
 

Szilvia Kovalik-Deák 

 

 

 

 

Associative connections of translation students’ ‘C’ language vocabulary in 

the light of translator decisions 

 

 

Theses of the Doctoral (PhD) dissertation 

 

 

 

 

 

 

 

Eötvös Loránd University 

Faculty of Humanities 

Doctoral School of Linguistics 

Translation Studies Doctoral Programme 

 

 

 

 



Eötvös Loránd University 

Faculty of Humanities 

DOCTORAL DISSERTATION 

 

Szilvia Kovalik-Deák 

 Associative connections of translation students’ ‘C’ 

language vocabulary in the light of translator decisions   

 

 

 

 
Doctoral School of Linguistics 

Head: Dr. Gábor Tolcsvai Nagy, academician, professor 

 

Translation Studies Doctoral Programme 

Head:  Dr. Kinga Klaudy DSc, professor emeritus 

 

Members of the Doctoral Committee: 

Head:  Dr. Kinga Klaudy DSc, professor emeritus 

Reviewers: Dr. Júlia Dróth PhD, associate professor 

Dr. Adrienn Gulyás PhD, assistant professor 

Member: Dr. Brigitta Dóczi PhD, assistant professor 

Secretary: Dr. Viktor Zachar PhD, assistant professor 

Substitutes: Dr. Pál Heltai Csc, professor emeritus 

 Dr. Péter Barta PhD, associate professor 

 

Supervisor:  Dr. Réka Eszenyi PhD, assistant professor 

 

Budapest, 2020  

  



3 
 

1. Topic and Purpose of the Dissertation 

The goal of my dissertation was, with the means of analysing the use of the translation 

monitor, the translation strategies and the associative connections of the vocabulary stored in 

the trilingual mental lexicon of translation students, to make new statements for translator 

training within the framework of translation competence, as well as to provide empirical data 

for the translator looking for their place in the changing technological environment to 

determine their role in the translation process. In my opinion, the effective use of the mental 

lexicon will still be the key to success even if the use of computer-assisted translation tools 

fundamentally transforms the translation process (Pym 2012). I agree with Pym in that the 

technological environment’s development may render information mining competence, 

thematic competence, and intercultural competence superfluous. Yet, unlike him, I believe 

that new translators will still need linguistic competences, the ability of consciously operating 

the trilingual or multilingual mental lexicon and the translation monitor, associative thinking, 

and creativity in order to compare the start text (Pym 2012) with the translated text and 

accept the variant that fully meets the customer’s expectations. 

 

2. Research Questions and Hypotheses 

2.1. Research Questions 

Research Question (1A): Translating from second foreign language (French: L3) to native 

language (Hungarian: L1), how do students handle the first, literal variant provided by the 

native language mental lexicon? Will they choose the context-free, most common target 

language equivalent of the word’s most common meaning, or will they look for further 

meanings? 

 

Research Question (1B): If translation students look for further meanings, how long will they 

continue the search (how many lexical meanings)? 

 

Research Question (1C): On which contextual level do they make the final translation 

decision: word, phrase, sentence, passage, or the whole text?  

 

Research Question (2A): What is the connection between the native language (L1), the ‘C1’ 

level first foreign language (L2), and the ‘B2’ level second foreign language (L3)? Does the 

first foreign language appear in associations?  

 

Research Question (2B): What will be the proportion of each category in the association test? 

Will there be more paradigmatic (synonym-like) or syntagmatic (collocational) associations?  
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Research Question (2C): Will there be any syntagmatic association on the ‘B2’ level of 

translation students? In which cases do phonological and analytical associations appear?  

 

Research Question (3A): Is there any correlation between stimulus words characterised by 

different levels of translation challenge and elicited associative responses? 

 

Research Question (3B): Is there a correlation between group-level translation performances 

and group-level results of the association test (in terms of the connections of the examined 

vocabulary in the mental lexicon and vocabulary depth)?  

 

Research Question (3C): Is there a correlation between the performance of the most 

successful students and that of the most unsuccessful ones, as well as the connections of the 

mental lexicons and the depth of the stored vocabulary? 

 

2.2. Hypotheses of the Dissertation 

Hypothesis (1A): Translating from second foreign language (L3) to native language (L1), few 

literal translations are expected. Translation students discard the first, literal variant provided 

by the native language mental lexicon and look for further meanings. 

 

Hypothesis (1B): Translation students look beyond the context-free, most common target 

language equivalent, but often fail to find the equivalent meeting the criterion of acceptable 

translation. 

 

Hypothesis (1C): During the target language correspondence of lexical elements, translation 

students make most decisions on the level of words or phrases, but sometimes move up to the 

level of the sentence or the text.  

 

Hypothesis (2A): Stimulus words in the second foreign language (L3) lead exclusively to 

native language (L1) and French language (L3) associations. English response words are 

unlikely to appear in associations.  

 

Hypothesis (2B): Mostly paradigmatic response words are expected. 

 

Hypothesis (2C): On the ‘B2’ level French language proficiency few syntagmatic responses 

are expected. 

 

Hypothesis (3A): Yes, words with a ‘high challenge’ index activate the mental lexicons 

differently than those with a ‘low challenge’ index, and words with a higher translation 

difficulty increase the activation of the L2 mental lexicon. Function words activate the mental 

lexicons less, and content words more.  
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Hypothesis (3B): Yes, the group with the better translation performance can be characterised 

by mental lexicons with stronger connections and greater vocabulary depth.  

 

Hypothesis (3C): Yes, the most successful translators can be characterised by mental lexicons 

with stronger connections and greater vocabulary depth than the most unsuccessful 

translators. 

 

3. Structure of the Dissertation 

Chapter 1 deals with the introduction and the structure of the dissertation. After that I present 

the theoretical background of my research. The theoretical background includes first the 

efforts defining translation competence, then, differentiating translator competence from 

translation competence, I move on to the description of competence models with a 

pedagogical approach relevant to my research goals, pointing out the common points of 

different concepts (associative competence, strategic competence) and naming the 

pedagogical model that I consider to be the basis of my research (Chapter 2).  

Next, I present the system operating the two key sub-competences, namely, the mental 

lexicon (Chapter 3). In addition to describing the structure and functionality of the mental 

lexicon in several aspects (neurolinguistic, psycholinguistic, linguistic), I present the mental 

processes that play a role in the process of translation (written text processing, reading 

process, word recognition) considering that my dissertation studies translation primarily from 

the point of view of the success of message transfer. As a final step in presenting the 

theoretical background, I examine findings regarding the structure of the bilingual mental 

lexicon, and I present a model that defines the bilingual mental lexicon of translation students 

in a relevant way. With regard to the mental lexicon, I particularly focus on the translation 

monitor’s functionality, the literal translation phenomenon, and I try to find the place of the 

translator’s self-monitoring ability in the latest competency models, even considering the 

ever-evolving digital machine translation and computer-assisted translation environment.  

After presenting the differences between monitor use of professional translators and that 

of translation students, I move on to the methodological background of the research (Chapter 

4). In this chapter, I discuss the theoretical studies of vocabulary stored in the mental lexicon, 

starting from the definitions highlighting the different dimensions of vocabulary to the impact 

the size and depth of vocabulary has on comprehension. Among the empirical studies forming 

the base of the methodological background of my research, I present vocabulary tests and 

word association tests, focusing mainly on definition concepts regarding the types of 

associative responses in order to place my research in their paradigm.  

 The analysis part of the dissertation presents my two-phase empirical research 

examining the translation performance of translation students through the connections of their 

trilingual mental lexicon. During the first phase consisting of the qualitative examination of 

the translation process (Chapter 5), I examine the factors influencing the translation 

performance of translation students and the process of translation. The quantitative 

association test constituting the second phase of the research (Chapter 6) tries to find 

manifestations of the phenomena  
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observed in the connections of the examined lexical elements during the analysis of the 

translation performance. In summarising the results of the text comprehension and association 

research, I create and then compare the examined words’ profiles (Chapter 7) and the group 

and individual profiles of the translators examined (Chapter 8). In the last chapter I draw 

conclusions from the findings, evaluate the research, and list areas worthy of future research 

(Chapter 9). 

 

4. Theoretical Background 

4.1. Translation Competence 

Translation Studies has almost always been interested in what skills and abilities are required 

for the activity of professional translators. Models of translation competence were initially 

shaped by the development of translation studies and related disciplines, and later increasingly 

by the demands of the translation market. Over time, the increasing number of competence 

elements and the variety of interpretations led researchers to rethink and simplify their 

models. 

In addition to the above, competence models with a pedagogical approach and based on 

empirical research (Pym 1991, 2003, Hönig 1995, PACTE 1998, 2003, 2005, Nord 2011, 

EMT 2009a, 2017) also sought to provide a theoretical basis for translator training that takes 

translation market expectations into account. While models differ in varying degrees due to 

the disparity of research goals, two sub-competences, the associative competence and the 

strategic competence, can be found in all of them. The narrowest interpretation (Pym 2003) 

uses only these two sub-competences to model the system of skills required for translation. 

The two-factor model of translation competence (Pym 1991, 2003) sees translation as a 

problem-solving process that occurs partly consciously and partly unconsciously. 

Consciously, because the path from the source language (SL) text to the target language (TL) 

equivalent leads along strategies implemented through translator decisions; and 

unconsciously, because the mental processes in the translator’s head take place partly 

automated. 

4.2. Mental Lexicon and Translation 

Through empirical research and experiments using Translog (keystroke recording) software or 

TAP protocol (think aloud protocol) examining the translation process in the 2000s, 

researchers (Mossop 2003, Tirkkonen-Condit 2005, Englund Dimitrova 2005, 2007, Heltai 

2011) came to the conclusion that the success of translation depends above all on the 

translators’ ability to operate their mental lexicon and translation monitor.  

According to Csépe (2008), the system that stores the meanings of words, as well as 

other linguistic signs and linguistic rules is essential for understanding and producing 

linguistic messages. The lexicon is definitely of central importance in the language, states 

Pléh (2008). Consequently, it can be concluded that the  
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mental lexicon is a system of fundamental importance, even from the point of view of the 

translation process, and the examination of its structure and operation is a major area of 

psycholinguistics. In psycholinguistic research, the concept that has become most accepted is 

the one that compares the mental lexicon to a network, in which words are connected by their 

semantic associations (Aitchison 1987, 2003, Gósy 2005). It can be assumed that the relations 

of these connections are not equal (Aitchison 2003, Kovács 2007, 2008), their direction and 

strength may vary. In addition to the semantic–syntactic connection, there is also a phonetic–

phonologic connection between words, which means that words are also connected by their 

phonologic forms (Aitchison 2003). 

For decades, researchers have been interested in how pieces of information of different 

origins, types or even connected to different languages are organised in the brain. Thanks to 

the approach of experimental psychology to information processing, the analysis of research 

data from a new perspective, and the new realisation that semantics and its lexical 

representations should be treated separately, it has been found that while the conceptual level 

is shared by both languages, lexical representations are specific to each language.  

This conceptual–lexical separation has become the basis for the three-node hierarchical 

models. Of these, the Mixed Model (French and Jacquet 2004) is best suited for the special 

case of translators, primarily because the strong and active connection between L1 lexical 

elements and L2 equivalents – characterising the initial level of language learning – does not 

disappear in the case of translators – due to the continuous and constant transfer between the 

two languages –, although occurs on a higher level. However, the weakness of the Mixed 

Model is that now a second foreign language is also a part of translators’ and translation 

students’ training and workflow, so we have to consider L3.  

With psycholinguistic examination of the translation process, many researchers 

(Tirkkonen-Condit 2002, 2004, 2005, Mossop 2003, Mossop et al. 2005, Englund Dimitrova 

2005, 2007) conclude that the translator’s mental lexicon first provides the literal translation. 

Tirkkonnen-Condit (2005) finds that literality is the default variant of translation which 

remains there until the translator’s monitor detects an output problem and interrupts the 

process. According to Heltai (2010), an important component of the translator’s competence 

is the ability to use the monitor efficiently, automatically, and consciously. And to the 

question where monitor use fits in the current state of the art of TM/MT (Translation 

Memory/Machine Translation) tools, we may answer that the use of the translation monitor on 

a competence level is required in the post-editing process – and within that during the 

evaluation of machine results with regards to the translation instruction and cost-

effectiveness, as well as the text-level post-editing.  
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5. Research 

5.1. Process and Methodology of the Research 

In my research, I looked for possible correlations between the translation performance of 

translation students and their use of the translation monitor, as well as the associative 

connections and depth of the vocabulary stored in the trilingual mental lexicon. In the first 

phase of the two-phase research, I conducted a qualitative examination with the participation 

of 46 translation students examining their use of the monitor. The students are native 

Hungarian (language ‘A’), their first foreign language is English (language ‘B’) – of which 

they have a state-recognised advanced level type ‘C’ (C1) language exam according to the 

admission criteria – and their second foreign language is French (language ‘C’) – of which 

they have a state-recognised intermediate level type ‘C’ (B2) language exam.  

 On the basis of a French language article on psychology, using ten lexical elements 

selected based on specific criteria, I examined the success or failure of translation in terms of 

the use of the translation monitor and strategies applied by the students. Equivalents were 

evaluated as ‘acceptable’ (possible equivalent) or ‘incorrect’, and I categorised elements 

within the latter category as ‘serious’ or ‘critical’. By analysing the incorrect transfers more 

closely, I looked for signs of the operation of the translation monitor and followed the steps of 

the translator’s strategy from the discarded literal equivalent to the final decision.  

 When analysing the equivalents of each word and word structure, I also determined on 

which level (word, phrase, sentence, text) the transfer challenge arose, that is, where the 

information and contextual signs required for successful message transfer occur. In the case of 

transfers resulting in a successful, not literal message transfer, I automatically assumed that 

the translation monitor of the majority of the students activated, as equivalents used differed 

from the first literal variant provided by the mental lexicon, considering the context of the 

phrase, the sentence, or the text. In the case of transfers resulting in significantly more 

incorrect message transfers containing critical/serious errors, I tried to determine based on the 

analysis of the erroneous transfer whether the translator’s monitor worked, that is, whether the 

translator avoided using the literal translation, and, if yes, what factors might have contributed 

to the fact that they did not eventually realise a successful transfer even after distancing 

themselves from the literal equivalent. 

In the second phase of the research containing the quantitative association test and 

vocabulary depth examination, I used the above mentioned ten lexical elements as stimulus 

words and examined the connections of 18 students’ trilingual mental lexicon and the depth of 

the stored vocabulary. I asked the students to react to each French stimulus word previously 

examined in the empirical text comprehension analysis with at least five response words. In 

addition to the association test, I conducted a vocabulary depth examination that asked the 

participants to assign the part of speech to each word, list further forms in other parts of 

speech, list the meanings of each word, and form a sentence with them. The ten French 

stimulus words elicited 906 associations for 18 students. For the associations, I first examined 

the language in which they occurred. Then, I assigned each response word to a group based on 

whether they  
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belong to the group of paradigmatic, syntagmatic, analytic, or phonological associations.  

Some of the ten examined word elements elicited an exceptionally high number of associative 

responses of a specific type; therefore, I found it important to analyse potential correlations 

between parts of speech and elicited associations.  

However, in order to find an answer to the question whether there is a correlation 

between the success of translations and the elicited associative responses, further 

examinations were required. Thus, in the next phase of the research, I analysed words with 

‘challenge’ index based on their elicited associative responses, and I created a profile for each 

word. In the following phase, I compared the translation performance of the translators 

participating in the association test with their elicited associative responses. After that I 

analysed the data first on the group level, then on the individual level. Finally, based on the 

data registered in the two phases of the research, I compared the translator profiles resulting 

from the associative responses of students characterised with successful or unsuccessful 

translator performance.  

 

5.2. Results 

 

With regard to the first literal equivalent provided by the mental lexicon [Hypothesis (1A)], 

the results showed that the majority of the translation students avoided using the literal 

equivalent, and – after the sign of the translation monitor – continued the search beyond the 

most common target language equivalent. During the examination, the choice of the literal 

target language equivalent of three lexical elements indicated that there was no sign from the 

monitor or it was ignored. One possible explanation is that the L3 and/or the L1 mental 

lexicon does not contain the lexical elements. Another possible explanation is that the 

connection between the L1 and/or the L3 mental lexicon and the conceptual level is incorrect.  

 In most cases, translation students did not reach the equivalent meeting the criterion of 

acceptable translation [Hypothesis (1B)] and chose an equivalent that prevented or disrupted 

the message transfer. Before conducting the research, I assumed, based on the findings of 

Komissarov (1973), Newmark (1981), Klaudy (1994), and Heltai (2010), that translation 

students translate on the level of words or at most of phrases, but move up to the level of the 

sentence or the text in order to realise equivalence [Hypothesis (1C)]. My results showed that 

translation students look for the solution to a translation challenge on the word level, even 

when they encounter collocations, and even when they would need to consider sentence- or 

text-level context or the register for the sake of equivalence. Therefore, it can be concluded 

that, in this regard, the group of translation students I examined clearly shows similarity to the 

translation group called ‘novices’ by Tirkkonen-Condit (2005). 

 The second set of questions [Hypotheses (2A), (2B), (2C)] examined the activation 

and connection of the mental lexicons characterised by different levels of language 

proficiency. The analysis of associative responses showed that my assumption regarding the 

activation of mental lexicons [Hypothesis (2A)] was not confirmed, as French stimulus words 

activated not only the native language (L1) and the French (L3) mental lexicon, but, in 10 

percent of the cases, even the English mental lexicon. 
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Based on the data, I concluded that the ‘communication situation’ activates the mental 

lexicons of the translation students’ languages to varying degrees.  

The greater number of paradigmatic connections close to the centre of the mental 

lexicon [Hypothesis (2B)] was confirmed by my research – in line with the research of Wolter 

(2001) and Wilks and Meara (2002). My assumption regarding the low occurrence of 

syntagmatic connections activated with the translation students’ French language proficiency 

(level ‘B2’) was not confirmed [Hypothesis (2C)], because, compared to the total number of 

activated syntagmatic responses, the ‘B2’ level French language proficiency resulted in more 

syntagmatic responses than the ‘C1’ level English language proficiency. Analysing the mental 

lexicons activated to different degrees in the given situation, I found that the two foreign 

languages elicited syntagmatic responses in equal proportions and significantly beyond the 

native language.  

On the one hand, my results suggest that translation students differ from the group of 

language learners characterised by the dominance of syntagmatic connections (Wolter 2001); 

however, their L2 and L3 mental lexicons show signs of advanced syntax (Zareva 2007). In 

addition to indicating a higher level of language proficiency, this may also be explained by 

the impact translation has on the mental lexicon. 

The third set of questions [Hypotheses (3A) (3B) (3C)] examined the correlations 

between translation difficulties and elicited associative responses, as well as between 

translation performance and the organisation of the mental lexicons. During the analysis I 

found that there are some correlations between the difficulty level of the translation and the 

activation of the mental lexicons, as well as the type of elicited responses [Hypothesis (3A)]. 

Successfully transferred lexical words activated the French and Hungarian mental lexicons in 

an increased way and showed strong paradigmatic connections. Unsuccessfully transferred 

lexical words variably indicated equally strong or equally weak connections in the trilingual 

mental lexicon, but the greater translation difficulty and the higher level activation of the L2 

mental lexicon were not confirmed; therefore, regarding translation difficulty, the role of the 

English language as an intermediary language is questionable. Lexical words that were 

transferred successfully in a higher proportion activated the L2 mental lexicon in an increased 

way, which indicates a strong, back-and-forth connection in case of L3↔L2. In the case of 

unsuccessfully transferred function words, the low-level activation of the native language 

mental lexicon and the high-level activation of the French mental lexicon and its paradigmatic 

associations, as well as the Hungarian analytical responses may be related to the difficulty 

experienced during translation.  

During the comparison of the translation performance and the association test, no 

correlations could be confirmed [Hypothesis (3B)]. It turned out at the beginning of the 

research that the two student groups showed the same performance during translation based 

on the average number of successful transfers per person. In the case of both groups, the 

native language mental lexicon activated most strongly, and I saw this as a sign of 

translational thinking. However, I observed a higher level activation of the French (L3) and 

the English (L2) mental lexicon in one group. In this group, I found significantly more  

phonological associations. In the other group, there were significantly more analytical 

associations.  
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Based on the analysis of the translation performance and the individual results of the 

association test [Hypothesis (3C)], I found that translation students responding to the 

translation challenge more successfully reacted to the stimulus words with a significantly 

higher number of paradigmatic, syntagmatic, and phonological associative responses. This 

may be a sign of a greater vocabulary. The quantitative identity with regard to the activation 

of analytical associations shows that translation students have stable linguistic background 

knowledge independent of their translation performance. More successful translators’ 

paradigmatic, syntagmatic, and analytical responses occurred mainly in French, less 

successful ones reacted primarily in Hungarian, and the French mental lexicon also showed 

lower level activation. The vocabulary depth examination also revealed clear correlations, 

mainly in terms of the different meanings associated with the French stimulus words and 

sentence-forming, where more successful translators showed better performance. This phase 

of the research highlighted the importance of considering individual strategies. Two of the 

most successful translators stood out by the activation of their native language mental lexicon 

in the case of paradigmatic and syntagmatic associations. In the case of the most unsuccessful 

translators, likewise two students stood out with the activation of their English language 

mental lexicon also in the case of paradigmatic and syntagmatic responses. Phonology-based 

associative connections are clearly parts of the individual strategy. The trilingual mental 

lexicon of only one student from the most successful translators activated phonological 

associations.  

Regarding the connection of the L3 and L1 mental lexicons, the research found that 

successful translators in the case of translation from French to Hungarian can indeed be 

characterised by a strong, back-and-forth connection of the L1↔L3 mental lexicons.   

 

Figure 1: A possible model of the trilingual mental lexicon 

 

 

 Translators who were unsuccessful in the transfer of the French language text’s 

message to the target language associated to French stimulus words in their native language. 

The high-level activation of the L1 mental lexicon may suggest a strong L3 → L1 connection. 

Due to the low activation of the L3 mental lexicon, the backward connection L3 ← L1 is 

presumably not that strong. It is possible that the vocabulary of the L3 mental lexicon is  
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connected to the conceptual level through L1. The higher level activation of the L2 mental 

lexicon observed in some translation students may suggest that some L3 lexical elements are 

connected to the conceptual level through L2, or that there is no direct connection between L2 

and L3 in the trilingual mental lexicon, they are languages on the same level with different 

depth, width, and vocabulary, and which can be activated to varying degrees. 

6. Outlook 

The two-factor model of translation competence (Pym 1991, 2003) and the theory 

approaching the success of translation from the point of view of efficient operation of the 

translation monitor see translation as a problem-solving process that occurs partly consciously 

and partly unconsciously. Consciously, because the path from the SL text to the TL equivalent 

leads along strategies implemented through translator decisions; and unconsciously, because 

the mental processes in the translator’s head take place partly automated. If we interpret the 

skills required for translation and the translation process within this framework narrowed 

down to the core and devoid of the ever-changing demands of the translation market, we 

encounter new methodological challenges for translator training. Nowadays, when the 

translation market is undergoing transformations faster than ever, when newer and newer 

digital elements are added to the translation process, and when, consequently, the 

improvement of technological skills is gaining ground in translator training, it is important to 

emphasise that, beside improving digital knowledge, the importance of language competence, 

as well as SL and TL text comprehension and text production should not be diminished. It is 

of utmost importance both for translation students and translators present in the translation 

market that they remain conscious participants of the translation process with the ability of 

making decisions. Translator training has to find the healthy balance between the 

improvement of linguistic and technological skills, since, if somebody does not understand 

the source language text or is unable to produce a text in their native language on a high level 

according to the translation situation, then they will not be able to post-edit a text resulting 

from machine translation. One of the most important skills of a translator is still the linguistic 

competence that – with the conscious operation of the trilingual or multilingual mental 

lexicon characterised by strong connections and the translation monitor, as well as their up-to-

date technological knowledge – remains the key of the translation process’ success. 

  



13 
 

Bibliography used for the Theses of the Dissertation 

 Aitchison, J. 1987. Words in the mind: An introduction to the mental lexicon. Oxford: Basil 

Blackwell. 

Aitchison, J. 2003. Words in the mind. An introduction to the mental lexikon. Malden: Basil 

Blackwell. 

Csépe V. 2008. A mentális lexikon. Csépe V. és mtsai. (szerk.) Általános pszichológia 1–3. – 

3. Nyelv, tudat, gondolkodás. Budapest: Osiris Kiadó. 

Englund Dimitrova, B. 2005. Expertise and Explicitation in the Translation Process. 

Amsterdam/Philadelphia: John Benjamins. 

Englund Dimitrova, B. 2007. That’s Close! On translators, interpreters, researchers, texts – 

and their interrelations. Elhangzott: a Why Translation Studies Matters c. V. EST 

kongresszuson 2007. szeptember 3-án, Ljubljanában. 

EMT expert group. 2009a. Competences for professional translators, experts in 

  multilingual and multimedia communication. 

Letölthető:http://ec.europa.eu/dgs/translation/programmes/emt/key_documents/emt_co

mpetences_translators_en.pdfEMT. Utolsó letöltés: 2019.10.11. 

EMT Competence Framework. 2017. 

Letölthető:https://ec.europa.eu/info/sites/info/files/emt_competence_fwk_2017_en_web

.pdf Utolsó letöltés: 2018.06.05. 

French, R.M., Jacquet, M. 2004. Understanding bilingual memory: models and data. Trends in 

cognitive sciences Vol. 8. No. 2. 87–93. 

Gósy M. 2005. Pszicholingvisztika. Budapest: Osiris Kiadó. 

Heltai P. 2010. A fordítás monitor modellje és a fordítói beszédmód. In: Navracsics J. (szerk.) 

Nyelv, beszéd, írás. Budapest: Tinta Könyvkiadó. 95–110. 

Heltai P. 2011. Az explicitáció mint kommunikációs univerzálé. In: Navracsics J., Lengyel 

Zs. (szerk.) Lexikai folyamatok egy- és kétnyelvű közegben: pszicholingvisztikai 

tanulmányok II. Budapest: Tinta Könyvkiadó. 124–133. 

Hönig, H. G. 1995. Konstruktives Übersetzen. Tübingen: Stauffenburg. 

Klaudy K. 1994. A fordítás elmélete és gyakorlata. Budapest: Scholastica. 

Komisszarov, V. N. 1973. Szlovo o perevogye. Moszkva: Mezsdunarodnie otnosenyija.  

Kovács L. 2007. Mentális lexikon és kis világok. Alkalmazott Nyelvtudomány 7. évf. 1–2. 

szám. 

Kovács L. 2008. Kis világok egy pszciholingvisztikai kutatás tükrében. In: Balaskó M., 

Balázs G. (szerk.) Konvergenciák 2003-2006. Szombathely: NYME SEK, 305–314. 

Mossop, B. 2003. An Alternative to “Deverbalization”. Strange Words: Translating as 

Peculiar Language Production.  

 Letölthető: http://www.geocities.com/brmossop/Deverbalization.htm 

 Utolsó letöltés: 2019.10.11. 

Newmark, P. 1981. Approaches to Translation. Oxford: Pergamon. 

  



14 
 

Nord, Ch. 2011. How to become a good translator trainer? Functional translators need 

functional training. Jekaterinburg. Elhangzott: 2011. április 1–5. 

PACTE group. 1998. Building a translation competence model. In: Alves, F. (ed.) 

Triangulating translation: perspectives in process oriented research. Amsterdam: John 

Benjamins. 43–66. 

PACTE group. 2003. Building a Translation Competence Model. In: Alves, F. (ed.) 

Triangulating Translation: Perspectives in Process Oriented Research. Amsterdam: 

John Benjamins. 

PACTE group. 2005. Investigating Translation Competence: Conceptual and Methodological 

Issues. Meta Vol. 50. No. 2. 609–619. 

Pléh Cs. 2008. A szótár pszicholingvisztikája. In: Pléh Cs., Lukács Á., Kas B., Kiefer  F. 

(szerk.) Strukturális magyar nyelvtan 4. 789–852. 

Pym, A. 2012. On translator ethics: Principles for mediation between cultures. Amsterdam: 

Benjamins. 

Pym, A. 1991. A definition of translational competence, applied to the teaching of translation. 

In: Jovanovic, M. (ed.) Translation: A creative profession: 12th World Congress of FIT. 

Proceedings. Belgrade: Prevodilac. 541–546. 

Pym, A. 2003. Redefining Translation Competence in an Electronic Age. Meta Vol.48.  No.4. 

481–497. 

Tirkkonen-Condit, S. 2005. The Monitor Model Revisited: Evidence from Process Research. 

Meta  Vol.50. No. 2. 405–414. 

Wilks, C., Meara, P. 2002. Untangling word webs: Graph theory and the notion of density in 

second language word association networks. Second Language Research Vol.18. 303–

324. 

Wolter, B. 2001. Comparing the L1 and L2 mental lexicon: A depth of individual word 

knowledge model. Studies in Second Language Acquisition  41–69. 

Zareva, A. 2007. Structure of the second language mental lexicon: how does it compare to 

native speakers’ lexical organization? Second Language Research Vol. 23. 123–153. 

  



15 
 

 

Publications and Presentations  

 Károly K., Ábrányi H., Kovalik-Deák Sz., Laszkács Á., Mészáros A. É., Seresi M. 2012. 

Szövegkohézió és sajtófordítás: kohéziós eltolódások a hírszövegek magyar−angol 

fordításában. Fordítástudomány 14. évf. 2. szám. 30–67. 

Károly K., Ábrányi H., Kovalik-Deák Sz., Laszkács Á., Mészáros A. É., Seresi M. 2013. 

Cohesion and news translation: An exploratory study of shifts of cohesion in the 

Hungarian-English translation of news stories. Acta Linguistica Hungarica Vol.60. 

No.4. 1–42. 

Kovalik-Deák, Sz. 2013. Fordítóképzés: sokasodó kompetenciamodellek és változó piaci 

igények között. Szaknyelv és szakfordítás 31–45. 

Kovalik-Deák, Sz. 2013. Pym, A. 2012. On Translator Ethics: Principles for Mediation 

between Cultures. Fordítástudomány 15. évf. 1. szám. 120–126. Recenzió. 

Kovalik-Deák, Sz. 2013. Perelman, Ch. 1997. L’empire rhétorique: rhétorique et 

argumentation. Magyartanítás 54. évf. 3.szám. 31–33. Recenzió. 

Kovalik-Deák, Sz. 2019. Szövegértés, mentális lexikon és fordítás. ELTE Fordítástudomány a 

21. században. Elhangzott: 2019. március 28-án. 

 

 

Translations 

 Kovalik-Deák, Sz. 2002. Benzoni, J. A mandzsu hercegnő. Budapest: Geopen Kiadó. 

Műfordítás. 

Kovalik-Deák, Sz. 2001. Benzoni, J. Az ismeretlen toszkánai. Budapest: Geopen Kiadó. 

Műfordítás. 

Kovalik-Deák, Sz. 2001. Benzoni, J. A farkasok ura. Budapest: Geopen Kiadó. Műfordítás. 

Kovalik-Deák, Sz. 2001. Benzoni, J. Virradat. Budapest: Geopen Kiadó. Műfordítás. 

Kovalik-Deák, Sz. 2001. Benzoni, J. A szökevény. Budapest: Geopen Kiadó. Műfordítás. 

Kovalik-Deák, Sz., Csejdy L. 1998.Vonèche Cardia, I. Magyar október vörös zászló és vörös 

félhold között. Budapest: Socio-typo. Fordítás. 

 


