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1. Introduction 

Conference interpreting became institutionalized in the twentieth century and in the twenty 

first century it came to be a fairly commonly used service. Simultaneous interpreting is one of 

the most often used type of interpreting at conferences, and it is characterized by the 

simultaneous listening and speech of the interpreter. There is a specific type of simultaneous 

interpreting (SI) that is referred to as simultaneous interpreting with text (SI+T). For the 

interpreter the task it represents is even more of a challenge than in mere simultaneous. 

Listening, understanding and speech production are not the only processes that take place 

simultaneously in this modality.  

When somebody delivers a speech that they had written beforehand, and the written 

version is given to the interpreter, the latter will be getting a verbal code in the form of the 

manuscript in addition to the verbal information in the auditory channel and the non-verbal 

visual information. The interpreter reads the text or looks down at it from time to time, 

following the text with his/her eyes only at times or continuously. The non-verbal visual 

information he/she is taking in includes the conference room with all its details, the presenter, 

especially his/her mouth, gestures and posture.  The verbal message present in the form of the 

manuscript in the visual modality repeats the verbal code of the auditory channel partially or 

entirely and can help or hinder the interpreting. The thesis aimed at answering the question 

whether visual information helps the understanding and the rendering of information received 

in the auditory channel, and, if it does, how. 

 

2. Relevance of the research  

SI+T is used at international conferences for a number of reasons: conference participants draft 

their speech prior to the conference because of the narrow timeframe of the presentations: they 

can jam more information into their speech if they read it aloud fast. Another reason is that 

many conference participants are non-native English speakers. Having the option to read out 

the speech makes more room for non-native speakers who do not master English. This trend is 

becoming more and more important in parallel with the spreading of English as a lingua franca. 

However, little attention has been given to SI+T in interpreting research. Longer studies 

offering both a literature review and empirical results, like that of Cammoun et al. (2009), or, 

offering a model, like that of Seeber (2017) are sparse.  

There are significant differences in terms of the methodology of SI+T teaching as well 

(Seleskovitch and Lederer 2002, Ivanov et al. 2014). Most of the empirical studies which use 

SI+T do not specifically focus on SI+T. An empirical research that builds on a survey and 
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focuses on SI+T in two statistical hypothesis testing experiments could be innovative from a 

methodological point of view. Comparison of SI+T with mere simultaneous under two typical 

conditions could be beneficial. These two conditions are unusual accent of the speaker and 

information density, the latter being typical of texts relating to economy and technical texts in 

general. I chose SI+T as a research topic to fill the gap in the literature and the data, and to gain 

more insight into the processes of SI+T. I would also like to contribute to the teaching of SI+T 

with my results.  

The objective of the research is to gain insights about SI+T by means of studying the 

relevant interpreting strategies from English into Hungarian. Further objectives include:  

• To map existing practices of SI+T at the Hungarian interpreting market and to explore 

interpreters’ attitudes as well as the role of training and experience by means of an 

adapted survey (Cammoun et al. 2009). Narrowing down the research to two 

conditions.   

• To show by means of experiments whether the written version of the speech always 

improves the output of interpreters under extreme conditions such as unusual accent of 

the speaker and speeches containing numbers with a preparation time of only 5 minutes. 

 

3. The theoretical background of the research  

Interpreting can be classified and defined in many ways. I described a few typologies and 

compared definitions, mainly based on the works of Szabari (1999, 2000), G. Láng (2002), 

Jones (2002) and Pöchhacker (2004). Then I presented two theories that my research relies on 

from a theoretical point of view. The deverbalisation hypothesis of the Paris School, also 

referred to as the interpretative theory, is based on the concept of the interpreter rendering a 

deverbalized message leaving the source language form behind (Seleskovitch and Lederer 

2002, Lederer 1982). Gile invented his effort models to explain interpreting difficulties (Gile 

1997, 2009). The effort model helps the interpreter manage the limited processing capacity 

he/she has in the best possible way, and to learn the relevant interpreting strategies. 

Processing the speech by hearing it and by reading it occurs simultaneously with speech 

production in SI+T. To help understand the phenomenon I describe the processes of speech 

perception, reading, and speech production as well as the relationship between speech rate and 

speech perception based on works from the field of psychology and psycholinguistics, mainly 

from the following authors:  Gósy (2005), Csépe, Gőri, Ragó (2008), Bóna (2009) and Dudits 

(2011).  I touched upon the role of memory in interpreting with the help of summaries from G. 
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Láng (2002), Bajo and Padilla (2015) and Timarová (2015). I defined two key concepts of the 

dissertation: interpreting strategies and sight translation. I finally showed how researchers such 

as Gile (1997, 2009), Seleskovitch and Lederer (2002), Lambert (2004), Chernov (2004), 

Pöchhacker (2004), Setton and Motta (2007), and Cammoun et al. (2009) have defined SI+T, 

where can consensus be found and what makes classification difficult. I included my own 

definition of SI+T. „Simultaneous interpreting with text is a type of interpreting where the 

speaker reads out a previously written speech and may or may not divert from it, and the 

interpreter has a copy of the speech.” (Rohonyi 2015: 23)  

I offered a very brief summary of the history of simultaneous interpreting with text, 

referring to the books about interpreting by Herbert (1978) and Szabari (1999) and the work of 

the four researchers previously mentioned who studied SI+T in depth (Cammoun et al. 2009). 

Researchers and practicing interpreters who teach interpreting have been mainly concerned 

with the difficulties an interpreter faces in SI+T, namely the characteristics of the written text, 

difficulties arising from the fact that the speech is read, speech rate, sharing of attention 

between information arriving in two channels, i.e. dual input, multimodality, sight translation 

and interference. When defining and describing difficulties and benefits related to the written 

version of the speech I drew upon research conducted by Lamberger-Felber (2001), de Laet 

and Vanden Plas (2005), Setton and Motta (2007), Lamberger-Felber and Schneider (2009), 

Lambert (2004), Seeber (2011), Chmiel et al. (2018). At last I gave a detailed description of 

how the strategies relevant in SI+T can be learnt in interpreter training according to the 

methodology applied at the Paris School (Seleskovitch és Lederer 2002), the Geneva School 

(Ivanov et al. 2014) and the Translation and Interpreting Department of Eötvös Loránd 

University in Budapest (Láng 2002). 

I devoted a separate chapter to accent. After defining the concept of accent, I sketched 

an experiment published by Kurz (2008), and other experiments carried out by Sabatini (2000) 

and Mazzetti (1999) on accent, within the field of interpreting research. Finally, I described the 

concept of the interlanguage speech intelligibility benefit, and mentioned the results relating to 

it based on the work of Bent and Bradlow (2003). An introduction to the wider context of 

English as a lingua franca followed with a summary of empirical research on the relationship 

of interpreting and English as a lingua franca including studies by Albl-Mikasa (2010), Chang 

and Wu (2014), Horváth (2003) and Tieber (2017). Clarke (2002) found that listeners adopt to 

a new accent after four sentences.  

In yet another theoretical chapter I described how interpreting numbers is different from 

interpreting other elements of the speech. Moser-Mercer (1985), Lederer (1982) and Gile 
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(1985) explain the difficulties of rendering numbers by their unpredictability, and the fact that 

the interpreter has to change strategies abruptly from intelligent listening to transcoding. The 

role of memory and some results of working memory studies in the context of interpreting 

numbers were outlined. Then I described a series of experiments by means of which 

interpreting researchers tried to prove their hypotheses with a variety of methods, setting up 

and testing an arsenal of error typologies and categories for numerals. Such experiments were 

carried out at the Trieste School first by Alessandrini (1990), then Braun and Clarici (1996) 

whose error categories were subsequently used by Mazza (2001) and Pinochi (2009) with 

minor modifications. Seeber (2011) and Korpal (2017) used eye-tracking to analyse strategies 

related to numbers in interpreting. 

 

4. Research hypotheses  

First hypothesis: If the appropriate strategies are used in SI+T, the visual 

information in the form of the manuscript complements the information arriving in the 

auditory channel and thus helps interpreters render the message more precisely and in a 

more adequate form. The first hypothesis is the most general and the most ambitious one.  

Second hypothesis: Interpreters typically follow longer parts of the written text with 

their eyes in the case of a speaker with an unusual accent in SI+T. If the text contains a 

lot of data, interpreters tend to look down at numbers which they previously circle or 

mark in some other way. This hypothesis focuses on the sight translation component of SI+T. 

Testing the hypothesis will show whether interpreters follow the written text of the speech 

continuously with their eyes, independently from the conditions, or they look down on 

numbers. We should also find out in which cases strategies are chosen because of individual 

characteristics of the interpreter and his/her experience and not because of the circumstances. 

Third hypothesis: In case the speaker has an unusual accent, the written text proves 

to be very helpful in SI+T: information loss is significantly smaller in SI+T than it is in 

SI.  It is important to note in connection with this hypothesis that information loss is given as 

a measure of quality in contrast to “better target language output”. The latter would seem to 

include more aspects of quality, but information loss can be shown much more clearly, by 

measuring omissions and quantifying errors that distort the message, for instance.  

Fourth hypothesis: Interpreters make significantly fewer mistakes in SI+T than in 

SI when interpreting numbers. Interpreting is understood in this hypothesis to include the 

preparation of the written text, that is, cases of SI+T where interpreters have a chance to read 

and prepare the text. 
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5. Structure of the research, material, method 

My research on simultaneous interpreting with text consisted of two parts, table 1. illustrates 

the structure of the research.  

  

Table 1: Structure of the research  

 Part 1. Part 2. 

Type Questionnaire-based survey 

adapted from Cammoun et al. 

(2009)  

Focused, analytical, interactive  

(Gile 1998) 

Experiments I-II.                  

Statistical hypothesis-testing (Gile 

1998) 

Aim and 

scope 
To explore existing practices of 

SI+T and related strategies at the 

Hungarian interpreting market 

To compare SI and SI+T in case of 

a speaker with an unusual accent 

and in case of speeches containing 

a lot of data  

Sample 33 professional interpreters  15 professional interpreters  

Date April 2014  September 2016  

 

In the first part of the research I adapted a survey carried out by Cammoun et al. (2009) to the 

Hungarian market. 33 professional interpreters filled in a questionnaire about practices of SI+T 

and strategies used in Hungary. According to Gile’s categories of scientific methods this was 

a focused, analytical, interactive survey (Gile 1998).  

In the second part of the research I conducted two experiments. Based on the results of 

the survey I narrowed down the scope of the research to two conditions that present difficulties 

and one scenario which was also included in the survey. The experiments belong to the 

category of statistical experiments to test hypotheses according to Gile’s classification (1998). 

A pilot study was carried out prior to the experiments, it tested both experimental designs.  

The first experiment focused on the unusual accent of the speaker and measured its effect 

on the quality of interpreting. Respondents interpreted the first part in SI, the second part in 

SI+T. They received the manuscript 5 minutes before starting the interpreting task in the second 
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part. They filled in a questionnaire before, between and after the interviews, and at the end of 

each speech they were asked to comment on the interpretation task in a short interview. 

The speech chosen for the first experiment is entitled „Heal the heart”. It was presented 

by Franz Freudenthal, a Bolivian physician of German origin in the programme called “Ted 

Talks”. The video and the transcript of the speech are both available on the internet.1 The speech 

is about a special device that treats a congenital heart disorder in young children by means of 

cardiac catheterization, that is, without open surgery. The speaker relates the story of how the 

device was invented and explains the way it functions. Respondents were sent the medical 

terminology beforehand. The average rate of the presentation was 109 words per minute.  

The quality of interpreting was measured by error-analysis. I used an error-typology set 

up by Moser-Mercer and her colleagues (Moser-Mercer 1998). The first four categories of the 

errors were connected with meaning, these are the most serious errors: contre-sens – saying 

the exact opposite of what the speaker said, faux-sens – saying something different from what 

the speaker said, nonsense – not making any sense at all, imprecision – not capturing all of the 

original meaning (leaving out nuances)” (Moser-Mercer 1998: 54). Further categories include 

omissions, additions, repetitions (the latter narrows down hesitations that was used in the 

original study), corrections, grammar mistakes and other errors at word level (which is broader 

than lexical mistakes in the original study). As for the importance of the errors, contre-sens is 

the most serious and other errors at word level are the least serious. I did everything in my 

power to improve the error analysis method, but I have recognized its limitations. 

The second experiment focused on the interpreting of numbers, it measured the accuracy 

of the output in SI and in SI+T. The second speech was originally presented by Rebeca 

Grynspan. It is entitled “Keynote Speech at Oxford Forum for International Development on 

Tackling Global Poverty: Data, Policies, and Action”, available on the Internet. Its authentic 

transcript was prepared and read (but not adapted) for the purposes of the experiment by a 

native English speaker and member of the teaching staff at the Interpreting and Translation 

Department at Eötvös Loránd University, Budapest with many years of experience in 

delivering speeches to interpreting students. The average rate of the speech was 107 words per 

minute.  

I applied the following categories to measure the extent to which numbers were rendered 

correctly: a) I considered numbers to be correct in all those cases where the interpreter rendered 

                                                      
1 A Ted talk során elhangzott beszéd forrása: 

https://www.ted.com/talks/franz_freudenthal_a_new_way_to_heal_hearts_without_surgery#t-16735 
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correctly both the numeral and what the numeral refers to in the target language; b) omissions 

refer to cases where the numeral was left out in the target language message; c) I considered 

numbers to be incorrect when either the numeral or its contextual meaning (what it refers to), 

or both were rendered incorrectly by the interpreter. Respondents filled in questionnaires 

between and after parts of the experiment and they were asked to comment on the interpreting 

task in a short interview after the speech. Table 2. illustrates the experimental design. 

 

Table 2. Experimental design  

Minutes 

Title of the speech: „Data, strategies and actions”,  

Topic: poverty 

5’ Preparation of the written text of the speech  
 

7’12 Part 1. 
SI+T 

3’ Post-questionnaire  
 

6’15 Part 2. 
SI 

3’ Post-questionnaire 
 

3’ 
Interview  

 

Most of the data analysis was carried out by Excel table, statistical methods (comparison 

of the mean values, paired t-test, variance analysis, correlation analysis). 

 

6. Theses  

 

1. Interpreters mostly use the written version of the speech, although the shorter the 

preparation time the higher the number of those interpreters who renounce the benefits 

of the manuscript.  

2. The written text of the speech was considered useful mostly to increase accuracy by 

interpreters.  

3. The visual information in the form of the manuscript complements the information in 

the auditory channel and thus helps interpreters render the message more precisely and 

in a more adequate form in SI+T. 

4. Omission is the most frequent type of error both in simultaneous interpreting with text 

and in simultaneous interpreting when the speaker has an unusual accent. 

5. More experienced interpreters make significantly fewer errors than less experienced 

interpreters in SI when the speaker has an unusual accent.  

6. When the speaker has an unusual accent, interpreters with ten or more than ten years of 

experience make fewer mistakes than interpreters who have less than ten years of 
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experience in simultaneous interpreting with text, at the same time they find the accent 

to be less difficult and the speech rate more difficult than in simultaneous interpreting. 

7. Interpreters make significantly fewer mistakes in numbers when working in the 

simultaneous interpreting with text mode than in the simultaneous mode. 

8. When the speaker has an unusual accent and when the speech contains numbers 

interpreters typically follow longer parts of the written text with their eyes. In the case 

of speeches containing numbers, interpreters only tend to look down at numbers that 

they previously circled or otherwise marked when they are not doing sight-translation, 

that is, when they mainly follow their ear. 

 

Detailed results are shown in four parts. First the results of the survey are summarized, followed 

by results of the first experiment, those of the second, and finally the results pertaining to the 

sight translation component of the two experiments.  

 

6.1 Results of the survey  

Interpreters mostly use the written version of the speech, although the shorter the preparation 

time the higher the number of those interpreters who renounce the benefits of the manuscript. 

Interpreters primarily focus on names, secondly on technical terms, thirdly on numbers when 

they have a lot of time to prepare and mark the written text. If they have less than five minutes 

to prepare they first of all scan the written text to get an idea of its contents, second, they mark 

certain elements in the text, and third, they read the first and the last paragraph. The role of 

special training can be shown in the preparation of the manuscript: more interpreters consider 

the preparation of names, titles, references, and technical terms to be important among those 

who received some kind of SI+T training than among those who did not take part in such 

training.  

The written text of the speech was considered useful mostly to increase accuracy by 

interpreters – this includes interpreting numbers. The written text helps the rendering of 

numbers and supports the fourth hypothesis. The second most important factor after 

accuracy of data in terms of which the written text is considered to be helpful is the fast speech 

rate of the speaker, the third is help in anticipation and the fourth is coping with the lack of 

redundancy.  The speaker’s unusual accent is the fifth among the factors that I tested for 

usefulness of the manuscript. A broader knowledge of the conference context got the sixth 

place, followed by interference from the source text and monotony.  

Differences in opinions about accent are striking within the sample. The Wald-test 

showed that the average ranking of having the written text in case of unusual accent of the 

speaker was significantly higher (at a confidence level of 95%) among those who did not 

receive training than among those who did take part in some special training about SI+T, and, 
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similarly, it was significantly higher (at a confidence level of 95) among those interpreters who 

have ten or more than ten years of experience than among those who have less than ten years 

of experience. 

According to interpreters, the coordination of the auditory and the visual information 

deteriorates when time available to prepare the written text is reduced. Most respondents decide 

whether they prefer the auditory or the visual channel based on the circumstances. Cooperation 

with the partner in the booth is not clearly considered a must among interpreters. Most of them 

follow the speech when their partner is interpreting, ready to help, and most of them consider 

it helpful if their partner follows the speech on the manuscript and points at numbers, names, 

etc. They are, however, reluctant to ask for their partner’s help in SI+T.  

Significant correlation was shown between special SI+T training and the use of the 

written text in a scenario when the interpreter has five minutes to prepare the manuscript: 

interpreters who took part in SI+T training were more reluctant to use the text when they had 

less than five minutes to prepare it than those who did not receive such training.  

The survey corroborated the first hypothesis: The visual information in the form of 

the manuscript complements the information in the auditory channel and thus helps 

interpreters render the message more precisely and in a more adequate form in SI+T. 
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6.2. Results of the first experiment  

Overall, I recorded 515 errors in the target language output of the 15 interpreters in SI and 344 

in SI+T. Figure 1. demonstrates that every respondent made more mistakes in SI than in SI+T.   

 

Figure 1. Total errors in the sample in SI and in SI+T per respondent 

 

Respondents made more errors in SI than in SI+T and the difference is significant at a 

confidence level of 99,9%.  This result confirms the third hypothesis which claims that 

information loss is significantly smaller in SI+T than it is in SI when the speaker has an 

unusual accent. 

Figure 2. shows how the number of errors in SI relates to the number of errors in SI+T 

per respondent. The results on the graph are represented in the form of dots for women and 

triangles for men. The x-axis corresponds to SI and the y-axis corresponds to SI+T. Prediction 

is strong, the prediction line shows a positive linear relation between errors made in SI and 

SI+T. This means that those respondents who made many mistakes in SI also made many 

mistakes in SI+T, and those who made few mistakes in SI also made few mistakes in SI+T. 

The further the dot/triangle from the y-axis (in other words the further to the right it is) the 

higher the number of errors in SI in the case of that respondent. The further the dot/triangle 

from the x-axis (in other words the higher up it is within the graph), the higher the number of 

errors in SI+T in the case of that respondent.   
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Figure 2: Ratio of errors in SI to errors in SI+T 

 

Figure 3. shows the frequency of error types in the two modalities. Omissions constitute 

the most frequent type of errors both in SI and in SI+T, with a strikingly high occurrence in SI. 

The second most frequent error is imprecision, followed by corrections and faux-sens. 

 

Figure 3: Frequency of errors in SI and in SI+T 

 

The total number of omissions in SI was 220, which corresponds to 14,6 omissions on 

average per respondent (the number of omissions in the sample ranged from 5 to 30). The 

number of omissions was reduced to 85, that is, to 5,6 on average per respondent when they 
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had the manuscript. The difference is significant at a confidence level of 99,9% which is a very 

big statistical difference. It represents a 62% drop in the number of omissions.  

There are significantly fewer errors in SI+T than in SI in three out of the four categories 

related to meaning, similarly to omissions, the only exception being  imprecision. These 

categories are crucial in terms of information loss, therefore the results of the first experiment 

confirm the third hypothesis.  

The significant difference between output of men and women in SI (women made more 

errors) was reduced to a non-significant difference which suggests that the written text helped 

women more than it helped men. There is no surprise in the results of the comparison of 

respondents’ output based on experience: more experienced interpreters make significantly 

fewer errors than less experienced interpreters in SI when the speaker has an unusual accent.  

But results pertaining to SI+T training are all the more surprising. In the output of those 

respondents who received SI+T training the number of errors was reduced to a lesser extent in 

SI+T in the total of errors as well as in the meaning-related error categories. 

Accent was perceived as less difficult in the second part of the speech (SI+T) than in the 

first part (SI) by three subgroups by experience, only interpreters with less than five years of 

experience (2 respondents) did not find it less difficult. Therefore, it seems likely that 1) thanks 

to the written text accent seems to be less difficult because there is no longer uncertainty about 

what exactly the speaker is talking about; 2) however, dual input consumes their energies to 

such an extent that they feel like they can hardly keep up with the speech rate, they perceive it 

to be faster than it really is.  

When I compared the results of the error analysis with the perception of difficulty of 

accent and with the perception of speech rate it resulted that interpreters having a bigger 

experience made fewer mistakes than less experienced ones in SI+T when the speaker had an 

unusual accent, they found the unusual accent less difficult, at the same time they perceived 

the speech rate to be faster when compared with less experiences interpreters (the two 

subgroups compared here were interpreters with ten or more than ten years of experience and 

interpreters with less than ten years of experience).   

The results of the first experiment fully confirm the third hypothesis. In case the 

speaker has an unusual accent, the written text proves to be very helpful in SI+T: 

information loss is significantly smaller in SI+T than it is in SI.   
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6.3. Results of the second experiment  

Part one of the keynote speech about poverty, chosen for the second experiment, interpreted in 

SI+T was compared with its second part rendered in SI. Table 3. shows that interpreters made 

31% less errors in SI+T in contrast with SI. Paired t-tests confirmed that the difference is 

significant at a confidence level of 99,9%. The result confirms the first hypothesis and 

supports the results of the survey concerning data accuracy. It fully corroborates the 

fourth hypothesis. Interpreters made significantly fewer mistakes in SI+T than in SI 

when rendering numbers. 

 

Table 3: Interpreting numbers in SI+T and in SI  – total  

Numbers  SI+T SI 

Correctly rendered  90% 59% 

Omitted 6% 29% 

Incorrectly rendered 4% 12% 

 

The high ratio of omitted numbers in SI (respondents omitted 29% of numbers on average and 

rendered 12% incorrectly) suggests that when saturation occurs, and respondents cannot rely 

on the written text they focus above all on the coherence of the message even at the cost of 

sacrificing the numbers. The interviews support that this is a conscious decision. When 

interpreters feel that they cannot balance their efforts they do not risk rendering the numbers 

incorrectly, instead they let go of the number, and they try to form a coherent message in the 

target language without the number. 

This particularly stands true for paragraph 16 of the Grynspan speech. This part was 

rendered in SI mode, and the paragraph contains six figures, so it is a cluster applying Mazza’s 

terminology (Mazza 2001: 93). Interpreting this paragraph presents an obvious risk of 

saturation. These figures proved to be low-risk omissions (Pym 2008) for respondents. If they 

could not recall the numbers, they focused on the narrative second part of the paragraph, trying 

to restore coherence. Interestingly, a similarly complex passage, also containing six figures in 

the first part of the text, rendered in SI+T mode, did not cause any such problems, presumably 

because in addition to having partially processed the information during preparation, they had 

visual access to the information. The fact that there were fewer mistakes in these numbers is 

probably not because they were judged as higher risk omissions.  
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6.4. The results of the experiments concerning the sight translation component 

Respondents first marked the transcripts of the speeches as a way of preparing it, then, upon 

completion of the interpreting task, they were asked to mark passages where they had followed 

the text with their eyes and the parts of the speech where they looked down at it. This 

information constituted the basis for analysis.  Based on the data, the second hypothesis of 

the research referring to the sight translation component and interpreting strategies was 

not confirmed. When the speaker has an unusual accent and when the speech contains numbers 

interpreters typically follow longer parts of the written text with their eyes. The first part of 

the hypothesis was confirmed by the results of the first experiment: interpreters do resort 

to sight interpretation for long passages of the manuscript when the speaker has an 

unusual accent. However, the second part of the hypothesis was not supported since the 

interpreters did not only look down at numbers frequently, but also resorted to sight 

translation for long passages of the written text. Looking down on numbers was a 

complementary strategy. Based on the comparison of the markings on the manuscript and the 

number of times when they looked down at numbers it can be stated that in the case of speeches 

containing numbers interpreters only tend to look down at numbers that they had previously 

circled or otherwise marked when they are not doing sight-translation, that is, when they 

mainly follow their ear. 

.  

 

7. Practical use of research results  

It was confirmed by experiments that the written text of the speech improved the output of 

interpreters when the speaker had an unusual accent – which counts as an extreme condition – 

and also when the speech contains numbers. This provides us with more evidence based on 

which we can claim that the use of the written text under such conditions is worth learning. We 

have a well-grounded argument to convince organisers and speakers that they should indeed 

provide interpreters with the text of the speeches before the conference if some presenters are 

planning to read their speech.    

The survey and the experiments revealed a trend that is very important from a 

pedagogical point of view. Interpreters do not unequivocally give precedence to the spoken 

message. When they have the written text in front of their eyes they tend to resort to sight 

translation and following their ear becomes secondary.  It must be stressed, therefore, in 

interpreter training, that the spoken word has precedence. Students must be warned about the 
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pitfalls of sticking to the text too closely. In real life interpreting situations there is no guarantee 

that the speaker will not divert from the manuscript and the interpreter might miss these 

diversions. But even if the speaker reads his/her speech word for word, the interpreter should 

resist the temptation of sight translating it all to avoid a big lag and to prevent interference.  

Further evidence is needed to show which strategies are most effective under extreme 

conditions. The results of this research have hopefully contributed to the future integration of 

SI+T into the curriculum of interpreting schools, and special training schemes offered for 

professional interpreters. 
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