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IINNTTRROODDUUCCTTOORRYY  TTHHOOUUGGHHTTSS  

 

„Music is one of the special human cultural codes, such 
an international tool of communication which can get 
anywhere and might be understood by everyone without 
borders and without words.” 

    

(Ilona Antal-Lundström, 2011, 118. o.) 
 
There are many legends about the magic power of music: take the story of 
the pan’s pipes, the charming force of Orpheus’s lyre, or the song and 
music of Väinämöinen. These stories must have had a fundament of reality 
since scientific studies have proven the healing effects of music. Music 
developed alongside the mankind having a significant role in certain eras of 
history. It served as the basis for democratic education of early cultures; it 
was present in religion, education, everyday life as well as in entertainment. 
Its knowledge was inevitable for the generally erudite person; it was 
believed to have the effect on personality formation, health promotion and 
moral security. 

Therefore, music has always played and still plays an important part in 
people’s lives, and its understanding is one of the essential conditions of 
general erudition. It is never late to start learning music. It is crucial that 
dedicated and excellent specialists teach the future generations a necessary 
requirement of which is the use of the appropriate methods as well as the 
existence of tools representing values and promoting the development of 
skills and abilities. 
 

11..  TTHHEE  OOBBJJEECCTTIIVVEESS  AANNDD  TTHHEEMMEE  OOFF  TTHHEE  DDIISSSSEERRTTAATTIIOONN  

 
The primary objective of the dissertation is to analyse the music 
curriculum, to examine the requirements of the subject prescribed by the 
curriculum as well as to carry out a multi-angle comparison of the body of 
knowledge in the first year of primary schools by the means of the actual 
curricula and music textbooks at Hungarian language schools in four states 
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(Hungary, Slovakia, Rumania, and Serbia). Due to the complexity of the 
research, it is necessary to collect and analyse the music textbooks, 
methodological handbooks and auxiliary materials used in the schools with 
Hungarian as the language of instruction of the examined countries. The 
task of the pedagogical research is the analysis of the music curriculum in 
the chosen four countries, and the demonstration of similarities and 
differences in the musical content, music pedagogy and didactic 
conceptions represented in the music textbooks for the first year of primary 
schools. From the practical viewpoint, the dissertation strives to introduce 
and analyse nine music textbooks in details according to a particular 
viewpoint system which can help music teachers in their choice of 
textbooks as well as in the proper and successful uses of these textbooks. 

The first, introductory chapter deals with the significance and relevance 
of the research theme, touches upon the theoretical and practical 
approaches of the research and determines the objectives of the dissertation 
as well as the hypotheses of the research. 

The second chapter based on the reference books discusses the 
importance of textbooks, textbook analysis and textbook research. After 
interpreting the concept, I deal with textbook theories, views on textbook 
research at home and abroad, the evolution, actuality, methods and models 
of music textbook analysis which supported the elaboration of my own 
comparative analytical model. Besides, I take a theoretical and practical 
approach to domains like music textbook, textbook family and textbook 
series, I also deal with the functions and types of textbooks, and provide a 
detailed insight into a comparative analysis of three, concrete music 
textbooks. 

The third chapter unveils the music relations and alterations of the 
curricula in Hungary, after that it touches upon the aesthetic and artistic 
awareness and expression part of the National Core Curriculum more 
precisely with those parts dealing with music. Besides the curricula in 
Hungary, the core curricula of the three examined foreign countries are 
introduced as well as the structure and content of music curriculum in the 
minority education of the mentioned countries. 

The fourth chapter discusses the comparative analysis of nine music 
textbooks (serving as research samples) for the first year of primary schools 
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according to a defined viewpoint system and model. The textbooks 
representing the research sample were primarily examined from the point 
of view of content. The second viewpoint was the pedagogical-methodical 
character of the textbooks; finally the bibliographic aspects were studied. 
 
11..11..  HHYYPPOOTTHHEESSEESS  
 

1) We assume that music textbooks in use elaborate the subject 
requirements in different contents and ways. 

2) Despite the differences of subject requirements, the Hungarian 
language music textbooks used abroad have certain similarities in 
content and methodology. 

3) We assume that the methodological structure of the current music 
textbooks corresponds to the newest methodological requirements and 
expectations. 

4) The examined textbooks have similarities and differences in content 
and methodology. We are analysing these features by the comparative 
textbook analysis method. 

 

11..22..  RREESSEEAARRCCHH  SSTTRRAATTEEGGIIEESS,,  RREESSEEAARRCCHH  MMEETTHHOODDSS  

 

The strategy of the research is deductive since it undertakes to analyse 
documents, sources or accumulated experiences. Sources chosen according 
to defined aspects served for the basis of the study. I analyse and compare 
the actual education programmes, curricula and the selected Hungarian 
language music textbooks for the first year at primary schools used in 
Hungary and abroad as well as their auxiliary materials. The dissertation 
thesis builds primarily on the curriculum and programme assessment 
research type with an objective to assess the efficiency of a given 
curriculum or teaching aid complex. Besides the comparative curricula and 
textbook analysis, I also applied the document and content analysis 
method; in outlook and illustrations evaluation I used the oral personal 
inquiry method, for summarizing the data and results from comparative 
analysis I employed the comparative elemental investigational method. 
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22..  TTHHEE  SSTTRRUUCCTTUURREE  AANNDD  CCOONNTTEENNTT  PPRROOCCEESSSSIINNGG  OOFF  TTHHEE  

DDIISSSSEERRTTAATTIIOONN  

22..11..  LLIITTEERRAATTUURREE  RREEVVIIEEWW  

 
The second part of the thesis focuses on interpreting notions and mapping 
literature. I primarily collected those writings and phrasings that deal with 
interpreting and approaching the central notion of the dissertation. I found 
many similarities as well as differences in definitions related to the 
textbook as a conception. 

All the collected definitions emphasise that a textbook is such a book or 
printed document which during the education process serves for 
transmitting knowledge and information. Wider interpretations refer to the 
relation of the textbook study material and the given curriculum or 
underline some methodological approaches or textbook characteristics. 
Newest definitions also refer to the fact that textbooks may well exist in 
other, more modern forms in our fast-paced and developing world. 
Utilizing the collected writings of the relevant literature and bearing in 
mind characteristic features of music as school subject, I formulated my 
own definition. The music textbooks representing the sample material for 
the research are such printed workbook style publications that are primarily 
students learning aids elaborating specific body of knowledge according to 
the prescribed curricula of the given year (in our case the first year of 
primary schools). From didactic aspects, they are logically structured 
adjusting to the age peculiarities of students. Their design and overall 
effectuation is sufficient, the music textbook illustrations are mainly 
didactic in nature facilitating the understanding and acquiring of the 
knowledge. 

After notion interpretations, I dealt with the evolution of textbook 
theory and the historical background of textbook research. The 
characteristics and functions of textbooks were introduced from the music 
textbooks aspect. The textbook analysing models and methods well-known 
from the literature enabled me to the compilation of my own research 
model as follows: 
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1. Content analysis of textbooks: 
a) Studying the range of songs 

i. According to genre constitution (5 aspects) 
ii. According to tonal system’s (6 aspects) 

iii. Textbooks representations of song forms (4 aspects) 
iv. Presence of Zoltán Kodály’s music pedagogical 

works in the examined textbooks 
b) Studying musical elements 

i. Presence of rhythm elements, their methodological 
processing and comparison of the musical material used for 
making them understood in the examined music textbooks 

ii. Presence of tune elements, their methodological processing 
and comparison of the musical material used for making 
them understood in the examined textbooks 

c) Studying listening excerpts (4 aspects) 
2. Pedagogical–methodological analysis of textbooks: 

a) Singing activity analysis 
b) Examining the possibilities of movement and play 
c) Examining the possibilities of methods for writing-reading skills 

development 
d) Polyphony analysis (3 aspects) 
e) Examining workbook character (7 aspects) 

3. Bibliographical-technical analysis of textbooks: 
a) Examining textbook covers and illustrations (survey, 2 aspects) 
b) Textbook typography analysis 
c) Further features of textbooks (6 aspects) 
d) Textbook auxiliary materials 

 
I tried to define the criteria of a good textbook by the means of the 

literature according to which besides the language and intelligibility of the 
textbook, the outlook, descriptiveness, credibility, motivation, playfulness, 
adaptation to age peculiarities, methodological nature of illustrations and 
workbook nature are all very important factors. 
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A dominant unit of the theoretical, scientific literary approach is the 
collection of music textbook related studies, writings and reviews the 
quality and quantity of which helped in the choice of the research sample. 
The following music textbooks represent our research sample: 
 

1) Fürediné Kovács Veronika: Ének-zene I., Műszaki Könyvkiadó 
Kft., 2008 (FKV) - HU 

2) Kaibinger Pál: Ének-zene 1-2, Nemzeti Tankönyvkiadó, Budapest 
1996 (KP) - HU 

3) Kaszás Mária – Pappné Vencsellői Klára: Ének-zene 1, Pedellus 
Tankönyvkiadó Kft., Debrecen, 2005 (KM-PVK) - HU 

4) Krajcsné Kovács Judit: Csodálatos zenevilág, Dinasztia Kiadó, 
Budapest, 1999 (KKJ) - HU 

5) Szerencsésné Kottász Zsuzsanna: Művészetek, mesterségek, 
Nemzeti Tankönyvkiadó, Budapest, 2003 (SKZ) - HU 

6) Rápli Györgyi: Ének-zene, Konsept-H Könyvkiadó, Piliscsaba 
2000 (RG) - HU 

7) Orsovics Yvette: Zenei nevelés az alapiskola 1. osztálya számára, 
SPN – Mladé letá s. r. o., Bratislava, 2008 (OY) - SK 

8) Tolnay Ilona: Daloljunk együtt! Zenekönyv az általános iskolák 1. 
osztálya számára, Zavod za udžbenike i nastavna sredstva, Beograd 
2005 (TI) –SRB 

9) Fórika Éva és mások: Ének-zene 1.-2. osztály, Tanári kézikönyv, 
Ábel Kiadó, Kolozsvár 2001 –RO 

 
At the end of the chapter I made a spread sheet summary of the 

textbooks representing the basis of the detailed analyses and the aspects of 
textbook analyses demonstrable from the sources. 
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22..22..  IINNTTRROODDUUCCTTIIOONN  OOFF  TTHHEE  SSIITTUUAATTIIOONN  AANNDD  CCUURRRRIICCUULLAARR  CCHHAANNGGEESS  OOFF  MMUUSSIICC  AASS  

AA  SSCCHHOOOOLL  SSUUBBJJEECCTT  IINN  HHUUNNGGAARRYY  AANNDD  IINN  TTHHEE  EEXXAAMMIINNEEDD  CCOOUUNNTTRRIIEESS  

 

The third main chapter of the thesis deals with the place and importance of 
music subject in the curriculum starting from the first notable curriculum, 
the Ration Educationis. The curricula were simultaneously altered and 
shaped alongside the gradually changing school systems, therefore the 
place, importance and content of the subjects in these curricula varied 
accordingly. In this chapter, in curricula introduction, I focused mainly on 
music subject; I also touched upon the textbooks closely related to these 
curricula. I discussed the music references of the National Core Curricula 
(1995, 2003, 2007, and 2012) in details, emphasising the developing tasks 
and detailed requirements of the music subject. 

The further part of the chapter concerns with the state education 
programme of the three examined countries (Slovakia, Rumania and 
Serbia) as well as the structure and content of music curricula approved for 
and used in the minority (in our case the Hungarian language) education of 
the mentioned countries. I worked out a spread sheet indicating the literacy 
fields and the system of related school subjects defined by the countries’ 
educational programmes; after this I interpreted the objectives and tasks of 
the music subject (musical education, musical culture) approved for the 
minority education as well as the structure and content of the curriculum. 
At the end of the chapter, I made a spread sheet summary of the musical 
references of the core curricula of these four countries. 
 

22..33..  EEMMPPIIRRIICCAALL  PPRROOCCEESSSSIINNGG  AANNDD  IITTSS  MMEETTHHOODDSS  

 

The fourth chapter introducing the empirical research is characteristically 
built on the comparative research method according to the given model. In 
the course of the comparative survey I took into consideration three main 
viewpoint systems. 

Our first examination view is the comparative analysis of textbook 
contents. Within this we touch upon the multi aspect examination of the 
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range of songs in music textbooks (the genre proportion of songs, division 
according to the tonal system and the textbook representations of song 
forms). After this we examined the presence and methodological approach 
of musical elements (rhythm and tune elements) in textbooks; finally we 
summarise the textbook defined excerpts for listening according to their 
types, characteristics and objectives. 

The second examination view was the pedagogical-methodological 
analysis of textbooks in the course of which I observed the skills 
development (singing, movement, play, writing-reading, polyphony, use of 
musical instruments, workbook nature), adaptation to age peculiarities, the 
methodical solutions of learning-teaching as well as the existence of 
learning phases. 

The third examination view was the bibliographical and technical 
analysis of textbooks in the course of which the binding, cover, inner 
illustrations, usability, transparency, legibility, typography and textbook 
related auxiliary materials played the main roles. In this phase, besides the 
comparative analysis I used oral personal inquiry method. In textbook 
covers and illustrations evaluation, I questioned randomly selected ten fine 
artists and ten six-year-old pupils, starting their first year in primary 
schools. The scoring was based on a ten point scale. By summarising the 
results I obtained a certain order that was edited in a spread sheet and 
graph. 
 

33..  RREESSEEAARRCCHHRREESSUULLTTSS  AANNDD  IIMMPPLLIICCAATTIIOONNSS  

33..11..  TTHHEE  RREESSUULLTTSS  OOFF  TTEEXXTTBBOOOOKK  CCOONNTTEENNTT  AANNAALLYYSSIISS  

 
1) The first examination view dealt with the comparative analysis of 

textbook contents. The examination of the textbooks started 
primarily with the multi-aspect analysis of the range of songs. After 
summarising the range of songs, I examined and summed up their 
genre systematisation. 

The examined music textbooks contained minimum 29, 
maximum 62 songs. I marked five categories to ascertain genre 
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systematisation (folk children games, nursery songs, folk songs and 
songs for special days as well as songs of other folks). For cognition 
and acquisition, most authors selected among folk children plays and 
nursery songs. Folk children games represented 43%, nursery songs 
29% of the textbooks summed range of songs. Songs by known 
authors appeared in much smaller proportion. This forms 15% of the 
range of songs. Folk songs and songs of other folks were the least 
represented in the music textbooks. These two categories make up 7 
and 6% of the entire range of songs. According to the genre 
systematisation we can say that in the choice of the range of songs in 
textbooks, the authors took into consideration the age peculiarities of 
children, their circles of interests and put forward the development of 
their sense of taste. The textbook placement and appearance of the 
songs are closely bound to the actual holidays. From the summarised 
range of songs I revealed the list of most frequent songs. This list of 
23 songs figures in five out of nine music textbooks and might 
provide a sufficient basis for framing a core range of songs. The 
demonstration of appearance of Kodály’s compositions and 
Europism was an organic part of genre examination. The examined 
music textbooks had minimum one, maximum six Kodály-tunes the 
most of which might be found in the volume titled Kis emberek 
dalai. Except of one music textbook, there were minimum one, 
maximum eleven tunes familiarising students with other nations’ 
melodies and culture. Textbooks in Hungary usually have Hungarian 
translation, while in many cases foreign textbooks published them in 
the original languages of the songs. 

I also examined the songs in textbooks according to their tonal 
system. In the course of individual music textbook examination I 
found uniformity which was demonstrable in the summarisation. 
Since folk children games were represented in these textbook in the 
biggest proportion, thus the hexachord tonal system showed higher 
percentage. The hexachord tonal system forms 33% of the entire 
range of songs. Two-, three-, four- and five-note songs are the best 
music material for developing first year pupils’ singing skills, 
gradual expanding of their range of voice and acquiring new 
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knowledge. These songs can be detected in the textbooks in almost 
the same proportions. Two-note songs form 16%, three-note songs 
17%, four-note songs 14% and five-note songs 18% of the entire 
range of songs. There are rarely any songs with wider tonal system 
or range exceeding the given age group’s vocal capabilities in the 
music textbooks. These songs form only 2% of the entire range of 
songs. Through examining the tonal system as well as the pitch range 
of the songs I reached a conclusion that the selected music material 
suits the given age group and follows the principle of gradation. 

I also examined the range of songs from the point of view of its 
textbook representation which primarily supports the teachers’ work. 
Some of the music textbooks published the range of songs fully with 
their scores; some of the textbooks published only half of their songs 
in such a complex way. All in all it can be stated that the authors 
strived to publish the scores of most of the songs which formed 80% 
of the summarised music material. It was a frequent practise to edit 
song sin picture form or as titles. We found such examples in eight 
music textbooks representing 14% of the entire range of songs. 
Incomplete score was found only in two textbooks while the textual 
edition of the songs appeared only in one textbook. 

2) The second examination view of the music textbook contents was the 
analysis of the musical elements in textbooks. After comparing the 
rhythm and tune elements I found similarities to the effect that the 
examined textbooks recommend the same rhythm elements (ta, ti-ti, 
silence) for familiarising and acquiring. In case of tune elements the 
conformity was also high; eight textbooks out of nine used the same 
melodic sounds (sol-mi-la). One of the textbooks expanded these 
three with further two (do-re). The methodological elaboration of the 
musical elements was sufficient in all textbooks. I also found 
overlaps in the music material’s deduction and introduction of the 
musical elements which I summed up in a spread sheet. In the field 
of preparation, acquisition and practice of the new musical elements 
were differences. 

3) Examining the character and objectives of the listening excerpts in 
the music textbooks constituted the third part of the content analysis. 
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I differentiated four categories (songs, musical instruments or human 
voices, noises and burrs and classical compositions). The authors of 
all but one music textbook (KP) suggested more or less listening 
materials. Inside a given textbook there were minimum 3, maximum 
39 listening excerpts. These excerpts relate to the given curriculum 
mainly from contextual aspect. The defined categories do not reveal 
the purpose of the compositions or excerpts for listening but the 
context and the wording of the tasks helped greatly in its assignation. 
The proportion of conscious and the true-life music listening was 
almost the same in the examined textbooks. The summary showed 
that music excerpts for conscious listening formed 55%, while the 
true-to-life listening material formed 45% of the entire listening 
excerpts. 

 

33..22..  TTHHEE  RREESSUULLTTSS  OOFF  PPEEDDAAGGOOGGIICCAALL--MMEETTHHOODDOOLLOOGGIICCAALL  AANNAALLYYSSIISS  OOFF  MMUUSSIICC  

TTEEXXTTBBOOOOKKSS  

 
The pedagogical-methodological examination is based upon more aspects. I 
analysed singing related forms of activities, opportunities through plays and 
movement, the types of tasks supporting writing-reading skills, the sign 
systems used in the textbooks, the methods for creation polyphony, tasks 
related to playing musical instruments and I also summarised the workbook 
type tasks of the music textbooks. 

The comparative analysis showed that the examined textbooks provide a 
wide range of possibilities for singing and singing closely relates to other 
activities. Only two textbooks deal with creating proper singing habits 
which would be very important in the first year. The songs selection is 
sufficient in all the music textbooks according to tonal system, genres and 
age peculiarities of children. The tessitura of most of the songs corresponds 
with vocal abilities of the given age group. Besides teaching after listening, 
I found other song teaching methods putting forward skills development 
(letter note, score, hang sign). 

The textbooks without exception tried to preserve the principle of 
playfulness that helps in school integration, raises the child’s attention and 
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gives them experience. Folk kinetic games formed the vast majority, 44.3% 
of the range of songs. The authors fondly selected and recommended 
kinetic or matching games. Opportunities for games and movement were 
present in preparation, acquisition and practice of the new musical elements 
as well as in performing improvisational tasks. 

The music textbooks also provide possibilities for founding writing and 
reading. I differentiated eleven types of sign systems starting with 
drawings, spatial arrangement of the text to the varied visualisation of the 
score. Writing tasks focused mainly on the acquisition and application of 
the new music elements. 

Polyphony formation starts in the first year. For summarising the tasks 
establishing polyphony, I compiled my own system of viewpoints. I 
distinguished two-part possibilities matching rhythm with rhythm, tune 
with rhythm, and tune with tune. In all but one music textbook (KP) we 
found examples on these three viewpoints, though there were significant 
differences in their proportions. 

Demonstration the possibilities by using musical instruments formed a 
part of the pedagogical-methodological examination. Within this frame I 
analysed the appearance of bodily instruments, rhythm and tune 
instruments and their usage. I found significant differences in the deployed 
musical instruments as well as in their uses. There were six musical 
instruments altogether in the examined textbooks. Most of the authors 
preferred the drum, the triangle and the cymbal. The tambourine, the 
metallophone and rhythm sticks were a lot less frequent. Two foreign 
music textbooks (TI, FÉ) did not mention tasks or recommendations related 
to uses of musical instruments at all, despite the fact that the national 
curriculum of the given country prescribes this. 

All of the examined textbooks are of a workbook character. The types of 
the tasks are indicated by small, marginal icons which help children’s 
understanding and orientation in the textbooks. The authors applied 
different points of view in compiling and phrasing the activity tasks. 
According to the nature of the activities and the varied activity tasks, I 
defined seven types of activities on the basis of which I examined the 
textbooks. Singing, writing, drawing and the new musical elements related 
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tasks appeared in the highest proportion. Games, listening to music and 
instrumental activities were a lot less represented. 

33..33..  TTHHEE  RREESSUULLTTSS  OOFF  BBIIBBLLIIOOGGRRAAPPHHIICCAALL--TTEECCHHNNIICCAALL  AANNAALLYYSSIISS  OOFF  MMUUSSIICC  

TTEEXXTTBBOOOOKKSS  

 
The third main examination viewpoint was the bibliographical-technical 
analysis of music textbooks. The basis of our examination was the 
assessment of the textbook cover and illustrations, the typographical 
analysis and comparison of certain parameters of textbooks as well as 
collecting the auxiliary material to the research sample. According to the 
summary of the opinions of ten fine artists and ten six-year-old pupils 
randomly selected I evaluated the textbook covers and their inner 
illustrations. Following the course of the survey it could be stated that 
although the members of the two groups approached the question from 
different angles, the obtained results showed remarkable similarities. The 
textbook covers evaluation was different in these two groups; the summary 
of the music textbook illustrations assessment brought the same results. 

We compared the textbooks according to their page numbers, weight 
and purchasing price. Page numbers were between 35 and 92; they 
weighted 156-301 grams. Paying respect to purchasing prices there were 
bigger differences; to real understanding of these factors we had to draw 
attention to more circumstances. 

The examination also included the typographical features of the music 
textbooks, searching for answers to the questions whether the type of print, 
the possible italics and the font size correspond to the given age group and 
what are their objectives. 

Finally we summarised the textbook related, already published list of 
auxiliary materials which is a frequent point of view in textbook selection. 
Seven textbooks had their curricula or a methodical guide, four music 
textbooks have audio materials, melody jigsaw appears as a part of three 
textbooks and two textbooks have rhythm cards. 
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44..  EEXXPPEERRIIEENNCCEESS,,  RREESSUULLTTSS;;  AASSSSEESSSSMMEENNTT  OOFF  HHYYPPOOTTHHEESSEESS  

 
To prove or reject the first hypothesis, primarily it was necessary to 
examine the music curricula as well as the content analyses of the research 
samples. In case of the six music textbooks from Hungary, the hypothesis 
proved partly true. I found overlaps and similarities in the content approach 
of the elaboration of subject requirements, mainly in point of the musical 
elements advocated for acquisition in textbooks, the music material related 
to teaching musical elements as well as the classification of the range of 
songs according to their genre and tonal system. The textbook conception 
emphasising singing as a form of activity is also the same. On the whole, 
the authors filled the curricular requirements with individual content 
referring to the range of songs and listening excerpts in music textbooks. 
By examining the elaboration methods of the curricular requirements, there 
are differences in the methodical triple character of new knowledge as well 
as the compilation of the forms of activities and activating tasks. 

In the course of examining the foreign textbooks, we can give credible 
answers only if we take into account the prescribed curricular requirements, 
since there is only one music textbook for the Hungarian language music 
teaching in the respective countries. The first hypothesis proved partly true 
in case of the foreign textbooks. Studying the curricula of the given 
countries we can say that the authors elaborated the requirements in a 
sufficient way, but there were contents deficiencies detectable. Two foreign 
music textbooks (TI, FÉ) did not mention tasks or recommendations related 
to uses of musical instruments at all, despite the fact that this type of an 
activity has an accentuated role in the national curriculum of the given 
countries. 

To assess our second hypothesis it is also necessary to compare the 
curricula. The actual curricula represent both similarities and differences. 
This applies to the curriculum in Hungary and abroad as well as curricula 
abroad. The structure of the curricula from abroad follows the norms of the 
respective country. Compared to the curricula in Hungary, they offer more 
in that they prescribe concrete singing and listening excerpts which can be 
found in the curriculum related textbooks. Our second hypothesis proved 
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true because in the summary following the comparative analysis of the 
music textbooks, there were not only similarities but conformities from the 
point of view of content and methodology. 

The certification or rejection of our third hypothesis was based on the 
pedagogical-methodological examination. Within this I took into 
consideration more aspects. In the music textbooks, almost all the activities 
start from singing. Our hypothesis is also proven by keeping to the 
methodical steps necessary for acquiring the musical elements since all the 
textbooks demonstrate the phase of preparation, cognition and practice. We 
have to accentuate those illustrations, explanations, tasks, other tools and 
auxiliary materials of the textbooks that are also marked out to establish the 
understanding and acquisition. The activating nature of the textbooks is 
positive which serves not only the establishment of skills development but 
also the sufficient acquisition and later application of knowledge. Both the 
summary following the examination of certain aspects and the evaluation 
prove that despite the differences in content, form and conception of the 
textbooks, they still correspond to the requirements from the pedagogical-
methodological point of view. 

The summary of the comparative analysis proves the last hypothesis in 
the course of which I pointed out the content and methodical similarities 
and differences of the selected and examined textbooks. The correctness of 
a music textbook might only be proved by a comprehensive analysis. 
Likewise, the comparison of more textbooks might serve as the basis for 
answering the set questions, proving or rejecting hypotheses or assessing 
textbook(s). The comparative examination helps in that it provides future 
textbook authors with sufficient guidance but also helps the teachers in 
easier textbook selection or smoother usage of the respective textbook. 
 

44..11  FFUURRTTHHEERR  RREESSEEAARRCCHH  PPOOTTEENNTTIIAALLSS  OOFF  TTHHIISS  TTHHEEMMEE  

 
In the examination of curricula I mainly compared the current, actual 
curricula. I introduced the curricula in Hungary in details within which I 
showed the curricular changes of music as a schools subject. It would be 
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worth mapping the curricular changes and further possibilities of music as a 
schools subject in the examined countries according to the above pattern. 

In the course of the comparative analysis I analysed and processed six 
music textbooks from Hungary and four ones from abroad. It is a well-
known fact that in Hungary there are more than ten different music 
textbooks, therefore the complex comparative analysis and assessment of 
these textbooks would be important and could form the basis of a 
completely new thesis. 

In the course of the examination I applied my own individual viewpoint 
system. The completion of this viewpoint system with other aspects 
(linguistic, educational theoretic examination or other aspects) might result 
in newer information and could help the textbook authors as well as the 
teachers. 

Only first year textbooks formed our research sample. The dissertation 
referred to the possible overlaps in the range of songs. The comparative 
analysis of the textbooks from the junior primary school textbook series 
could provide a more complex picture from the structural and 
methodological point of view. 

In the course of our examination we came across with only few folk 
songs, composed songs, songs of other folks and Kodály compositions in 
the first year textbooks. In the further years of junior primary schools in 
line with the development of children’s skills and abilities, the genre and 
tonic proportions of the songs may represent bigger deflections which 
could be the basis for an independent work. 

Interviewing the textbook authors also represents a huge potential which 
could provide valuable information about textbook editing, writing and 
other aspects. Such a research could not be included in my dissertation due 
to extension causes. 

The annual statistical data related to textbook publishing might also 
provide an interesting basis for comparison, or the examination of 
conception, work and development fields of certain publishing houses. 
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