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“It is much more important who the music teacher is in Kisvárda than who the director of 

the Opera is because a bad director fails immediately. (Sometimes even a good one does.) 

But a bad teacher kills the love for music throughout 30 years in thirty classes.” 

(Zoltán Kodály) 
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I. The subject of the thesis and its theoretical background 

The aim of this dissertation is to map the innovations belonging to the circle of art 

education and traditionalism called „alternative pedagogic movement” from the 

1980s, to explore the collection of experiences prioritising local traditions, moreover 

to present and compare the complex art curricula fitting to the National Basic 

Curriculum in the 1990s. 

In the centre of my research, I located the “Kalendárium” (Calendar) complex art 

curriculum that was elaborated in the framework of the development program of the 

Hungarian comprehensive school model. For the research, it was essential for me to 

describe the roots of the comprehensive school model so as a part of my work, I 

reviewed and analysed the life and works of Ferenc Loránd as well as his struggle in 

deploying the comprehensive school model in Hungary. As several other school 

experiments, the comprehensive school model also gave ground to polemics for the 

professionals so I found it unavoidable to explore these. 

In connection with the research field it can be observed that numerous studies, 

publications and books were produced in the subject of traditionalism and for 

conveying it at school. These works and the experiences collected herein can be 

viewed as significant with regards to innovation at school.  

The presentation and comparison of the complex art curricula created in the 1990s 

constituted a significant part of my research. In the meantime I found it important to 

present the generations of pedagogical application of folk tradition as well.  

II. The structure of the thesis 

The main objective of the thesis, divided into six large chapters, was to explore the 

deployment of the practice of art education and traditionalism at primary school, 

moreover to present the examination of the implementation of “Kalendárium” 

complex art curriculum by comparing several complex art curricula. 

The first chapter of the dissertation deals with the interpretation of the two key 

words of the research: 1. art education and its two aspects – education by arts; 

education for arts; 2. the notion of tradition. Besides, it also seeks an answer to the 
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following presupposition: “do aesthetics – present in the cultic rites and objects of folk 

customs such as music, dance, drama, literature and graphic arts – belong to the 

framework of art education, which was important to the totality of the natural-born 

community – thus also to the children, adolescents and youth?” (Trencsényi, 2000) 

The second chapter of the thesis starts out from the presupposition: “Can the 

heritage of culture – such knowledge and skills that are alien to the present form of 

school – be conveyed at all at school, via school methods when by nature it is not 

bequeathed via school methods but by growing into them?”(Trencsényi, 1992) And so 

were analysed the different cooperative techniques, the project method, moreover 

the interpretations of the integrated, complex subject. 

In the third chapter I mapped the endeavours aiming at the pedagogical application 

of folk tradition. I reviewed three generations of traditionalist movements starting 

with Áron Kiss, also outlining a possible fourth one.  

Generations Movements, groups 

First generation 
 

Colony Gödöllő; 
Kodály – Bartók; 
Munkásdalos movement; 
Gyöngyösbokréta-movement; 
Muharay movement; 
amateur folk art groups (regőscserkészet,  
Levente- Ensemble, KALOT, KIE); 

Second generation 
 

Art of movement; 
NÉKOSZ; 
amateur groups (Batsányi); 
professional groups (SZOT, Budapest Ensemble,  
Hungarian State Folk Ensemble); 
Röpülj páva movement; 

Third generation 
 

Dance-house movement; 
Nomad genetarion; 
Csillebérc camps; 
Playing house movement; 

Afterwards I presented the syllabi and collection of experiences motivating the 

devoted pedagogues as an effect of the movements, reflecting the intentions to keep 

it within the school framework. These endeavours came alive on the pages of niche 

publications. 
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In the forth chapter of the dissertation, first I outlined the short history of 

traditionalism in the framework of public education. It was followed by the analysis 

of the laws and legal regulations fundamentally determining the practice of public 

education because I deem that art education and the appearance of folk traditions at 

school is not independent from the regulators that define the operation of public 

education as a whole, the contents of teaching and its forms of work. In this chapter I 

was looking for the answer to a question: what opportunities does the framework 

defined by these documents create, what norms and expectations does it draw up for 

this field of education? 

In the fifth chapter of the research, I came to analyse the integrated curricula 

situated at the centre of the thesis, which I examined from several perspectives.  

 Kalendárium Kútbanéző Garabonciás Tánc, dráma 

Aim 
Intensive, 
complex 
experience 

Problem solving 
 

Teaching by 
creating 

Playfulness, 
creativity 
 

Requirement 
Complex-
integrated 

Main works Event play Knowledge of 
Hungarian/neigh-
boring traditions 

Number of 
hours 

Block of classes Block of classes Block of classes At the detriment of 
other classes 

Assessment Excellent Textual Diploma/bulla Oral, written 

Human criteria 
Folk profession, 
playhouse 

Professional 
training course 

School teacher, 
folk dance, drama 
teacher 

Expert/ or amateur 
pedagogue 

Special criteria 
Raw material Special 

classroom 
External 
connections 

Exhibition 

Study-aid 
materials 

Stapled book Study-aid books Study-aid 
materials 

Teacher’s aids 

Suggested 
school /student 

12 classes None 
recommended 

For special 
education as well 

None 
recommended 

Connection to 
National Basic 

Curriculum 

Arts, Hungarian 
language and 
literature, Way 
of life, Man and 
society, Gym 

Arts Arts, Hungarian 
language and 
literature, Man 
and society, Way 
of life 

Arts, Hungarian 
language and 
literature, Man and 
society 
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In the sixth chapter of the thesis, “Kalendárium” complex art curriculum is present 

in the light of interviews. During my research, I was looking for answers to the 

problems regarding the implementation of the curriculum through interviews with 

pedagogues, school principals and curriculum developers. 

III.  The hypotheses of the research, results 

In my research, I took a quote from Albert Szent-Györgyi as work hypothesis, which 

says “the aim of school is to teach a person who to learn, to awaken their desire for 

knowledge, to get them know the joy of work well done, to taste the excitement of 

creation, to learn to love what they are doing and to find the profession they will love.” 

Based on this starting point I asked the question: can we find the values of today and 

tomorrow in our traditions? What methods and strategies do we apply to activate 

the students, to awaken their desire for research, to motivate them to effectively 

cooperate with their peers? 

For proving the hypotheses, I applied a complex research methodology. I reviewed 

the regulation of public education from legal and content perspectives via the 

method of document analysis. During document analysis, I examined the generated 

official and personal materials from which I gained supplements and important 

pieces of information for the research project. 

I used primary and secondary written and oral sources with the method of source 

research, from which I used data and facts for my research: acts, draft bills, laws; 

decrees of legal force, resolutions, discussion papers; central curricula, course 

syllabi, kindergarten programs; period research, examinations, reports; professional 

literature and publications; periodicals, announcements. (Chapter IV) During source 

analysis, I analysed the above-mentioned sources with special regard to assessing art 

education from the perspectives of content and method. I introduced the pedagogical 

application of folk tradition with the help of descriptive analysis. (Chapter III) 

When examining the circumstances of the creation of “Kalendárium” complex art 

curriculum, I made interviews with the pedagogues dedicated to the topic in order to 

collect their past experiences and their suggestions for the future. (Chapter VI) 
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My hypotheses that can be regarded as justified 

 There are complex programs of art pedagogy – such as “Kalendárium” complex 

art curriculum – that can be applied well in primary education and take the 

characteristics of age into account, too. Every complex curriculum found in the 

curriculum database launched in 1996 and presented in Chapter V is in 

conformity with this criterion.  

 My research on the methods applied in art education and on the processes of 

teaching and learning suitable for conveying folk tradition has proven that the 

alternative art education programs are more child-centric, richer in their 

perception of learning and methods, and are more able to raise interest 

towards arts.  

 During my research on the spread of “Kalendárium” complex art curriculum, my 

following hypothesis has been justified: folkloristic raw material is especially 

suitable for raising interest towards arts. 

 A further hypothesis of mine, namely that “Kalendárium” complex art 

curriculum applies modern, alternative solutions with its education 

organisation and is suitable for saving and creating traditions with its 

pedagogical methods was proven as well, which I could catch out at multiple 

occasions.  

 According to a further hypothesis, the application of “Kalendárium” complex 

art curriculum was influenced by the lack of prerequisites – objective, 

subjective and political conditions – of innovations at school. Based on a work 

by Ferenc Loránd, the objective prerequisites of innovation at school are the 

legal, economic-financial and organisational preconditions. In the case of 

innovation at school, the preference and qualification of the pedagogues, 

moreover the style of innovative pedagogical work can be interpreted as 

subjective prerequisites. The third prerequisite to innovation is the political 

precondition. The harmonisation and existence of these preconditions are 

indispensible for the success of innovation. In the case of “Kalendárium” complex 

art curriculum, the lack of multiple – legal, financial, political – prerequisites has 

led to “failure.” 
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Partially justified hypotheses 

 The review of legal and content-wise regulations influencing public education, art 

education and contents referring to folk tradition, partially justified my 

hypothesis according to which the legal and content-wise regulations of public 

education created opportunities for applying complex art pedagogical 

programs between 1985 and 2010. The act of 1985 created opportunities for 

innovations; the ministerial decree of 1989 allowed the operation of 

experimental schools; in the law amendment of 1996 appears the integrated 

section, moreover the institutional type of integrated school is introduced as a 

new notion; in the law amendment of 1999 the integrated section is ceased; the 

National Basic Curriculum of 1995 reflects an integrative approach; in the 

curriculum database starting in 1996, place is made for the complex art curricula 

based on comprehensive principles; the creation of local curricula is not yet 

authorised in the framework curriculum of 2000 but it is already authorised in 

2003; awareness of art has appeared among the key competencies, which 

integrates domestic art education moreover contents of folk tradition into its 

Hungarian translation. 

 At the beginning of my research, I had assumed that the relationship towards 

folk tradition influenced the contents and methods appearing in primary 

education. This hypothesis of mine was only partially justified. Based on the 

interviews made with the pedagogues it can be told that the relationship towards 

folk tradition did not fundamentally influence the contents, the pedagogues 

deemed it justified to apply them. However when choosing the methods of access, 

this relationship is already an influencing factor because the same content can be 

conveyed via “conventional” teaching formulae as well as via alternative 

pedagogical methods adjusted to children’s needs. 
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A hypothesis determining the way for my future research 

 My hypothesis that among the advantages of competence-based pedagogue 

education it is practice orientation, complexity, and integrated subjects 

justify the need to get to know “Kalendárium” complex art curriculum in 

training determines the way for my future research. I find it justified to build 

such content into pedagogue education which aims to apply modern methods of 

art education (e.g. project-based teaching) and to implement a practice based on 

folk tradition pedagogy. This way the students graduating from the institutions of 

higher education will be able to apply modern ways of traditionalist art education 

as school teachers. 

 


