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Review questions 

• What characterizes an analytic rating scale? 

• What are the responsibilities of raters? 

• List the steps that should be taken when using 
rating scales. 
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Part 1: Washback 
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Outline 

• Effects of tests 

• The Washback Hypothesis 

• Achieving beneficial washback 
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Effects of tests 

• Tests influence teaching and learning (Hughes,2003). 

• According to Kontra and Kormos (2007, p. 34), ”testing can 
affect  

• students’ self-concept, motivation, anxiety, learning 
strategies and their opportunities in advancement  

• parents’ views 

• teaching content, methods and evaluation 

• curriculum and teaching methods in schools 

• allocation of opportunities”. 
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The Washback Hypothesis 

• “teachers and learners do things they would 
not necessarily otherwise do because of the 
test” (Alderson & Wall, 1993, p. 117). 

 

• A test can have negative and positive effects 
depending on various factors (see McNamara, 
2000). 
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•Brainstorm factors that influence the nature of 
washback in case of large scale tests.  
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Compare your ideas with those of 
Wall (2000) (1) 

 

• Teachers’ ability 

• teachers’ understanding of the test 

• teaching style 

• teachers’ background 

• teachers’ attitude to innovation 

• classroom conditions 
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Compare your ideas with those of 
Wall (2000) (2) 

• Resources 

• School management practices 

• Status of the subject in the curriculum 

• General social and political context 

• The role of publishers in material design 

• The time elapsed since the introduction of 
the exam 
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Achieving beneficial washback  
(Hughes, 2003) 

• Test the abilities you want to encourage; 

• Sample widely and unpredictably; 

• Use direct testing; 

• Use criterion-referenced testing; 

• Base achievement tests on course objectives; 

• Make sure students and teachers are familiar 
with the test; 

• Provide assistance to teachers. 
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Part 2: Administration of 
standardized tests 
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Outline 

 

• Standardized tests 

• Standardized behavior 

• Materials and equipment 

• Examiners 

• Administration: before, during, after 

• Reporting outcomes 
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Discussion 

 

• What is the difference between tests that are 
standardized and tests that are not 
standardized? 
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Standardized tests (1) 

• ”Tests are standardized when the directions, 
conditions of administration, and scoring are 
clearly defined and fixed for all examinees, 
administrations, and forms” (Cohen & Wollack, 
2006, p. 358)  

 
• In other words, standardized tests should aim 
to avoid threats to reliability. 
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Standardized tests (2) 
”The usefulness and interpretability of test scores 
require that a test be administered and scored according 
to the developer’s instructions. When directions to 
examinees, testing conditions, and scoring procedures 
follow the same detailed procedures, the test is said to 
be standardized. Without such standardization, the 
accuracy and comparability of score interpretations 
would be reduced. For tests designed to assess the 
examinee’s knowledge, skills, or abilities, standardization 
helps to ensure that all examinees have the same 
opportunity to demonstrate their competencies. 
Maintaining test security also helps ensure that no one 
has an unfair advantage.” (AERA, et al., 1999, p. 61) 
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Standardized behavior 

The importance of  ’rituals’ in terms of behavior while 
administering a standardized/high stakes examination 
(Fulcher & Davidson, 2007; Fulcher, 2010). 
•   Be neither unwelcoming nor too friendly. 
• Organize trainings for invigilators, interlocutors, 

examiners, raters. 
•   Don’t be a teacher. 
•   Prepare training materials. 
• Plan for variation: accommodate candidates with 

special needs. 
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Materials and equipment  
(Hughes, 2003) 

• Keep materials safe. 
• Have enough and error free copies of 

exam papers. 
• Number the exam papers. 
• Prepare packages for examiners. 
• Have enough and correct keys for markers. 
• Make sure that all equipment is working. 
(Hughes, 2003) 
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Examiners  
(Hughes, 2003) 

• Detailed instructions should be provided for 
examiners (assessors, interlocutors, 
invigilators). 

• Reading directions to candidates should be 
practiced by reading them out loud. 

• Examiners should be familiar with equipment. 
• Oral examiners must be familiar with test 

procedures and the rating process.  
     (Hughes, 2003) 
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Administration: Before the test 
(Hughes, 2003) 

 
• Arrival: Avoid late arrivals as much as possible, 

but expect them and know what to do with 
them. 

• Check candidate’s identity. 
• Have a plan to seat the candidates. 
• Provide clear instructions for asking questions, 

finishing early, etc. (Hughes, 2003) 
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Administration: During the test 
• Administrators and/or invigilators distribute test 

materials. 
• Administrators give specific instructions on what 

details are required from the candidates. 
• Read out instructions from the invigilator’s/test-

administrator’s guide. Don’t improvise.  
• Invigilators/adminsitrators time the test. 
• Invigilators/administrators monitor unobtrusively. 
• Invigilators/administrators should only allow one 

candidate to leave the room at a time during exam. 
(Hughes, 2003; Kontra & Kormos, 2007) 
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Administration: After the test  
(Kontra & Kormos, 2007) 

• All papers should be accounted for. 

• Papers should be saved. 

• Papers should be checked. 

• Papers should be kept confidential. 

• Papers should be adequately stored. 

• ”All used an unused test materials should be 
returned to the chief examiner”. (Kontra & 
Kormos, 2007, p. 72) 
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Discussion 

• Why do you think such steps are recommended 
when administering standardized (high-stakes) 
examinations? 
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Reporting results 

”When test score information is released to 
students, parents, legal representatives, 
teachers, clients, or the media, those 
responsible for testing programs should 
provide appropriate interpretations. The 
interpretations should describe in simple 
language what the test covers, what scores 
mean, the precision of the scores, common 
misinterpretations of test scores, and how 
scores will be used”. (AERA, 1999, p. 65) 
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