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Review questions 

• What criteria are generally included in rating 
scales used for assessing writing? 

• How can language learners be involved in 
classroom assessment to improve their writing 
skills?   
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Outline 

 

• Reading 

• The nature of reading 

• Task types to test reading skills 

• Selecting texts 

• Task design 

• Assessing reading skills in the classroom 
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Reading 

• ”Reading comprehension means understanding 
a written text, and extracting the information 
required to fulfill the reading purpose” (Kontra 
& Kormos, 2007, p. 85). 

• It is difficult to isolate the cognitive process of 
reading form the product (Alderson, 2000). 
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The nature of reading (1) 

• Different levels of understanding are 
involved (literal, inferred, critical) (Kontra 
& Kormos, 2007). 

• Multi-level cognitive processes are 
involved (including recognition of words, 
structures, discourse cues, selection of 
information, synthesis and evaluation) 
(see also Tankó, 2013). 

 
 2016 Brózik-Piniel 5 



The nature of reading (2)  
(Alderson & Cseresznyés, 2003) 

Sub-skills (examples):  
•  Skimming 
•  Scanning 
•  Identifying text structure: main ideas, supporting  
    points 
•  Identifying attitudes, opinions 
•Approaches to reading 

– Bottom-up: sequential, unidirectional 
– Top-down: overall meaning, schema theory 

(making use of existing knowledge) 
– Interactive model: reader-text-social context 
 (see Alderson & Cseresznyés, 2003) 
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Task types and techniques 
Test designers should match authentic reading purposes, 
variety of text types with the reading tasks (see Alderson, 
2000). 

• Multiple-choice 

• True/false 

• Short answer questions (L1/L2) 

• Matching (headings, sentences etc.) 

• Ordering 

• Information transfer 

• Gap filling  
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A word of caution  
(Alderson, 2000) 

• In particular tasks, reading is closely linked to 
the use of other skills (e.g., cloze tests, editing 
tasks, summary tasks). 

 

• In order to avoid testing skills not part of 
reading,  

– make sure candidates are familiar with task types. 

– avoid testing memory and background knowledge. 

(see Alderson, 2000) 
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Selecting texts  
(Alderson & Cseresznyés, 2003) 

• Use authentic texts. 

• Use texts the target audience is likely to come across. 

• Do not use texts that are widely known. 

• Do not use text from coursebooks or other available 
learning material. 

• Keep the text intact. If you make some changes, make 
sure it is coherent and cohesive. 

 

(Alderson & Cseresznyés, 2003, p. 303) 
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Task design  
(Alderson & Cseresznyés, 2003) 

 

• ”The wording of the items should be such that it is easy to 
understand, is below the language level of the text and does 
not require more reading than the text itself.” 

• ”Make sure that no item can be answered correctly without 
reading the text.” 

• ”Make sure that each question can be answered 
independently.” 

• ”Make sure there is only one possible answer to each 
question.”  

 (Alderson & Cseresznyés, 2003, pp. 304-305) 
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Rubrics 

• Include information about  

• Text type 

• Reading purpose 

• Types of answers required 

• Time 

 
 (Alderson, 2000; Alderson & Cseresznyés, 2003) 
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Assessing reading skills in the 
classroom 

• Self-assessment scales for reading (using can-do 
statements, e.g., CEFR self-assessment scales, 
(Council of Europe, 2001)) 

• With the help of reading reports/reading logs 
describe, record and reflect on reading 
processes, strategies, and goals (cf. Wiliam, 
2011). 

• Allow the learners to choose the reading texts 
themselves (cf. Wiliam, 2011). 
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Task 

• In groups of three, design a reading log. Keep in mind 
the principles of Assessment for Learning 
(http://www.hkeaa.edu.hk/DocLibrary/SBA/HKDSE/En
g_DVD/doc/Afl_principles.pdf), and design a reading 
log in a way that would allow the following: 

– Learners to keep track of the texts they have read. 

– Learners to set reading goals. 

– Learners to reflect on the successes and difficulties 
experienced in pursuing these goals. 
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