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Lead-in 

• Do you have any experience with language 
testing as language learners? (If so, describe!) 
Do you have any experience with language 
testing as language teachers/teacher trainees? 
(If so, describe!) 
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Lecture 1: Testing in language 
education 

Outline 

• Stakeholders 

• Types of assessment 

• Test types 

• Methods of testing 

• Methods of scoring 
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Stakeholders 
• Language learners (test taker - candidates) 

• Teachers 

• Parents 

• Institutions 

• Companies 

• Researchers 

 (see Davies et al., 1999; Fulcher, 2010; Fulcher &  

 Davidson,  2007; Hughes, 2003; Kontra & Kormos,  2007) 
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Purpose 

• What is the purpose of large scale language 
testing? List ideas. 

•  What is the purpose of language testing in the 
classroom? List ideas. 
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Types of assessment 

• Large scale vs. Classroom assessment 

• Formal vs. Informal assessment 

• High-stakes vs. Low-stakes  

 

 

 
(see Davies et al., 1999; Fulcher, 2010; Fulcher & Davidson, 2007; 
Hughes, 2003; Kontra & Kormos,  2007) 
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Large scale assessment in language 
education 

 

• Formal assessment 

• Issues of reliability 

• Issues of validity 

• Summative assessment 
 

(see Davies et al., 1999; Fulcher, 2010; Fulcher & Davidson, 2007; 
Hughes, 2003; Kontra & Kormos,  2007) 
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Large scale assessment in language 
education 

 

Use of test scores: 

• Generalizability of test scores 

• Discrimination between learners based on 
evidence of validity and reliability 

 

(see Fulcher, 2010; Fulcher & Davidson, 2007) 
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Assessment in the language classroom  
(Fulcher & Davidson, 2007) 

 
• Can include informal assessment (e.g. peer-

evaluation) 

• Students are viewed as learners 

• Self-assessment  

• Context plays an important role 

• May be cyclical 

• Over a longer period 

• Formative (questions, observations, peer and self-

assessment, etc.) (Fulcher & Davidson, 2007) 
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Assessment in the language classroom 

(Fulcher & Davidson, 2007) 
 

 

• Use of test scores: 

• Provide feedback to learners 

• Inform instruction 

• Focus is on progress 

• Assessment is continuous 
(Fulcher & Davidson, 2007) 
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Types of assessment 

• List some factors that you think are/should be 
‘standardized’ in a large scale test? Please 
justify your answers. 
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Types of tests in language education 
(Hughes, 2003)  

• Proficiency tests 

– General 

– With a specific  path of study in mind 

• Achievement tests 

– Final 

– Progress 

• Diagnostic tests 

• Placement tests (Hughes, 2003) 
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Methods used in language testing 

• Direct vs. Indirect 

• Discrete point vs. Integrative 

• Norm-referenced vs. Criterion-referenced 

 

 

 
(see Davies et al., 1999; Fulcher, 2010; Fulcher & Davidson, 2007; 
Hughes, 2003; Kontra & Kormos,  2007) 
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Direct ways of testing language 
knowledge … 

• are more suitable for testing productive skills. 

• are suitable if we know what abilities to test. 

• leave room for little ambiguity in the 
interpretation of assessment of a performance. 

• tend to have positive washback effects. 

• can pose problems in sampling of task types/text 
types/language. 

 (Hughes, 2003) 
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Indirect ways of testing language 
knowledge (Hughes, 2003) 

 

• Normally used for testing receptive skills - 
abilities underlying reading and listening. 

 

• Performance on test ≠ performance of the 
skill. 

 (Hughes, 2003) 
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Discrete point tests testing language 
knowledge (Hughes, 2003) 

 

• One element is tested per item. 

• Example: multiple-choice format (Hughes, 2003). 
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Integrative ways of testing language 
knowledge (Hughes, 2003) 

 

• Testing a combination of elements at the same 
time. 

• Example: cloze tests, essays. 
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Norm-referenced testing of 
language knowledge 

 

• The candidates’ performances are compared 
to one another (example: a candidate is better 
than 60% of the test takers). 

 (see Fulcher & Davidson, 2007) 
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Criterion-referenced testing of 
language knowledge 

 

• The candidates’ performances are compared 
to an outside criterion (example: a candidate’s 
performance is matched against the 
descriptors in the Common European 
Framework of Reference (CEFR)). 

 (see Fulcher & Davidson, 2007) 
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Scoring 

• Objective scoring: no judgement involved (see 

Hughes, 2003). 

• Subjective scoring: based on judgement (see 

Hughes, 2003). 

 

• What can be some drawbacks to subjective 
scoring?  

• How can they be overcome in the classroom? 

• How can they be overcome in a large scale 
assessment? 
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