
Abstract
 In the spirit of the reforms that are sweeping through the Western 

world the educational system is required to cope with far-reaching 
changes (Fullan, 2000). To meet these challenges and fulfill the 
educational tasks, the educational system needs teachers who are willing 
to act for the school and its tasks above and beyond the formal 
requirements of their roles. 

The main focus of the present research study is organizational 
citizenship behavior among teachers (OCB) in the school, its 
characteristics, and the different factors that influence it. This behavior is 
defined as extra-role behavior that goes beyond the worker’s duty and is 
not directly identified by the organization’s formal rewards system but 
contributes to its effectiveness (Organ, 1990). 

Review of the Literature

Organizational Citizenship Behavior 

The phenomenon of organizational citizenship behavior was first 
defined in the 1980s (Smith, Organ, and Near, 1983) and since then it has 
been a focus of considerable interest among different researchers. This 
behavior is defined as behavior that is not included in the individual’s 
role definition and is not directly identified by the organization’s formal 
system of rewards but contributes to the organization’s effectiveness 
(Organ, 1990).  

Different researches ascribe considerable significance to this 
behavior given two main reasons: first, because of the significant 
contribution to the organization, since this behavior is beneficial, 
essential, and even critical to their functioning and effectiveness of 
organizations (Podsakoff and MacKenzie, 1997) and second, because of 
the possibility of improving and increasing this behavior among workers 
and thus improving the organizational effectiveness and helping the 
organization (DiPaola and Tschannen-Moran, 2001; McNeely and 
Meglino, 1994).  

The research of OCB among teachers has been a subject of little 
attention (DiPaola and Tschannen-Moran, 2001). Researchers maintain 
that the school organization and the teaching profession create a different 
work environment from that in other organizations. Because of these 
differences, the researchers suggest devoting a specific research to the 
study of OCB among teachers (Oplatka, 2006). This type of research is of 



critical significance, since schools will derive considerable benefit from 
the understanding of behavior and its causes, so that they can encourage 
this behavior and increase the school effectiveness (George and Brief, 
1992; Somech and Bogler, 2002 ) 

Dimensions of Organizational Citizenship Behavior  

Most researchers maintain that organizational citizenship behavior 
is a multidimensional concept and hence it is necessary to examine it 
according to the different dimensions. However, there is no consensus 
regarding the different dimensions (George, 1996; Podsakoff, 
MacKenzie, Paine, and Bacharach, 2000) A series of researches 
conducted in Israel found that OCB is a three-dimensional concept and 
teachers direct it towards three different objectives:  

1. Behavior directed towards the students, for instance preparation of 
materials of different levels according to the students’ needs, 
support of students with difficulties after the close of the school 
day.  

2. Behavior directed towards other teachers, for instance, helping new 
teachers, help with learning materials for teachers. 

3. Behavior directed towards the school as an organization, for 
instance, giving ideas for the improvement of the school image 
(Bogler and Somech, 2004, 2005; Somech and Bogler, 2002). 

Antecedents of Employee Organizational Citizenship Behavior

For the past twenty years, different research studies have been 
conducted in the attempt to reveal the variables related to OCB and how 
it is possible to improve this behavior. The researches focused on two 
main research levels: first, the employee characteristics, in other words, 
variables on the level of the individual, and second, the organization 
characteristics. Most of the studies focused on the level of the individual 
and attempted to explain how the employee characteristics are related to 
his organizational citizenship behavior. In recent years, there is increased 
understanding that this phenomenon should be researched from a broad 
perspective from the perception that the individual does not work in a 
vacuum and in addition to the traits of the individual, the group and the 
organization also have impact on the employee’s OCB (Koberg, Boss, 
Bursten, and Goodman, 1999).  

The present research proposes an integrative model for the 
understanding of this phenomenon, in which variables on the level of the 
individual and variables on the level of the organization are incorporated 



and which enables the simultaneous examination of the influence of each 
one of these elements on this behavior. 

 OCB and Variables on the Level of the Individual 

Research on this level focuses on the factors related to the worker 
as an individual, on his traits of personal attitudes, as related to the 
performance of behavior beyond the obligation of his role. The factors on 
the level of the individual that were examined in this research are: the 
teachers’ attitudes and demographic variables. 

Attitudes variables are a cognitive variable, in other words, the 
situation in which the person crystallizes an attitude out of logical reasons 
and cognitive thinking. Most research in the field of OCB has focused on 
the relationship between attitudes and OCB. The present study focuses on 
three main variables that were found to be related to the OCB in different 
organizations but have been examined very little, if at all, among 
teachers:  

Commitment to the school includes two types:  
• Affective commitment defined as an emotional response of 

attachment to the organization, (Mueller, Wallace, and Price, 1992) 
• Value congruence commitment is defined as the internalization 

or involvement predicated on congruence between individual and 
organization value congruence commitment(O’Reilly and 
Chatman, 1986)  

Perceived organizational support is the worker’s perception of 
the organizational support and it reflects the individual’s perception of the 
organizational commitment towards him (Eisenberger, Huntington, 
Hutchison, and Sowa, 1986). 

Teacher satisfaction is defined as the overall emotional state of 
the individual in regards to his role as a worker (Zak and Horowitz, 
1985). 

According to the research perception, there are personal – 
demographic differences among teachers and these differences may 
explain differences in the behavior and attitudes of teachers. From the 
few researches that examined relationships between demographic 
variables and OCB it is difficult to achieve clear generalizations, since the 
findings are not unequivocal and are even conflicting (Oplatka, 2006) 

The demographic variables that were examined are experience, 
education, role, and position scope.  



The researchers explain the differences in organizational 
citizenship behavior of workers on the level of the individual according to 
two theories: the motivation that leads the person to act so as to achieve a 
certain goal (Maslow  1954; Rim, Erez, and Seidenros, 1974) and the 
social exchange theory (Blau, 1964; Eisenberger et al., 1986), which is 
based on the norm of reciprocity (Gouldner, 1960).The researchers 
explain that there is a system of social exchange between the worker and 
the organization and that organizational citizenship behavior is one of its 
positive products. Workers maintain this behavior as a reward towards 
the organization and certain people therein, for support and assistance 
(Flynn, 2003; Graham, 1991; Organ, 1988). These researchers explained 
that when the worker develops positive attitude at his work he will feel 
committed to ‘pay’ the organization or he will have more motivation in 
terms of OCB.   

OCB and Variables on the Level of the Organization 

This level of research explains how workers in the group or in the 
organization behave in a certain issue in comparison to workers in 
another organization or group. The literature that addresses organizational 
culture supporting OCB as a context-related phenomenon, according to 
which the organizational culture has a normative system of shared values 
and beliefs that shape how organization members feel, think, and behave 
(Schein, 1990). According to this approach, OCB can develop due to 
values and norms of the organization that are shared by all and obligate 
the person beyond the limited formal role (Somech and Drach-Zahavy, 
2004). On the level of the organization the main trait of the organization 
was examined: autonomous schools with school based curricula versus 
regular schools.  

The autonomous school is an independent pedagogical social 
system that carries itself, when the focus of the decisions is found in the 
hands of its members (Silberstein,  1990). The literature notes a number 
of characteristics of the autonomous school. The most major expression 
of school autonomy is the ability of writing school based curriculum, 
since it is the translation of the school vision – the credo of the school – 
into the mode of action by the school staff (Gaziel, 2002). The fact that 
the vision is derives from the teachers themselves and is based on an 
accepted philosophy that becomes the belief of all, changes the school 
existence and culture, and this influences the attitudes and actions of the 
individuals who work therein. Moreover, the literature shows that schools 
that wrote school based curricula have unique characteristics that 
differentiate them from regular schools (Huberman, 1992; Kaspy, 1988). 



In these schools, which are learning organizations, the teachers develop 
their shared vision. The environment at this school is democratic and 
accepts teachers’ desire, supports them, and involves them in decision 
making. This leads them to behave with reciprocity towards the school 
and perhaps to undertake OCB.  

The Research Methodology
The Research Questions / Hypotheses 

In light of the review of the literature, the following research 
questions / hypotheses were posited, on two levels.  

The Level of the Individual
1. A positive relationship will be found between the teachers’ 

attitudes and their organizational citizenship behavior in its 
different dimensions.  

2. Is there a relationship between the teachers’ demographic variables 
and their organizational citizenship behavior towards the 
organization, towards the students, and towards the teachers? In 
the framework of the level of the individual, the relationship 
between the demographic variables and the teachers’ attitudes 
are also examined: commitment to the organization, perceived 
citizenship behavior, and satisfaction.  

The Level of the Organization
3. Differences will be found between teachers who teach in schools 

with school based curricula and teachers who teach in schools 
without school based curricula in (A) teacher attitudes and (B) 
organizational citizenship behavior, when teachers in schools with 
school based curricula will have higher attitudes and organizational 
citizenship behavior than will teachers in schools without school 
based curricula. 

The Research Instruments and Process  

The research instruments consist of two questionnaires:  

A. Questionnaire for Teachers on the following topics 
1. Organizational citizenship behavior (OCB) questionnaire (Somech and 

Drach-Zahavy, (2000)
2. Commitment to the organization questionnaire 

A. Affective commitment (Allen and Meyer 1990) 
B. Value congruence commitment (O'Reilly and Chatman 1986), 



3. Perceived organizational support (Eisenberger, Cumming, Armeli, and 
Lynch, 1997) 

4.  Satisfaction in teacher’s job Gaziel, Borgler, and Nir (2005). 
5. The demographic information questionnaire includes eight questions 

such as years of teaching experience, education, age, etc.   

B. School Background Questionnaire The questionnaire includes items 
that provide information on the background variables of the school: such 
as the type of school, the size of the school, and the age of the school. 

The research process included the collection of data through 
questionnaires collected from 314 teachers who teach in sixteen 
elementary schools in the Center of Israel. Eight of the sampled schools 
are defined by the Ministry of Education as autonomous schools with 
school based curricula and eight are defined as regular schools. In 
addition, every school principal filled out a questionnaire that included 
general details on the school. To obtain the results different analyses were 
performed – correlations, variance analyses, and structural equations 
analysis. This analysis enabled the presentation of the integrative model 
that simultaneously describes the influences of each one of the examined 
variables and proposes the prediction of the behavior from a 
multidimensional perspective.  

The Research Findings and Discussion 

The research findings supported the integrative model and the 
system of hypotheses. 

Dimensions of Organizational Citizenship Behavior among Teachers  

The research findings showed that the teachers’ organizational 
citizenship behavior is a multidimensional variable that includes different 
expressions of behavior directed towards students, teachers, and the 
school. These results are commensurate with previous researches among 
teachers (Bogler and Somech, 2005; Somech and Bogler, 2002). The 
findings show that teachers report different strengths of each one of the 
dimensions of organizational citizenship behavior, when the OCB 
towards teachers is the highest (M=4.01), then OCB towards the school 
(M=3.53), and last OCB towards the students (M=2.99). The explanation 
for that according to our assumption is the social exchange theory that 
maintains that workers will adopt this behavior as a selective reward 
towards the organization and towards certain people. OCB towards the 
students is less public and in addition is directed towards a young 
population that cannot give a reward. Therefore, apparently teachers 



prefer to adopt behaviors directed towards the school, the organization, 
where there is a greater potential for reward 

Teachers’ Attitudes  

There are strong significant positive relationships between teacher 
attitudes and OCB of teachers among all the teachers in the research. 
These significant relationships, which range from r=.47 (between 
satisfaction and OCB students) and r=.68 (between value congruence 
commitment and OCB teachers and organization), indicate that teachers 
who have high attitudes, namely a high level of commitment to the 
organization, who have high perceived organizational support, and who 
have a high level of satisfaction also expressed a high organizational 
citizenship behavior towards the students, the teachers, and the 
organization. Teachers with low attitudes also have low organizational 
citizenship behavior. The variable that most influenced the teachers’ 
citizenship behavior is the variable of commitment to the school and 
especially the value congruence commitment. This datum is interesting in 
light of previous researches that noted that job satisfaction is the main and 
meaningful variable that leads to the workers’ OCB (Puffer, 1987; Smith, 
Organ, and Near, 1983). The explanation is that the teaching profession 
and teachers are different from the other sectors (Oplatka, 2006). 
Teaching is considered a ‘moral’ and ‘ideological’ profession that 
incorporates values and ideals and teachers who work in education act 
from motives of mission and moral commitment to society. Therefore, for 
the teachers the sense of congruence between their values and the values 
of the schools most significantly influences their OCB . 

 As was noted, although all the relationships between the attitudes 
and the organizational citizenship behavior are significant, it becomes 
clear that the strength of the relationship between the teachers’ attitudes 
and the OCB towards the students is lower than the strength of the 
relationship between teachers’ attitudes and organizational citizenship 
behavior towards the teachers and the organization. It is possibly that the 
main explanation of this situation is the fact that the teacher’s basic and 
main task, is the didactic pedagogy directed towards the students 
(Oplatka, 2006) .Since the promotion of the students is anchored in the 
general and basic outlook of every teacher, the teachers adopt different 
activities and even go beyond their duty to meet this task, regardless of 
their attitudes. 

To sum up, it can be said that the teachers’ attitudes are a key to            
the encouragement of the organizational citizenship behavior, because of 



the fact that the attitudes are formed and develop in a certain direction 
following a cognitive process of thinking – they can be changed 

Demographic Variables 

The demographic variables influenced the teachers’ OCB and 
attitudes. Teachers who have greater experience, higher education, 
greater position scope, and have another role in the school reported high 
attitudes and high OCB performance.  

Education- It appears that as the level of education rises, the 
teachers’ report a higher level of OCB towards teachers and towards the 
organization. These findings on the relationship between education and 
organizational citizenship behavior are commensurate with previous 
researches (Smith et al., 1983; Gregerson, 1993). The researchers explain 
that workers with a higher education see their role in a broader context 
and acknowledge the contribution of the informal support of their work 
colleagues, the organization, and the clients in the comparison to workers 
with less education. This derives from the fact that workers with an 
advanced education for the most part staff more senior positions and roles 
in the organization and therefore they perceive the exchange system in 
social terms and less in economic concepts.  

Experience - In general, experience was related at low to moderate 
strengths to organizational citizenship behavior and to attitudes as 
teachers had greater experience, they reported greater organizational 
citizenship behavior. This finding is commensurate with different 
researches, which explain that the more experienced worker in the 
organization has, a more established system of relations and feels 
identification with and commitment to the workplace.  Therefore, 
workers with greater experience evince more positive attitudes and will 
tend to perform more organizational citizenship behaviors (Gregerson, 
1993; O’Reilly and Chatman, 1986).  

Another explanation of that is in the theories that engage in the life 
career stages model of workers and teachers. Researches showed that 
workers and teachers have different career stages, when each stage is 
characterized by different perceptions, attitudes, and even behavior 
(Lynn, 2002). It can be said that as the teacher develops in his role, he is 
certain of his position and his abilities and he turns to develop behaviors 
beyond his duty, behaviors that may reword or promote him (Fessler, 
1995). 



Teacher’s Position - The research results show that another role in 
the school held by teachers, whether homeroom teacher or management 
role, influences the organizational citizenship behavior and attitudes. One 
explanation of that is that these are defined roles in the school that have a 
financial recompense and hourly credit. Thus, there is the expectation on 
the part of the management and the other teachers for a greater 
contribution, and homeroom teachers, as do teachers with management 
role, act as they are expected (Tsui et al., 1995).

Position scope -Of all the demographic variables, the teacher’s 
position scope was found to have the most significant influence and when 
teachers worked more hours in the school, their attitudes and OCB were 
higher. The researchers link these findings with the exchange theory and 
reciprocity (Blau, 1964). They assert that full-time workers feel 
belonging and considerable commitment to the organization and therefore 
they are confident in reciprocity and motivated by social exchange. 
Therefore they will adopt behaviors that go beyond what is required of 
their role (McLean Parks et al., 1998; Millward and Hopkins, 1998). 

School Based Curricula 

The variable of school with school based curricula, which is a 
variable on the level of the organization, had the most significant and 
strong influence on teacher attitudes and organizational citizenship 
behavior. Teachers in schools with school based curricula reported higher 
attitudes (ranging from 3.94 to 4.40) and greater OCB behaviors (ranging 
from - )  comparing to regular school attitude (ranging from 3.07 
to 3.90), and OCB behaviors(ranging from - )  The research 
results strengthen what previous researchers maintained: that this 
behavior is context dependent and that this behavior is influenced by 
variables both on the level of the individual and on the level of the 
organization (Dunlop and Lee, 2004; Organ and Ryan, 1995). However, it 
appears that the most important result of the research is that the variable 
of schools with school based curricula is stronger than the personal 
variables. This variable succeeds in ‘blurring’ and reducing the personal 
difference between the teachers and succeeds in creating uniform and 
high behavior among all the teachers. Despite the fact that organizational 
citizenship behavior is performed by individuals, it becomes clear that the 
school based curricula creates high behavior that characterizes the entire 
organization. The explanation is that the atmosphere of cooperation, 
democracy, shared learning, teamwork, and consideration of their 
opinions encourages the teachers, according to the social exchange 
theory, to undertake behaviors that go beyond their role requirements. 
Another explanation is linked to the teachers’ motivation to do what they 



believe in and are connected to (Holt, 1970). In these schools the teachers 
themselves wrote the school based curriculum, which is the vision and the 
values that derive from them (Senge, 1990). In this situation, the teachers 
are willing to do above and beyond so as to fulfill their desire. Since their 
values merge with those of the school, the teachers will do for the school 
above and beyond what their role requires of them 

Additional Analyses on the Level of the Organization

The present research found a number of additional demographic variables 
on the level of organization that impact teacher OCB.  

1. School Character: teachers who teach in state religious schools 
have higher organizational citizenship behavior than do teachers 
who teach in state schools. 

2. School Age: It was found that as the school without school based 
curricula is younger, the attitudes and the organizational citizenship 
behavior of teachers are higher. But no relationship was found 
between the school age and the attitudes and behavior of teachers in 
the schools with school based curricula.  

3. School Size: Significant differences were not found between small 
schools and large schools in the organizational citizenship behavior, 
There are significant differences in all the variables of the attitudes 
when teachers who teach in small schools report more positive 
attitudes than do teachers who teach in large schools 



Structural Model for the Examination of Organizational Citizenship 
Behavior
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Practical and Theoretical Implications of the Research  

The research findings and conclusions raise implications in the 
research-theoretical and practical dimensions. The applicative 
implications are directed to the school principals, while the theoretical 
implications focus on future research.  

Applicative Implications 

The research has proved the decisive impact of the variable of 
organization – the school type – on the organizational citizenship 
behavior. Schools with school based curricula encourage and increase this 
behavior among teachers and their attitudes.  The implication is that the 
school principal has the considerable ability to encourage and improve 
this behavior among teachers by adopting the following actions.

1. To involve the teachers in the decision making and to grant them 
professional autonomy. The school principals need to involve the 
school staff in the decision making process, encourage the teachers 
to be partners in different programs and even in writing them, and 
to work through teamwork. In this way, the teacher will feel that he 
is a significant part of the school and will develop positive attitudes 
and undertake more OCB.  

2. To have a personal attitude towards and treatment of the teachers. 
The principal must be aware of the fact that organizational 
citizenship behaviors are primarily undertaken because of 
reciprocity norms. Therefore, it is important that the principal 
evince sensitivity, support, understanding, and empathy of the 
teachers and their needs. Teachers who feel that the principal 
supports them will have positive attitudes and will respond with 
reciprocity with expressions of OCB.  

3. To construct a vision shared by the teachers. The principals need 
to encourage a shared vision that is based on educational 
philosophy and the values of the faculty. The vision must be based 
on the teachers’ opinions, since in this way there will be 
congruence between the teachers’ values and needs and those of 
the school.  This will encourage the teachers to undertake OCB and 
improve their attitudes.  

4. To absorb teachers into the school. Since the variable that was 
most significant is the variable of position scope, it is 
recommended that principals prefer to accept to the school teachers 
who are willing to work in a full-time position - or will encourage 
them to do so  



5. To provide positive feedback on organizational citizenship 
behaviors.  Principals should use OCB as a measure and tool for 
the assessment of their teachers and to reward teachers who 
undertake this behavior. The incentives can be a letter of 
appreciation, praise, public encouragement, personal conversations, 
and promotion at work (Chompookum and Brooklyn, 2004).   

Applicative Implications in the Field of Teacher Training 

 Additional applicative recommendations are in the field of teacher 
training, which can instill in the students knowledge on the importance of 
organizational citizenship behaviors and encourage the teachers of the 
future to adopt OCB towards different factors in the school. 

1. It is necessary to place greater emphasis in the theoretical courses 
and in the practical experience in the school on the topic of 
"pedagogical learner knowledge"(Wang and Odell, 2002). The in-
depth familiarity with the student in its different aspects – learning, 
emotional, behavioral, and social – will increase the moral 
responsibility, the devotion, and the commitment to the school 
students, which will encourage teachers to undertake behaviors 
towards their students even if these behaviors are not a part of the 
role obligation. (Wang and Odell, 2002): 

2. The training needs to focus on the broad view of teaching as a 
collaborative profession, which sees the teacher as a part of the 
community and the organization. The teaching students should 
acquire theoretical and practical tools for teamwork so that they will 
be willing to work and contribute to the school staff and to the 
school as an organization. It is also recommended that the students’ 
practical work be performed in schools where the students will be 
with a team that performs OCB or in schools where the work 
environment encourages these behaviors. The students who are 
trained in these schools will learn and will perform OCB through 
modeling.  

Theoretical Implications: Research Limitations and 
Recommendations for Future Research 

The findings of the present research also have a considerable 
contribution in the theoretical field. The research extends the scientific 
knowledge on the teachers’ organizational citizenship behavior: its 
characteristics, reasons for existence, and factors that influence it among 
teachers. For the first time, to the best of my knowledge, it shows the 
decisive impact that the school type, the school with school based 



curriculum, has on this behavior. The unique integrative model presented 
by the research in parallel shows variables on the level of the individual 
and variables on the level of the organization, some of which are 
researched for the first time in the educational context. Conversely, like 
every research, there are several limitations 

1. Limitations of the instruments. The information regarding the 
teachers’ expressions of behavior and attitudes was based on 
questionnaires for self-completion. Since this source was exclusive, 
it is possible that data collected in this way are subject to errors that 
derive from self-bias, from the respondent’s lack of objectivity.   
Future researches can combine additional methods for the collection 
of data on the teachers’ organizational citizenship behavior.  

2. Generalization ability: The research was performed in elementary 
schools in the center of Israel in the Jewish sector. It is 
recommended to research other education organizations such as high 
schools, public and private education institutions, colleges of teacher 
training and universities (Oplatka, 2006). In addition, it is 
recommended to perform a continuation research in other countries, 
which will include different sectors (Tierney, Farmer, and Graen, 
1999).  

3. The research variables:  Naturally, the research addresses a limited 
number of variables and cannot examine all the variables that may 
be related to teacher OCB. It is recommended to focus more 
variables of the individual level and especially from the traits of the 
organization, variables that have the strongest impact on the 
teachers’ behavior. A future research can propose additional models 
to the proposed model and validate essential findings found in the 
present research.  

It is necessary to remember that researches that examined OCB 
among teachers are few in number, although the influences of this 
behavior are critical to the school. Therefore, it is recommended to 
continue to research this behavior so as to extend what is known on 
this phenomenon theoretically and empirically and the factors that 
encourage it. Thus, we can give principals, determiners of policy, and 
teacher training institutions applicative tools that will help the 
educational system attain good achievements that will enable it to cope 
with the challenges it faces.  
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