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1. Introduction 

In our life, many of us have already met teachers who were and 

who are maybe also now close to us, who played an important role in 

our life. We remember to these personalities that we couldn't help but 

pay attention to him/her, we studied for this teacher's classes with 

pleasure, we had a good time at his/her classes. These teachers play an 

important role also in the future in the development of our personality, 

our attitudes and in the forming of our views. "We remember their 

suggestive words, gestures even after decades, in some critical 

situations we recall a suitable phrase of them, their typical expressions, 

these teachers' influence affect our decisions, activities" (Bányai, Varga, 

Gősiné, 2001, 313.). We usually connect the suggestive attribute to 

these personalities, we are talking about suggestive teacher 

personalities, we say that they have charisma. 

We know a lot about the characteristics of an effective, good 

teacher. These studies publish long lists of characteristics the two sides 

of which are the abilities making part of the professional competence 

and certain personality characteristics. One thinks that a teacher's 

suggestivity is a feature among others. My hypothesis is that 

suggestivity is a personality trait that affects the overall behavior, 

determines the teacher's relation with the student and makes teaching 

effective and successful.  

The aim of my dissertation is to determine which traits can 

characterize these teacher personalities. 

2. Review of literature 

In my dissertation I reveal the characteristics of the effective 

teacher in several aspects. In the pedagogical practice, it is the 

expression of effective teacher which appears most commonly as the 

synonym of the successful, ideal good teacher. The teacher 

effectiveness can be measured by the student's success (McKinsey, 

2007). In this section, I make review of the determination of the ideal 

teacher characteristics by historical eras, then I write about the teacher's 

role theory. The effectiveness of a teacher is determined by his/her 
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interest in the profession, his/her career motivation, the teacher's 

expectations for the profession. The factors having a role in the choice 

of the teaching profession are the need for power or the pursuit of love 

(Friedman, 2006). The teacher roles are in a constant change by the 

changing of the trends, the ideology of the related science. The end of 

the section id about the teacher image of the different paradigms. I 

finish the section with the researches of the affective paradigm 

connected to my dissertation. The new trend highlights the importance 

of the emotions, the relations. 

 In the next section, I draw the attention to the importance of the 

teacher-student relationship, of the attachment. The style of attachment, 

the internal mental model concerning the functioning of the relations 

(Bowlby, 1969, 1979) determine also our social relations in the future.  

The teachers play an important role in our lives (Bowlby, 1984), our 

relationship with them determines our performance at school, affects 

our personality development (Pianta, Niemetz, Benett, 2006; Kesner, 

2000). The student's attachment style has an effect on what kind of 

relationship can he/she make with his/her teacher and as a consequence, 

at what extent he/she will be motivated, successful at school (Pianta, 

Niemetz, Benett, 2006). Not only the students' attachment style but also 

the teacher's determine the teacher's relationship with the student, how 

much can he/she act as a model, what kind of effect he/she can have on 

the student (Wright, Sherman, 1963). The suggestive teacher is a strong 

model of identification, an archaic involvement forms to this 

personality (Bányai et al. 2001).  

 As the third subject of the literature section, I summarize the 

literature published so far about the charismatic personality and the 

suggestive teachers, I determine the notion of suggestive, charismatic. 

This is the section where I mention which suggestive effects prevail at 

school. 

I cannot make a long list on the direct literature about the suggestive 

or charismatic teachers. In the literature, I found studies about the 

inspiring (Kunter et al, 2008; Metcalfe, Game, 2006; Opera, 2013), the 

effective (Zétényi, 2004) and the ideal teacher but about the suggestive 

teacher only in one case, in the study of Bányai, Varga, Gősiné Greguss 
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(2001). In Hungary suggestivity appears rather as a characteristic of the 

effective teachers (Falus, 2003). The international literature does not 

mention the teacher, personality marked by the attribute "suggestive" 

because the word has a pejorative meaning in this case. The expression 

"charismatic" is widely used. Several theory and study was made about 

the charismatic personality, the charisma, the charismatic leaders 

(Weber, 1987; House, 1977; Bass, 1985; Conger and Kanungo, 1988; 

Howell, 1988; Shamir, House and Arthur, 1988). In the literature of 

leadership psychology, in educational context, I only found a study 

about charismatic schoolmasters (Labak, 1973, quotes Bass and 

Stodgill, 1990).  

The study about the suggestive teacher personality which is the 

closest to the subject is the work of Bányai et al. (2001). The result of 

their study is that the suggestive lecturer can generate the archaic 

involvement of the audience, they feel admiration and they bound to 

him/her, or they pay attention to the lecturer because they are afraid of 

the negative judgment, even they feel as a child to its parents, they feel 

dependency. In the background of the teacher suggestivity, they found 

the archaic involvement felt about the teachers.   

In most cases the literature (Howel, 1988) divides the charismatic 

personalities into two groups. There are charismatic personalities of 

socialized and personalized direction, interest who wishes to satisfy 

their altruistic needs or narcissistic desire (Freud, 1923/1971).  The 

stronger is one's such need, the stronger is the career motivation, and 

probably they are more successful at their profession (Friedman, 2006). 

They are the suggestive teachers, or the personalized or the social 

charismatic personalities. These unconscious needs determine the 

choice of profession. In the teaching profession these influence the 

teacher's relationship with the student. The teacher of narcissistic needs, 

who expects recognition, admiration of the student, the altruistic 

aspiration to help the students and support them.  It happens that the 

teacher is disappointed (Friedman, 2006). The teacher of unstable 

attachment who did not get enough recognition and love in his/her early 

relationships, wishes to receive a corrective experience, to get the lost 
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recognition, admiration. However, it can occur that the student behaves 

just the opposite way (Wright and Sherman, 1963). 

At the charismatic leaders, a connection between the attachment and 

the charismatic personality was also found (Towler, 2005; Popper, 

Mayseless and Castelnovo, 2000). 

The socialized or personalized charismatic or suggestive teachers' 

behavior, type of work, methods are determined by their unconscious 

desires, needs.  In the literature of psychotherapy it was revealed that 

the style of hypnotists is different, Bányai (2002) described father, 

mother, brother/sister, friend and lover styles of hypnotists. Enormous 

studies (Pianta, Niemetz, Benett, 2006; Pianta and Harbers, 1996; Riley, 

2009; Kesner, 2000; Van Ijzendoorn, 1995) prove that the success of 

the teaching profession is also strongly determined by the relation made 

with the student. The attitude towards the student, the quality of the 

relationship determine also the teacher's type of work and style. The 

style is probably in relation with the unconscious desires, the 

unconscious motivation of profession. 

In the study of Archer (2004) and Bányai et al. (2001) the 

connection with the gender was found. In the study of Bányai et al. the 

men were more suggestive, it was more characteristic that they 

provoked archaic involvement. 

At the beginning of the testing section, I formulate in detail the 

research questions, my objectives, and consequently my hypothesis 

based on the overview of the results published so far in the literature of 

my subject. 

3. Tests  

3.1 Objectives 

The main objective of the dissertation is the exploration of the 

suggestive and charismatic teacher's characteristics from the point of 

view of the relationships.    

The justification of the aspect is that being a teacher is a role whose 

effectiveness is in the results of the role partner. Also in the literature of 

the charismatic leaders, it is the aspect of the relationships which is 

dominant, the leader's charisma manifests in its relationship with the 
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followers (Bradley, 1999). Bányai et al. (2001) also called the attention 

to the fact that the suggestive teacher has a strong penetrance and social 

effectiveness (Mérei, 1988), their effect can be explained by the tension 

of attitude and the archaic involvement provoked by them. In the 

background of the teacher's suggestive behavior and the quality of the 

relationship with the students, even the unconscious aspirations behind 

the choice of career can play a role (Friedman, 2006).  

 

1. objective: 

Based on the result of the study of Bányai et al. (2001), I am curious 

if the archaic involvement appears in the conversations of the focus 

group. Thus, my objective is to reveal if the admiration, the attachment, 

the fear of negative judgment and the need of dependency appears in 

the people's experience about the suggestive teacher. 

 

2. objective:  
Among the characteristics of the effective teacher figuring in the 

literature (e.g.: Tóth, 2005; Zétényi, 2004; Szabó, Vörös, Kollár, 2004) 

which traits characterize the suggestive teachers. 

My aim is to select from the characteristics concerning the effective 

teacher those which are the traits of the suggestive teacher.  

 

3. objective:  

Among the charismatic leaders there are altruistic socialized and 

narcissistic personalized leaders (Howel, 1988). Behind the teachers' 

unconscious motivation of career there can also be altruistic and 

narcissistic aspirations which are expressed in the teacher's behavior, in 

his/her attitude to the students, in his/her type of work (Friedman, 

2006). The altruism, the narcissism is the turning of the self towards 

himself/herself or others (Bartholomew, 1994). Is the unconscious 

motivation of career in relationship with the style of attachment 

(Bartholomew, Horowitz, 1991), where, as the effect of the early 

experiences, the relation to ourselves and to others is formed?  



6 

 

My aim is to examine if there is a connection between the teacher 

aspirations (Friedman, 2006) and the style of attachment (Bartholomew, 

Horowitz, 1991). 

 

4. objective:  

How does the suggestive teacher's teaching style (based on Bányai, 

2002) appear in the students' narrative of experiences?  Along the limits 

of the factors resulting from the narcissistic and altruistic needs, based 

on the hypnotist styles of Bányai (2002), can the teacher of mother and 

father style be separated?  

My aim is to reveal the elements of teaching resulting from the 

narcissistic needs (Friedman, 2006) in the case of the suggestive teacher 

of father style, and the altruistic behavior in the case of the mother style. 

 

 

5. objective: 

Is the suggestivity in connection with the gender? My aim is to 

examine if the suggestivity is the characteristic of rather the women or 

the men (Arcer, 1994; Bányai, 2001). 
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3.2 Hypothesis 

1. hypothesis: Based on the result of the study by Bányai et al. 

(Bányai, Varga, Gősiné, Greguss, 2001), I suppose that in the 

text transcript of the focus group's conversations about the 

suggestive teachers the admiration, the attachment, the fear of 

negative judgment and the need for dependency appear. 

 

2. hypothesis: I suppose that the effectiveness is the subordinated 

notion of the suggestivity. The main characteristic of personality 

is the suggestivity. By weighting, arranging in order and 

grouping the characteristics of personality concerning the 

effective teacher (e.g.: Tóth, 2005; Zétényi, 2004; Szabó, Vörös, 

Kollár, 2004), we can get the characteristics of the suggestive 

teacher. 

 

3. hypothesis: I suppose that the unconscious aspirations being in 

the background of suggestivity (Friedman, 2006) can be 

correlated with the style of attachment (Bartholomew, Horowitz, 

1991).  

a. The teachers of secure attachment rather have an 

unconscious motivation, resulting from the altruistic 

aspiration, to choose the teaching profession.  

b. Those whose attachment is unstable, rather want to 

satisfy their narcissistic needs in the teaching profession 

because of the search of the emotional experience.  

 

4. hypothesis: I suppose that the altruistic and narcissistic 

aspirations (Friedman, 2006) have an effect on the suggestive 

teacher's type of work, and it is in connection with their style of 

teaching (Bányai, 2002 based on the hypnotist styles).    

a. The narcissistic teacher is rather characterized by the 

father teaching style, and his/her authority is mentioned 

mostly, in the narrative descriptions he/she is mentioned 

with gratitude 
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b. The altruistic is characterized by the mother teaching 

style and people mostly mention the kindness, the 

empathy and the support. 

5. hypothesis: The charismatic personality is in connection with 

the gender (Archer, 1994; Bányai et al., 2001), more charismatic 

teachers are mentioned among men. 

3.3 Methods 

On the basis of the object of the test and the hypothesis, I planned 

four tests. In the 1st table, for information purposes, I summarize the 

methods of tests and the method of data processing in the order of the 

objectives and hypothesis. I analyze the connection with the gender in 

all four tests in the further correlations subsection. 
The name, object of 

the test 
Method of test 

Test people 
The analysis of data 

1. Focus groups: 

 

The exploration of 

archaic 

involvement in the 

people's experience 

with suggestive 

teacher 

Focus group 
process (Vicsek, 

2006; Síklaki, 

2006; Szokolvszky, 

2004) 

Duration: 90 

minutes 

Central topic: 

suggestive teachers 

10 focus groups (10-

15 person)  

 

N=111, 

of which 90 women, 

21 men  

 

 

Quantitative and 

qualitative content 

analysis (Ehmann, 

2002) 

2. Suggestive traits 

 

Selection of the 

characteristics of 

the suggestive 

teacher from the list 

of the effective 

teacher's 

characteristics 

1. Compilation of a 
questionnaire about 

the characteristics 

of the effective 

teacher which is 

evaluated by the 

test people from 1 

to 5 points 

according to the 

fact to what extent 

the given trait is 

characteristic to 

their suggestive 

teacher.  

2. Separation of 

groups of 

characteristics or 

traits  

 

N=325,  

of which: 294 women, 

34 men  

 

teacher=213 person,  

not teachers=112 

person 

 

1. Arranging in order 

the list of 

characteristics 

according to the 

average of the 

received points 

 

 

 

 

 

 

2. Factor analysis 
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3. Attachment and 

suggestivity 

 

Comparing the 

unconscious 

aspirations 

determining the 

suggestivity and the 

style of attachment 

The study of the 

correlation of the 

style of attachment 

and the unconscious 

aspirations as the 

moving force in the 

background of 

suggestivity by 
questionnaire 
method. 

 

The questionnaire 
consists of standard 

tests and other 

questions:  

1. Relationship 

scale questionnaire 

(RSQ) 

(Csóka et al., 2007) 

2. Test on 

expectations related 

to teaching (PET) 

(Friedman, 2006)  

3. Scales of 

Young's personality 

test (Unoka et al., 

2004) concerning 

the schemes of self-

sacrifice (SS) and 

approval seeking 

(AS).  

 

 

N=444, 

of which: 348 women, 

96 men 

 

 

teacher=233, special 

education teacher=75, 

as control group, 

university students of 

economy=444 

 

Analysis of the result 

of the questionnaire 

with the statistical 

methods driving at the 

exploration of 

correlations. 

4. Teacher style 

and suggestivity  

 

The exploration of 

the unconscious 

aspirations in the 

background of 

suggestivity and of 

the teaching and 

teacher style related 

to this in the 

narrative of 

experience about 

suggestive teachers 

On the basis of pre-

printed instructions, 

the test people 

wrote narrative 

descriptions about 

the suggestive 

teacher important to 

them. 

 

Furthermore, I 

posed additional 

questions to the test 

people concerning 

themselves and also 

their selected 

 

N=412 narrative 

description 

of which: 559 women, 

53 men 

 

teachers=211,  

not teachers=201  

 

 

1. Style assessment  

The narrative 

descriptions about 

suggestive teachers 

were sorted 

individually into 

teacher styles on a 

seven-grade scale by a 

jury of three-

members.  

To determine the 

teacher styles I 

adapted the test of 

hypnotist styles test of 

Bányai (2002) to 
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teacher, and 

because of the 

exploration of 

further correlations. 

 

 

teachers. 

2. The content 

analysis of the 

teachers' narrative 

descriptions by coding 

(Ehmann 2002; 

Sántha, 2013): after 

preliminary training 

and reliability test 5 

coder were coding 

with the Atlas.ti 

software. 

The codes are the 

factors of Friedman's 

(2006) test about 

teacher expectations 

which I supplemented 

by the code of 

expression of emotion. 

 

 

 

1st table: Arrangement of hypothesis, plan of tests 
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4. Thesis, results 

4.1 Focus groups 

As a starting point, I planned focus group test with the aim of 

exploiting the people's knowledge, and giving a starting point to a 

phenomenon that is less known (Szokolszky, 2004). Based on the result 

of the study by Bányai et al. (Bányai, Varga, Gősiné, Greguss, 2001), I 

supposed that in the text transcript of the focus group's conversations 

about the suggestive teachers the admiration, the attachment, the fear of 

negative judgment and the need for dependency appeared. For this I 

made a content analysis (Szokolszky, 2004; Ehmann, 2002). In the 

transcript of the ten focus groups' conversations I counted the word 

frequency with the Atlas 4.2 program, then I assigned the relevant 

frequent words to the factor groups. 

The most expression got into the attachment factor, a bit less into 

the admiration, the need for dependency factor, and I can assign the 

least expression to the fear of negative judgment factor. I made the 

assignment of words into groups by myself. Here people would be 

necessary who do not know the aim of the test to judge the correlation 

of the notions. Still, the relative brevity of the text to be analyzed and 

the accurate definiteness of the factors gave reasons for the individual 

work.  

The following table shows the words said in the focus group 

assigned to the ABS factors, in the order according to the frequency: 
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ABS factors 

Words belonging to 

the factors 

from the text 

transcripts of the 

focus groups 

Word frequency 

Absolute  

frequency 

Relative  

frequency 

1st factor 

Fear of 

negative 

judgment 

Fear 8 0.13 

2nd factor 

Admiration 

Confident, determined 16 0.26 

Severe 12 0.19 

Humane 11 0.18 

Effect 9 0.14 

Pay attention to 

him/her 8 0.13 

Respect 6 0.1 

Energetic, rustler 5 0.08 

Exemplary 5 0.08 

Fantastic 3 0.05 

Magic 3 0.05 

Authority 2 0.03 

3rd factor 

Attachment 

Love 38 0.6 

Kind, sweet 31 0.5 

Conversation 24 0.4 

Humorous, funny 18 0.3 

Relationship 14 0.22 

Friend 10 0.16 

Mood, atmosphere 4 0.06 

4th factor  

Need for 

dependency 

Helps, helpful  29 0.46 

Listens 17 0.27 

Father, mother 9 0.14 

Understanding 4 0.06 

Charitable, friendly 3 0.05 

Patient 2 0.03 

2nd table: The expressions that correspond to the ABS factors' content 

 from the transcript of the focus group conversations 
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Into the factors made of the archaic involvement test, I could not 

rank those frequent, relevant words that refer to the teacher's 

professional ability. It is not about the involvement of the students but 

about the professional preparedness of the teacher. Thus, they 

mentioned that the good teacher had a great professional knowledge, 

explained well, paid attention to those dropped behind, knows how to 

develop, arouses attention, they mentioned several times the playful 

teaching, he/she is convincing and consequent, does not make 

exceptions. The word that can be ranked into this group appeared 44 

times in the narrative descriptions, so if we look at the occurrence of the 

other factors, this group of words has an important role, too. 

If we take a look at the list of the words according to their 

frequency, we can see that the most frequently appearing words, the 

expressions in connection with the relationship are love, kind, sweet, 

helpful, conversation, relationship, listens, words that can be ranked 

into the factor of attachment. The relationship with the teacher is an 

important factor in teaching. The teacher creates the appropriate 

atmosphere, forms the good relationship with the student by the humor, 

the directness, the willingness to help. It is the students' basic need to 

pay attention to them, to listen to them that generate better performance. 

By the formation of attachment, the students identify themselves with 

their teacher, they want to be like him/her, which arouses the interest to 

learning, to the subject, and it has a motivating force.  

 

Therefore I found that the relevant frequent expression taken 

from the transcript of the focus group's conversations are the 

elements of archaic involvement (Bányai et al., 2001). Beside the 

archaic involvement, among the suggestive teacher's 

characteristics, the professional abilities are very important. 

In the study, I made the factors formed by Bányai et al. (2001) 

more sophisticated, I determined the elements of the factor groups 

that I took from the experiences with suggestive teachers.  

 

4.2 Suggestive traits I supposed that the effectiveness was the 

subordinated notion of the suggestivity. The main characteristic of 
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personality is the suggestivity. By weighting, arranging in order and 

grouping the characteristics of personality concerning the effective 

teacher, we can get the characteristics of the suggestive teacher. In this 

study, for the justification of the hypothesis, among the characteristics 

concerning the effective teacher, I highlighted the traits concerning the 

suggestive teachers. By ranking the characteristics of an effective 

teacher into a list, I asked the test people to evaluate the characteristics 

according to the aspect how much it fits to the suggestive teacher's 

personality that appeared in their life. Based on the scores, I arranged 

the characteristics in order, then I arranged them into groups by factor 

analysis. 

After arranging the characteristics by their average scores, I found 

that the expression "he/she loves his/her subject" came to the top of the 

list, and the second was that "he/she loves his/her students". The 

emotional component is very important. The importance of love, 

attachment in education can also be proved by objective figures. The 

suggestive teacher has an influence mostly on our emotions, and he/she 

is a very strong model, and means an identification model (Gombos, 

Bányai, Varga, 2009). The basis of identification is the positive 

emotional stress. The fact that the teacher loves his/her subject, teaches 

with enthusiasm, is the basis of authenticity, because without this the 

effective pedagogical communication does not work, as Rogers (1961, 

quotes Tóth, 2005 and Buda, 2006) also draws the attention to this. 

Congruence is important, I must feel that I'm talking about. The verbal 

and nonverbal communication must be in harmony.  

During the factor analysis, the characteristics were arranged into 

three big groups. The suggestive teachers are characterized by the 

following styles: 1. emotion-focused or mother style (Cronbach 

α=0.95), 2. exercise-focused father style (Cronbach α=0.93) and 3. 

respectable, autocratic, father style (Cronbach α=0.67). If we take a 

look at the factors of Bányai et al.'s (2001) study, then the fear of 

negative judgment, the admiration can be parallel with my third factor 

where the odd, scientist-type suggestive teacher style surrounded by 

great respect, the dependency and the need for attachment would get a 

place in the factor that I call factor of mother and father. 
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My study proved that the suggestive teacher can be determined 

along different characteristics than the effective teacher. 

Identification, the archaic involvement to the teachers are very 

important. 

As a result, I got a scale being in connection with the mother, 

father and a professional competence. This means that the suggestive 

teacher has an influence mostly on our emotions, and he/she is a very 

strong model, and means an identification model.  

The effectiveness of teachers, their capability to be the subject of 

identification depends on the fact if the students have intuitively 

accepted him/her as a respectable person. At primary school age the 

identification is not yet conscious, students accept the person who is 

capable of being their object of identification.  

4.3 Attachment and suggestivity 

In the literature of charismatic leaders (Howel, 1988), it was 

proved empirically that there were two types of charismatic leader, the 

socialized leader and the personalized one. In my previous study the 

two types were well separated, the supportive mother type who is 

supportive and friendly with students. They would be the socialized 

charismatic people as it is also true for the charismatic leader that 

he/she is driven by altruistic intents. The personalized charismatic 

leader is narcissistic, he/she is motivated by his/her own interests, the 

validation of his/her own power. In my preliminary study, an extreme 

authority, a style of teacher who has a power driven characteristic could 

be separated. In the middle category there were mostly the professional 

aspects.  

Setting out from Kohut's (1971) view, Friedman (2003) created 

his theory concerning the teacher's self. According to him, behind the 

motivation for the teaching career, the narcissistic need of respect and 

control, and the altruistic need for the transfer of knowledge appear. 

The skills, abilities related to teaching belong to the task operation 

component. 
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I supposed that the unconscious aspirations being in the background of 

suggestivity could be correlated with the style of attachment. The 

teachers of secure attachment rather have an unconscious motivation, 

resulting from the altruistic aspiration to choose the teaching profession. 

Those whose attachment is unstable, rather want to satisfy their 

narcissistic needs in the teaching profession because of the search of the 

emotional experience.  

To prove my hypothesis, I made attachment test, teacher 

expectations test and the subscale of self-sacrifice and approval seeking 

of Young's test on maladaptive schemes with university students of 

pedagogy, of special education pedagogy and as a control group with 

university students of economy. 

To prove my third main hypothesis, I studied the correlation 

between the attachment test and the altruistic and narcissistic teacher 

expectations. I found that the two sides of the teacher's unconscious 

aspirations go together, correlate (r=1.299, 0.001) that refer to Kohut's 

(1971) self-theory and to Friedman's bipolar teacher sides. The 

personality has a narcissistic and an altruistic side, and there are also 

narcissistic needs and altruistic aspirations also in the choice of the 

teaching profession. The stronger is one's such need, the stronger is the 

career motivation, and probably he/she is more successful at his /her 

profession (Friedman, 2006). They are the suggestive teachers, or the 

individualistic or the socialized charismatic personalities.  

I showed a weak positive correlation between the narcissistic 

personality and the independence scale of the attachment test (r=0.243, 

p<0.001). Independence is a tendency to avoid others, therefore others 

are not reliable for them, they are not suitable. The narcissistic teacher 

expectations, to be admired, probably result from this unstable 

attachment background.  

Regarding the groups of attachment styles, I also found that it is 

mostly the unstable attachment style which accompanies the narcissistic 

unconscious motivation of profession (KW=62.504(3), p<0.001). The 

first figure illustrates well the difference, the scores of the group of 

narcissistic attachment on the scale are lower than those of the unstable 

groups: 
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                1st figure: The correlation of attachment style and narcissistic motivation of 

profession 

 

This correlation refers to the fact that the teachers of unstable 

style choose this career because they want to have a corrective 

emotional experience. They expect to be admired, loved, they want to 

substitute this way the love, the attention that they did not get in their 

early relationships (Wright and Sherman, 1963, 71.). 

I did not found such correlation in the field of altruistic 

motivation of career and of attachment. The altruistic motivation of 

career means that the teacher helps the students in a way that he/she 

does not expect any compensation for this. This aspiration can result 

from secure and also from unstable attachment. In case of secure 

attachment, the self-image is positive, and shows a positive attitude 

towards others, too. According to this, he/she has a positive self-

perception, and the positive self-estimation is associated with positive 

expectations towards others (Bartholomew, 1994).  

Behind the altruistic motivation of profession, a negative self-

model can also be supposed which is in turn associated with the 
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unstable attachment. The negative self-image, the negative self-model 

are characterized by the low self-estimation and the need for the 

estimation by others (Bartholomew, 1994), thus he/she expects the 

corrective experience, the recognition, the confirmation from the 

students. 

At the control group, in case of the economists, I could not use 

the teacher expectations test, but I could compare if there is a 

correlation between the narcissistic, altruistic personality and the 

attachment style's subscale of self-sacrifice and approval seeking of 

Young's clinical test on maladaptive schemes. The narcissistic 

personality is in connection with Young's scale of approval seeking 

(r=0.337, p<0.001), so the narcissistic personality can be measured also 

with this test. 

Comparing the attachment styles and the Young scales, I found 

several correlations. The independence and the scale of approval 

seeking show positive correlation (r=0.447, p<0.001), and the 

independence and the scale of self-sacrifice show negative correlation 

(r=-0.126, p=0.001). Independence is the tendency to avoid others is in 

connection with the approval seeking of narcissistic content. In the 

background of being independent from others, we can also find that 

he/she underestimates others comparing to himself/herself, the 

narcissistic type is like this. The self-sacrificing type looks for others 

companion, even indulges them, approaches others, therefore the 

independence, avoiding others would be exactly the opposite behavior. 

I found a weak correlation between anxiety and self-sacrificing 

(r=0.186, p=0.001). Anxiety refers to negative self, the more the lack of 

self-estimation appears at somebody, the more he/she tends to sacrifice 

himself/herself, to help without recognition. Downton (1973) wrote 

about this phenomenon in case of the charismatic leaders' followers, 

that the power, the leader become a self-ideal for the follower if he/she 

identifies with his/her leader, then he/she will be able to reach the 

desired self-image. 

In Young's subscales and among the attachment styles there are 

differences, in the test of the scale of approval seeking: KW=169,421 

(3), p<0,001. On the scheme of approval seeking, those of unstable 
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attachment marked higher scores, so the here those people who did not 

get enough recognition, love, admiration in their early relationships, 

they want to replace it in the future (Wright and Sherman, 1963), they 

wishes for a constant approval (Bartholomew, 1994). According to 

Freud (1923/1971), the charismatic leader, by his/her immense self-

love, is independent of his/her social needs and this way he/she is 

capable of forcing his/her individual will to the crowd.  

On the self-sacrifice scale (KW=37.748, p<0.001) the secure 

and the anxious attachment styles are on the top. As the altruistic 

unconscious motivation of profession in the case of the teachers, in the 

same way the Young test also shows a connection with the attachment 

styles. As I have mentioned previously, behind the self-sacrifice, along 

with the secure attachment, a negative self-image can also be seen. 

According to Downton's (1973) study, in case of those followers who 

identify themselves strongly with the leader, the tension between the 

ego and the ego ideal is stronger.  

4.3.1 Differences among the vocations 

Among the vocations, the independence from others was the 

lowest in the case of the university students of economy comparing to 

the other vocations. Therefore in case of the control group, we cannot 

calculate on the corrective emotional experience, so this is why they did 

not look for the profession which needs a more altruistic motivation. 

The average of all vocations gets into the average score of 

independence.  

There is a difference among the vocations in the field of the 

attachment style (χ2=275,963 (6), p<0,001). From the students, most of 

them are in the group of anxious people, the unstable attachment is 

more typical of the teachers and of the university students of pedagogy, 

than the secure attachment. In the comparison of the vocations, in case 

of the university students of pedagogy it was found (Acera and Akgun, 

2010) that they belong to the secure category in 48%, and 52% of them 

are of unstable attachment. In case of the university students of special 

education pedagogy and of economy the secure attachment style was 

rather typical. These correlations strengthen also the unconscious 
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motivation of profession. This is also supported by the fact that on the 

scale of approval seeking of the Young questionnaire the university 

students of teaching reached the highest scores, so this is typical rather 

of them that they expect approval and appreciation from others, and this 

also plays an unconscious role in the choice of career. On the self-

sacrifice scale, the university students of economy reached the highest 

scores which can be in connection with the fact that on that scale rather 

the men marked higher scores, and the men were mostly represented in 

the group of economists. 

 

Also in the present study we can demonstrate the motivation 

for this profession, in Friedman's (2006) theory this is the two sides 

of the teacher self. Starting with Kohut's (1971) theory, in the 

personality the two sides have to be balanced. I found a significant 

correlation between the narcissistic and the altruistic sides, 

therefore if one side is much stronger, then the other is also. 

However there is the situation when the scale tilts to one side 

and among teachers, as among the charismatic leaders, we can also 

find the personalities of personalized, even narcissistic need, and 

the socialized altruistic personalities. I suppose that those whose 

narcissistic side is stronger are of unstable attachment, and those 

whose altruistic side is stronger are of secure attachment.  

I found stronger correlations with the narcissistic side. 

Those who are rather characterized by the motivation to a 

narcissistic career, show unstable attachment, and in their 

maladaptive schemes the approval seeking also appears. This 

means that the personalities of unstable attachment choose 

probably unconsciously this career because they want to have a 

corrective emotional experience. 

In the altruistic group I could not find such strong 

correlations. 

In this study I also found proves of identification that more 

teachers or students of pedagogy had a role model in their lives, 

and they would like to work in the teaching profession, and stay in 

this profession. 
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4.4 Teacher style and suggestivity 

I supposed that the altruistic and narcissistic aspirations had an 

effect on the suggestive teacher's type of work, and it is in connection 

with their style of teaching. The narcissistic teacher is rather 

characterized by the father teaching style, and his/her authority is 

mentioned mostly by people, in the narrative descriptions he/she is 

mentioned with gratitude. The altruistic is characterized by the mother 

teaching style and people mostly mention the kindness, the empathy 

and the support. I had the narrative descriptions coded on the basis of 

Friedman's (2006) codes, and they judged the teachers' style. 

4.4.1 The frequency of the teacher styles 

 

The differences between the frequency of style judgment is 

shown by the 2nd figure:  

 

 
2nd figure: The average of the scores of teacher styles 

 

It was because of the frequency of women in this pattern that the 

narrative descriptions were mostly about teachers of mother style, 

friend style, a bit less teachers of father style were mentioned. The 

mother style means that teaching is primarily built on the positive 

emotions, the love between the participants. The teacher is really 
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"together" with the student. He/she wants that mainly the student's 

desires, ideas shall be realized, encourages the student's individual 

initiatives. The emphasis is put on the student's actual status, desires. 

The atmosphere of teaching is emotionally comforting. The narrative 

descriptions mentioned very often emotions like "he/she is kind, loved 

us, we loved him/her".  

The next most frequently occurring teacher style is the friend 

style. The friend style teaching is characterized by the fact that the 

teaching is mainly based upon the equal complementary relationship. In 

the given situation the teacher undertakes the role of leader. He/she 

helps the student to realize his/her desires, ideas, and respect the 

student's sovereignty. The atmosphere of teaching is friendly. 

It was the lover style that got the least scores. Among the 

hypnosis styles, because of the transfer of temper, this type appeared 

more frequently, mainly in therapeutic situations of two people, it 

happens less frequently in school context.  

4.4.2 The correlation of the teacher styles 

The next table shows the correlations of teacher styles adapted 

according to Bányai's (2002) hypnotist styles:  

 

Teacher styles Mother styles Father styles 

Brother/Sister 

style 

Friend style r=0.379 r= - 0.150 r=0.5 

 

p<0.001 p<0.001 p<0.001 

Brother/Sister 

style r=0.251 r= - 0.116 

 

 

p<0.001 p=0.002 

 3rd table: The correlations of the teacher styles 
 

Studying the connection of the teacher styles, as I expected the 

mother, brother/sister and the friend styles were in correlation with each 

other. In their contents they are not far from each other, all three 

represents the openness, the cooperation, the help towards others. The 

altruistic aspirations can be perceived in it. A stronger correlation was 

shown by the brother/sister and friend style which were frequently 
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applied together for one expression but the friend style appeared more 

often.  In the case of teachers, there is a slight difference between the 

two styles. 

The father style emitting authority showed a correlation of 

opposite direction with the brother/sister and friend style. The 

characteristic of the father style is that the teacher directs the students, 

he/she has authority, but in the case of the brother/sister style the equal 

intimate style of relationship is the dominant. The teacher of father style 

keeps a longer distance with the students, the brother/sister, friend style 

mean an equal relationship, these suppose rather an approaching 

relationship.  

4.4.3 The frequency of occurrence and the correlation of the codes 

 According to the frequency of occurrence of the codes, the 

empathy, the caring, the supportive teaching and the friendly teaching 

codes were most frequently used by the encoders, the least used was the 

ability of leading. The altruistic groups of codes were more frequently 

used, those expressions belong to this like friendship and support, the 

empathy and the caring, the supportive teaching. The educational skills 

and the teaching skills were often scored together with the other codes. 

There were less examples of narcissistic codes. 

The codes of supportive teaching and friendly teaching were 

next to each other, which were often used together for an expression but 

the friend code appeared more frequently. There wasn't a noticeable big 

difference in the content of the code.  

The fact that the respect and gratitude, and the power and 

influence codes occurred less frequently can also be explained by the 

fact that the narrative descriptions mentioned more female teachers.  

The following table shows the correlations among the codes: 
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Narcissistic codes Altruistic codes 

Power and 

influence 

HB 

Respect 

and 

gratitude 

TH 

Friendly 

teaching 

BT 

Empathy 

and caring 

EG 

Supportive 

teaching 

TT 

TH 

r=0.34 

p<0.001 

HB  

r=0.340 

p<0.001 

EG 

r=0.343 

p<0.001 

BT 

0.343 

p<0.001 

 

  TT 

r=0.322 

p<0.001 

TT 

r=739 

p<0.001 

BT 

r=0.322 

p<0.001 

4th table: The correlations of codes 
 

The code of power and influence is in correlation with the code 

of respect and gratitude in this study, too, as also in Friedman's theory, 

it belongs to the group of narcissistic teacher expectations. The 

narcissistic codes also form a group. The friend teaching code shows a 

conjunction with the empathy and caring, and with the supportive 

teaching code.   The empathy and caring code, beside the friend and 

support code, is also in correlation with the supportive teaching code.    

Thus like Friedman's (2006) factor analysis the codes here also 

showed a conjunction by groups. On the narcissistic side the respect and 

gratitude, and the influence appeared often in a narrative description. In 

the same way, the altruistic codes were also used next to each other or 

for the same expression by the encoders.  

4.4.4 The correlation between the codes and the teacher styles 

The following table summarizes the correlation between the 

styles and the codes: 
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Respect and 

gratitude 

TH 

Empathy and caring 

EG 

r=0.489 

p<0.001 

r=0.587 

p<0.001 

r=0.265 

p<0.001 

r=0.168 

p<0.001 

Power and 

influence 

HB 

Friendly teaching 

BT 

r=0.367 

p<0.001 

r=0.357 

p<0.001 

r=0.386 

p<0.001 

r=0.546 

p<0.001 

 

Supportive teaching 

TT 

r=0.483 

p<0.001 

r=0.256 

p<0.001 

r=0.165 

p<0.001 

 narcissistic codes altruistic codes 

5th table: The correlations of teacher styles and codes 
 

The table illustrates well that the narcissistic codes are in 

correlation with the father style, and the altruistic codes are with the 

mother style. 

The result of the correlations of codes and teacher styles 

supports my hypothesis. The narrative descriptions judged as of mother 

style contained codes concerning the empathy, caring, friendly teaching 

and supportive teaching. There is a weaker correlation with the 

expression of emotion. I expected a higher correlation with this code 

but as they concern a wider range, they were less often applied 

compared to the other codes. In the case of the father codes, as I 

expected the respect and gratitude, and the power and influence codes 

showed a high correlation. The empathy, caring showed a more 

moderate correlation with the brother/sister style, and the supportive 

teaching appeared in greater proportion than in case of the mother style. 

The friend style showed a strong correlation with the friendly teaching, 

and the supportive teaching was also mentioned with the friend style.  
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Therefore I found that the teaching or teacher style is in 

connection with the narcissistic and altruistic code groups. The 

mother style and the father style separated symbolically along the 

more narcissistic and altruistic codes. The altruistic suggestive 

teachers are mostly of mother style, and the suggestive teachers of 

narcissistic needs are characterized by the father teaching style. 

The mother style teacher is characterized by the fact that he/she is 

caring with student, and shows empathy to them. He/she is friendly, 

helpful and supports the students who dropped behind. According 

to the narrative descriptions and the codes, this teacher turns to the 

students with love, they can speak with him/her, he/she is calm, and 

provides a pleasant atmosphere. 

The father style teacher is characterized by the fact that he/she 

commands respect, he/she is severe and the students remember 

him/her with gratitude, he/she influenced the students' life and 

choice of career. This is the type of teacher who has silence in class, 

the children listen to him/her, they practically admire him/her. 

The suggestive teachers of father style were more frequently 

men. The narrative descriptions about suggestive male teachers 

were more frequently marked by the codes belonging to the more 

narcissistic group. 

4.5 The effect of the gender 

The effect if the gender had a role in every study.  

In the study of the suggestive traits more female teachers were 

described than male ones. If we regard the correlations on the formed 

factors, we can say that the scale of mother style of emotional focus was 

mostly typical of the suggestive female teacher, and the factor was 

typical of men. The women mostly preferred the characteristics in 

connection with the female suggestive teachers, and the men scored 

higher the characteristics of the male suggestive teacher.  

 In the study of the attachment and the suggestivity the women 

were mostly of anxious type, and the men were rather of secure type. 

According to Towler (2005) the people of secure attachment can be 

charismatic leaders because the charismatic leaders are confident, 
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characterized by high self-estimation, they show a determined image of 

themselves and they show confidence even is stressed situations.  

 The women are mostly characterized by the altruistic motivation 

of career, therefore they would rather have the role of the mother style 

suggestive teacher. 

The narrative descriptions are mostly about female teachers. In 

the indication of styles the father style appears more often in the case of 

men than in the case of women, in the case of the other styles there 

weren't any difference of gender. In the study of Bányai et al. (2001) 

there was difference mostly in the mother style. The hypnosis of the 

female hypnotists were motherly than those of men. 

I found some difference in case of the power and influence code 

being in connection with the father style. The narrative descriptions 

about the male teachers got more power and influence, and respect and 

gratitude codes, so in case of men, the emphasis appeared more often on 

the dominance, the respect and on the severity than in case of women. 

The empathy, caring codes were a bit more often used in case of 

women.  

In the literature of charismatic leaders the women were found 

more suggestive. According to Friedman, Riggio (1981) the character 

of the charismatic leader is in connection with the expressiveness. With 

the nonverbal communication, the expressive people can move, inspire 

and captivate others. This connects to the dramatic tendency and to such 

experience. The women's scores were higher in the self-characterizing 

affective communication test in the field of expressiveness, therefore 

they are more likely to tend to appear more charismatic than men (Bass 

and Avolio, 1989).  

 According to the experience of the present study, the 

socialized charismatic, suggestive teacher personality is more 

typical of women, the personalized is more typical of men. The 

people participating in the study talked about more female 

suggestive teachers. 
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5. Summary 

The basic objective of my dissertation is to explore the characteristics of 

the suggestive teacher from the point of view of the relationship. I summarized 

the literature from three topics: effective teacher, teacher-student relationship, 

attachment, charismatic leader, suggestive teacher.  

In accordance with my hypothesis, I planned four tests. Through the tests, 

I tried to explore the suggestive teacher's characteristics from the point of view 

of the relationship, as the relationship is the basic element of being a teacher. 

Being a teacher is realized in an interpersonal situation. The vocation of the 

teacher is to have an effect on the student, transfers knowledge and educates.  

The synonym of the suggestive attribute is the charismatic. It is difficult 

to find studies, theories about the charismatic and suggestive teacher. In the 

work of a teacher, suggestivity is important but it is still difficult to find 

numerous researches in the subject.  The suggestive teacher is capable of 

having a stronger effect on the students. According to Bábosik (1999), 

there is a need for constructive and model transmitting people during 

the educational process. The teacher can be an effective model transmitting 

person if he/she is a person of suggestive effect, this guarantees for him/her 

the nature of being a source of experience.  

In summary, on the basis of the results of the studies, I concluded that 

there are suggestive or charismatic teachers who have father style or they are 

personalized or they have mother style, therefore they are socialized. They can 

impress by the personality, they have model value and mean a base of 

identification. Beside this, they are definitely prominent in their profession, 

method. 

It can be typical of the father style, personalized leaders that they want 

to have unconsciously corrective emotional experiences in the teaching career, 

thus they expect to be recognized, respected. They are characterized by 

emphasizing the severity, the dominance. The students generally react to this 

teacher in a way that they are afraid of the negative judgment and they admire 

them. In the background of their behavior, there can be the unstable 

attachment style. In the classroom they keep a longer psychic distance from 

the students. 

The mother style, socialized suggestive teachers surround the students 

with love, help them, and create a calming and secure atmosphere. Empathy, 

caring, friendly teaching and supportive teaching are typical of them. The 

close, personal relationship is important for them.  
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I can imagine the two types of suggestive teachers along one 

continuum. There can be extremities but in a lot of narrative descriptions 

about suggestive teachers the two groups of characteristics, traits appear 

together. Therefore, the suggestive teachers can be found the most frequently 

between the two endpoints, in the middle. These are the teachers who 

surround us by love but they are also severe and exude dominance. 

The teacher's skills, abilities, his/her knowledge got also an important 

role according to the students' experience, thus a teacher can be suggestive 

with appropriate methodological and theoretical knowledge.  

The students remember with pleasure of such teachers who has a 

determinant influence on their life. In the field of learning, they have a 

motivating force, the students' performance can be better on the basis of the 

subjective experiences. 

6. Practical options 

According to Falus and Kotschy (2006), the "god teacher" qualification 

given to the teachers is not only for the good organization, explanation, but 

because of the traits of their personality that are expressed in their attitudes.  

To be able to make an appropriate relationship with the environment, the 

students, the colleagues, other professionals, the teacher needs an effective, 

open and authentic communication and effective methods for conflict solving. 

The suggestive teachers, as also the charismatic leaders, probably use 

instinctively the suggestive communication (Varga and Diószeghy, 2001; 

Varga, 2008). The elements of suggestive communication can be learned, by 

learning these techniques, the students can be encouraged to a better 

performance.  

Corresponding to the social, political, economic changes, a newer image 

of teacher was formed. In the teacher training, the teacher competences to 

be learned are prescribed (the decree no 15/2006/IV.3/OM of the 

Hungarian Minister of Education). 
Beside the new professional challenges, a new type of therapist's role, 

parent's role is also expected from the teachers. A greater space must be 

provided for the education, the forming of the children's personality because 

of the changing of the parents' role, and because of the uncertainty of the 

values. For this a teacher must be exemplary. "If a teacher "can give a model", 

he/she can transmit a value with which the students' personality can be 

developed" (Zsolnai, 1999. 22.). 
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An appropriate relationship must be formed with the children, a good 

atmosphere must be created which help the children in the individual 

acquisition of knowledge, in the cooperative working, a facilitating 

environment has to be created. For the creation of competences, it is important 

that the teacher shall be an empathic personality who is willing to bear this 

role, this modification of role. According to Buda (2006), the good teacher can 

give a model of identification in the long term interaction process with the 

students, and with the unique treatment, he/she can form strong emotional 

relationships. However, to be a model of identification, the teacher must dare 

to "give himself/herself", behave in a spontaneous and free way.   

Learning the prescribed competences is a great challenge for the 

teachers. Beside he/she has to meet the maximum professional requirements, 

he/she has to organize, direct the class, help, develop and support the students.  

In the competences, the suggestive teacher's traits are outlined but it cannot be 

expected that only the suggestive teacher candidates get to the training sites. If 

we regard the suggestivity from the behavioral aspect, it has elements that can 

be learned. Howell and Frost (1989) thought that the verbal and nonverbal 

behavior make the leader charismatic. The charismatic personality can be the 

strongest model of identification. In the teacher training, by creating the 

teacher charisma, learning the suggestive communication technique, and with 

relationship trainings, these abilities can be developed. 
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