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Linear pedagogical-historical description of the 
operation of the Youth and Children’s Department of
the Hungarian Radio between 1950 and 1993 – 
Summary

The  sources  of  the  study  have  been  selected  from  the  nearly  3000
journals that could be found in the 17 storerooms scattered in the field of nearly
29 000 square metres made up by the studio palace of the (former) Hungarian
Radio in Bródy Sándor Street and Szentkirályi Street, Museum Street and Pollack
Mihály Square until 2017. The Presidential documentary materials of the 1960s
were stored in the building of the Hungarian National Archives in Hess András
Square, which also provided the possibility of research. During the time of my
research, I found the documents available in the building complex of the Radio in
various conditions and stages of order. Presidential and College materials were
organized and stored in boxes in the room of the Radio known as ‘Bunker’, and
the materials of the ‘Műsorborítéktár’ (Programme Envelope Directory) were also
organized in another building and the data of the envelopes were available for
research  even  online.  The  materials  of  the  Youth  and  Children’s  Department,
however, were disorganized and scattered in various rooms. It was Tamás Sávoly,
the only historian-archivist of the Archives, who tried to assess these materials
and make them available for me for the sake of my research. During the nearly 90
visits carried out during my research, I have succeeded in bringing the majority of
these materials to the surface from the depth of the huge pile of documents and I
have managed to create my own archives. The 2-4 letters and three numbers at the
end of the quoted documents in the references indicate the knot and the document
number in my archives. 

1 The circumstances of the establishment of the Department 
and everyday life until Imre Nagy's second cabinet (1st May 
1945 – 3rd July 1953)

After  the  siege,  the  rebounding  Radio  immediately  began  the
development and spread of children’s culture, too. In the meantime, the cultural
policy of the communist regime took control of the Radio as well, the renaming
of the channel in 1949 also involved changes in the content and the form of the
programmes. Children’s programmes became the propaganda tools of the party’s
policy. Until the announcement of  István Szirmai on 20 August 1949, the Radio
tried to preserve its image of a world radio; however, it became impossible after
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the termination of the joint stock company form. The irony is that the elimination
of this form of operation of the capitalist economy gave way to the establishment
of  the  Youth  and  Children’s  Department (YCD)  in  1950,  respectively,  the
reorganization  of  the  Radio  into  a  joint  stock  company  contributed  to  its
elimination after 46 years of operation. 

The Radio operated as “the property of the people” and was now at the
mercy of the practitioners of power. The elimination of civic influence led to a
concentrated political enforcement of interests, which could be improved only by
a  new  generation  of  qualified,  well-prepared  and  devoted  new  programme
makers,  because  young people  did  not  accept  bare  propaganda.  Therefore,  in
order to implement the socialist-communist human ideal, community life had to
be made attractive in order to mobilize the masses. Besides the launch of the
reading movement, music had the same potential; they tried to impress the masses
by means of mass songs and marches.

The  YCD  assured  the  safe  and  organized  radio  background  of  the
political  education  of  youth  (and  further  related  educational  objectives).  The
educational tools were strongly limited by the maintainers; the ideas of reform
pedagogy could not be brought into the studios. The first outstanding task of the
Department  was  the  central  controllability  of  the  crowd  movement  and  the
preparation of the unity of youth, subordinating other cultural educational tasks.
The educational government integrated public education into planned economy in
May 1949. After  this,  child-centred pedagogy was replaced by subject-centred
methodology, the school regained its traditional functions (Trencsényi, 2014). 

The operation of the YCD was two-faced from the very beginning. Due
to the voluntarist operational environment, organizing mass relations gained an
operative character, instead of individual communication and feedback towards
the listeners’ interests,  i.e.  the Radio; it  meant the building of  the network of
broadcasting  and  transmitting  organized  opinion.  Despite  this,  young listeners
were happy to write to the programme makers and programme characters, since
they were motivated by the Radio’s intention of care and by increasing the chance
of personal  participation in  the radio  rather  than by political  messages.  Great
emphasis was laid on the “adequate” ideological training of the staff working at
the Department (both in a political and pedagogical sense), and besides this they
ensured the survival of such colleagues and educators whose professional life was
made impossible by the contemporary regime. They were also greatly involved in
organizing children’s culture, numerous theatres and publishers were contacted.
Programme  making,  however,  was  made  difficult  by  the  super-reviewing
activities of Műsorigazgatóság (Programme Board) established together with the
YCD, which paid special attention to the programmes of the YCD – based on the
documents.  Programme making  was  extended  to  ten  weeks,  which  killed  the
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programmes’ spontaneity; the atmosphere of programme production was poisoned
by harassment on the part of the power, general mistrust, suspicion and perplexity.
A number  of  sabotage  occurred  in  this  period,  ranging  from  the  collective
payment of fines imposed on the individual to studio vandalism. 

Critical activity was one-sided and poor, which is not surprising because
of the government’s  relationship with the public  and communities.  Its  content
focused almost exclusively on the presence of political meaning, resp. influencing
young people and related to the habitat hindering (or supporting) the delivery of
the message. The analysis of the compliance of program production and other
professional criteria was served as self-criticism by programme makers according
to the expectations of the age.

2 In political ups and downs -  the Children's Programme 
between 4th July 1953 and 23rd Oktober 1956

Hungarian  dissatisfaction  lashed  by  the  Communist  regime  following
Stalin’s death in 1953 could not be viewed idly by the Soviet leadership, and by
supporting Imre Nagy they called for change. The Radio also carried out self-
examination,  acknowledging  its  role  of  being  the  mouthpiece  of  party
propaganda. In 1954, the child image provided by the YCD was transformed –
even  if  only  temporarily  –  programmes  started  to  deal  with  real  problems
connected with young people, and the topics included regions outside the capital
as well. Political change transformed educational goals, too, the support of self-
activity  (children’s  local  history  and  folklore  collections)  and  educational
counselling to parents appeared and the care of the mother tongue gained higher
importance.  During  summer  holidays,  entertainment  was  given  priority,  the
themes  of  music  programmes  dealt  with  camping,  chamber  music  and  the
summer. In mass relationships the focus was shifted to winning trust, the previous
mechanical features decreased. Children’s tone became more direct and “child-
like” after previous clichés and pathos. There was unfolding cooperation with the
children’s press and other institutions of children’s culture.  László Csányi  and
Valéria Botka  established the Children’s Choir of the Hungarian Radio together
with a music school which operated within the Radio. Listeners’ feedback and
criticism was intensified, the workers of the radio found out that their audience is
multi-layered and yearned for programmes satisfying their interests. 

By 1955, in the spirit of re-Stalinization, the pedagogical paradigm of the
Children’s  Radio  was  rearranged  according  to  the  conditions  before  1953.
Following  the  model  of  the  heroic  idol  became  a  priority;  the  tone  of  voice
became  more  militant  “against  petty-bourgeois  and  anti-Marxist  views.” The
just-launched programme-making and educational independence was stopped by
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the increase of professional and ideological influence and the control of superior
organizations (ministries,  Association of  Working Youth,  Pioneer  Centre).  The
children’s programmes were committed to propaganda, which was symbolized by
the fact that programmes were transferred to the powerful broadcasting network
of Kossuth.

3 New educational paradigm and consolidation (1957-1961), 
searching of a direction after 1961 until the Education Law 
(1965) – didactive radio, educative radio

The Kádár regime formed after the revolution placed the young back to
the socialization force of the family. From this time on, parents became the target
of  youth  propaganda  as  well.  Strategical  educational  programmes  had  to  be
developed after previous improvisations, so in 1959 the preparation of the school
reform  was  started.  The  Marxist-Leninist  ideology  prevailed  in  music
programmes  again,  labour  movement  songs  were  analysed  and  reports  with
labour  choir  members  were  made.  The  previous  direct  political  content  was
changed into indirect one by aesthetic demands, so emotions could be influenced
much  more.  Rural  studios  also  took  part  in  this  within  their  scope  of  work,
creating the sense of  care  in  young people and their  parents.  They wanted to
extend  educational  impact  beyond  youth  movements,  therefore  numerous
educational programmes were given broadcast time. School choirs were provided
an opportunity to introduce themselves as the music illustration of primary school
singing lessons. 

Entertainment was considered as an opportunity for character education;
however, besides the successes of the Literature Group, the Music Column could
not generally become lightsome, only fairy tale-music programmes were able to
do so. The recordings of the Children’s Choir served the same purpose, however,
by keeping in mind its ideological task – that is its recording making representing
socialist music aesthetics. The Radio itself wanted to be the agent who orders,
controls and safely mediates child culture and in addition, it provided parents and
educators with advice on the use of this culture. It increased its power of cultural
agitation  and  propaganda  by  repetitions,  which  could  make  cultural  norms
accepted gradually. Thus, entertainment and education were placed next to each
other. 

The Radio wanted to become the listener’s friend and confidant. Layer
programmes  gained  more  space,  programme  policy  was  synchronized  among
programme  departments,  so  the  music  programmes  of  the  Youth  Department
began to resemble the programmes of the Chief Music Department. By increasing
the number of artistic programmes, the Radio tried to compensate the decreasing
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amount  of  time that  could  be  spent  on  humanities  due  to  the  introduction  of
polytechnic  training;  respectively  it  was  forced  by  the  competition  with  the
Television for consumers to raise the standard. (This quality competition should
not be confused with today’s profit-oriented competition.) Editing became more
up-to-date, international relations started to be developed, listeners started to be
involved in editing, cooperation with other institutions evolved, which raised the
possibility of supporting arts education in schools.

As the result of concerted agitation and with the intention of decreasing
socio-economic  status  differences  that  the  school  could  not  combat,  the
institutions  of  the  School  Television  (ST)  and  the  School  Radio  (SR)  were
established in 1963. The later was responsible for “acoustic subjects”, i.e. singing,
music, language teaching and ethical education. By the subjects of singing and
music  they  tried  to  ease  the  tension  resulting  from  teacher  shortage  and
perplexity. By the end of the pilot year, reviews were mostly positive. The sample
lessons provided solutions for unqualified teachers, the child participants proved
to be role models for classroom communities, students got closer to music. The
SR launched its annex very soon, which was prepared for extra-curricular study
group sessions and those interested in a broader sense. 

The aesthetic revolution after 1963 aimed at maximizing the emotional
impact of radio programmes. Research revealed impact mechanisms between the
listeners  and  the  programmes  –  programme  makers.  These  established  new
educational roles and programme types in the radio and had an impact on the
process  of  editing  as  well.  The  characteristic  features,  proportions,  order  and
harmony  of  the  programme  units,  different  programme  making  tasks  and
responsibilities were created. The characteristics and tools of kindergarten, lower
primary school, higher primary school and youth programmes were clarified. The
role of prosaic elements in music programmes was also determined.

Aesthetic  education  was  considered  to  be  an  effective  tool  against
civilian life and consciousness. To enhance the impact, they began to use lighter
promotional tools, such as concerts with explanation, puzzles and quizzes. They
refused to include the avant-garde in the programmes. By 1964, this process had
brought the need of modernization, which also meant the decline of differentiated
education  based  on  socialist  ideology  and  the  setback  of  artistic  programme
production. Researches on taste started, parallel with decentralization, the radio
began  to  turn  into  a  workshop.  Small  programmes  started  to  be  developed,
complex  broadcasts  including  several  programme  characteristics  got  to  the
foreground.  The  YR  was  also  involved  in  several  development  ideas  (own
broadcast, tape rental network, using experiential educational elements, teacher
training), the majority of which was never implemented. Instead of this, they tried
to achieve the best effect with the fewest number of programmes within a tight
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financial  framework;  therefore  broadcasts  were  adjusted  to  the  curriculum’s
“nodes”.  However, limited adaptability to educational activities only worsened
the usability of programmes. In this regard, the editorial board of the YR received
several criticism, but they continued to move in the direction of smaller resistance
and  insisted  on  the  didactic  educational  approach.  However,  the  idea  of  a
programme  series  intended  for  merged  schools  and  the  plan  of  broadcasts
integrating different areas of knowledge were born.

4 1965-72: The time of correction, the great structure reform 
and the Central Committee’s (CC) decision on education

After 1965, tax profiling was put on the agenda. Mobile, live broadcasts
were more and more dominant in the image of the YCD. Very often, programme
makers read their programme themselves; the personal  tone of broadcasts was
increasingly widespread.

Sociological studies were prepared so that layer programmes could fulfil
their tasks more effectively, that is, to be more adaptive to the targeted audience.
Cultural  politics  led  by  György  Aczél  expected  the  maximum  (educational)
impact  from  the  programmes.  These  studies  influenced  the  YCD  concept  of
spreading  classical  music.  Since  researchers  claimed  that  despite  all  efforts,
schools  were  the  producers  and  preservers  of  social  and  human  quality
differences,  by  the  programmes  of  the  School  Radio,  the  programme makers
aimed at decreasing these differences, mainly by turning to regions away from the
capital. The inclusion of contemporary classical music caused a dilemma, because
authorities  did  not  want  to  give  up  the  propaganda  and  symbolic  power  of
creations  born  in  the  spirit  of  socialist  music  aesthetics.  That  is  why  the
understanding and acceptance of this art was considered as the highest goal, the
achievement of which required the change of several social aspects. From 1969,
by the  development  of  layer  programmes  the  Radio’s  programme policy  was
committed  to  high  culture,  and  for  its  support  it  even  established  the  Mass
Communication Research Centre (MCRC). The Radio’s mission was to liberate
the  cultural  assets  blocked  in  schools  and  other  institutions,  and  to  launch
significant events in reaching higher human qualities in addition to the dialogue
carried out with mass culture. This included boosting the school choir movement,
turning  to  amateur  movements,  spreading  experience  pedagogical  methods  in
music YR educational programmes, while they attempted to push back beat music
in the programmes.

Since the Television removed a major part of the radio’s burden of the
duty  to  inform,  the  Radio  could  start  another  workshop  process.  The  editors
reacted to bridging the growing number of breaklines in the youth by allowing
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access to the most up-to-date knowledge, forwarding responsible problem-solving
patterns to adults and greater enforcement of interests. The new educational tasks
required new educating radio personalities, an example can be found in the case
of music programmes as well. 

After the events of 1968, the young expected a more authentic picture of
the  lifestyle  of  the  members  of  their  generation  living  abroad.  The  previous
protocol and “showcase-like” formal programmes were replaced by programme
production  based  on  cooperation  contracts.  Extremely  intensive  cooperation
evolved with more radios, also with the Czechoslovak Radio, as a result of which
there was several youth music programme exchange between the two.

The 1969 structure placed the broadcasts of the YCD in bands. One part
of the programmes – since the majority of them were short – was broadcasted in
blocks.  Although  banded  programme  editing  provided  easier  orientation  for
listeners, it did not fulfil its aim not even despite the fact that due to technical
improvements broadcast time was increased. Many people’s life rhythm differed
from the cyclical nature of the Radio, resp. in the absence of adequate and cheap
receiver equipment; the listenership of the FM wavelength was low.  This means
that the band system and technological improvement did not automatically result
in the increase of listenership.

After  1965,  there  were  no  effect  measurements  for  the  YR;  the
programme  makers  contacted  the  listeners  for  feedback  themselves.  The
reproduction of recorded tapes was stuck by 1970; the promotion of their work
did not receive support, which really set back the programmes’ popularity. The
singing and music  programmes implemented the training idea of  the educator
Zoltán Kodály in the form of sample lessons built around a methodological issue.
From 1970,  several  programmes based  on  the  method  of  learning  by playful
discovery were created; including a musical tale programme and a competition
(the  latter  was  even  adapted  to  a  book).  The  programme defined  as  “playful
school”  (Nyitnikék)  organized by the  YR targeted merged  schools,  and it  was
popular  for  many  years,  resp.  the  first  complex  knowledge-integrating
programmes  were  started,  primarily  as  the  result  of  the  innovation  of  Judit
Dimény.

The Eger Audio-visual International Conference held in the same year
defined the concept of  educational  theory and didactic principles along which
programme production could move. However, this educational paradigm earned
the incomprehension and rejection of pedagogical society. The YR was wedged
between the concepts of modern education theory and reality, where it could not
live  up to  the  educational  form adapted  to  the  radio,  and could not  meet  the
compulsion of school didactics.

Due to the impact of the educational decision of the CC in 1972, greater
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emphasis  was  put  on  programmes  supporting  unprompted  music  movements,
broadcasts developing playful and more serious musical taste and building more
informal and intensive mass relations.

5 1972-1985 ( Part I): from the start of the marathon reform to 
the new curricula in 1978

The cultural policy led by György Aczél was based on the cooperation of
three areas: arts education in schools, the self-educating and artistic movements of
society and state patronage. Pushing any of these three fields into the background
threatened the operation and the efficiency of the whole system. Entertainment
became the  ally of  civilization;  taste  developing effect  could  be reached with
certain  youth  radio  forms  (such  as  the  events  of  educational  competitions,
contests,  magazine  programmes,  folk  music  broadcasts  and  tales  with  music,
dramatized tales) with the subjective influence of the presenters.

Programmes  serving  the  purpose  of  public  education  were  grouped
according to their duties. Thus, a separate category was made up by programmes
educating  directly  or  indirectly,  educational  and  scientific  promotional
programmes  (e.g.  the  singing  lessons  of  the  YR  and  the  teacher  training
programmes  supporting  the  launch of  the  new curricula  in  1978,  child  opera
orders,  cooperation  with  Zeneműkiadó  –  Music  Publisher),  programmes
introduction  amateur  movements,  independent  activities  (Éneklő  Ifjúság  –
Singing  Youth)  and  programmes  monitoring  the  implementation  of  the  CC
decision (music magazines). Instead of human ideal, the purpose of education was
acquiring  the  ability  to  integrate  into  the  socialist  real  (that  is  not  idealized)
society,  which  was  helped  also  by  the  cooperation  established  by  the  radio
companies of the satellite states so that the young can get a more authentic life
image  from their  environment.  The  tools  of  promoting  organized  community
leisure time included on-site reports from the country in case of club programmes
(Fülharmónikusok) and folk music programmes (Nótafaiskola). These intended to
solve the centrality of the capital, just like the compilations and reports on the
music life of the youth of the cities. 

The structure  modification carried out  on the occasion  of  the  50-year
anniversary (1975) also served the purpose of making the political influence of
young people more effective. Programmes with popular light music were given
larger  space,  since  these  could  keep  listeners  by  the  radio.  There  were  two
possible  solutions:  the  establishment  of  an  own  youth  channel  based  on  a
Western-European example  (just  like the Petőfi  Rádió today)  or  placement  in
bands. Having selected the second option, they created two bands: in the morning
there  was  a  children  band,  in  the  evening  a  youth  band,  where  different
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programmes targeted different age groups and had a certain rhythm.  Exceptions
were  the  classical  music  broadcasts  of  the  YCD  (not  YR);  the  programmes
appeared in the structure in a rather chaotic way as if the section did not have any
lobbying power to place its programmes in a more efficient place. Only Singing
Youth had  its  own  permanent  programme  time,  the  rest  was  broadcasted  at
different weeks. The Music section prepared only a few programmes these times,
which was extended by taking the advice of the Programme Editorial Board in
1977. Youth programmes (primarily political broadcasts) were integrated in the
structure in a much more organized way. The YR was in the worst situation; its
broadcasts were not optimal for any profiled transmitter. Eventually, bands did
not fulfil previous expectations, the programmes in the youth band moved away
from their listeners, and the child band was available in an unsuitable time. 
By 1977 it had turned out that the structure reform failed, the public cultural and
educational  programme overloaded the  programmes,  and in  order to  meet  the
demands,  they  were  constantly  altering  the  structure,  the  FM’s  popularity
remained low.

During  the  ten-year  operation  of  the  YR  several  problems  occurred,
which could not be solved all alone. As a teaching aid it was poor, the teachers
were unqualified in terms of its usage, programme makers themselves became
helpless,  they  did  not  know  how  to  integrate  their  activities  into  the  public
education  system,  they  could  not  evaluate  their  research  results  in  terms  of
educational theory, teacher trainings did not deal with the pedagogical usage of
the  audio-visual  media,  tape  production  still  stuttered.  However,  the  singing
lesson was the second most popular programme for primary schools in spite of
the fact that many doubted its sample lesson feature. Although the YR was finally
included in the list of teaching aids, reproduction and consultation with textbooks
were still debated by the Hungarian Radio and the Ministry of Education.

6 1972-1985 ( Part II): From 1978 to the educational law in 
1985

The  banishment  of  the  YR  to  ultra-short  wave  turned  down  the
enthusiasm  of  programme  makers.  This  was  contradictory  besides  the
introduction  of  the  new  curricula  and  the  fact  that  the  YR  received  several
international  successes.  Despite  difficulties,  the  complex  programmes  were
further  developed  and  such  programmes  were  intended  for  the  medium-wave
broadcasts, which could attract listeners to ultra-short wave. It turned out that the
popularity  of  certain  programmes  rose  if  the  frequency  of  programmes  was
increased, that is if the programme was forced to be constantly updated, it became
more attractive for listeners.
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After 1980, certain programmes of the YR which were interesting for a
wider  audience  could  get  back  to  the  medium-wave  transmitter.  These  were
compilations and not subject programmes. The programme was welcomed both
by the listeners and the press, because in the meantime the same programme in
ultra-short wave was gradually forgotten.

In the 1980s, programme makers preferred to hide in their workshops,
political perplexity affected editing as well. The generation from 14 to 20 years of
age  turned  away  from  music  programmes,  while  the  younger  and  the  older
generation  still  listened  to  the  radio.  The  curricula  in  1978  did  not  fulfil
expectations either, because the measures were not linked into an organic system.
The lack of perspective of the young became alarming; their social integration
could  be  realized  only  at  the  cost  of  more  and  more  conflicts.  Programme
production became more conservative in order to “regulate” the rebellious youth,
the  portrayal  of  the  idealized  young  came  back  going  against  contemporary
groups  and  the  programme  makers  who  insisted  on  their  individual  critical
opinion.  They continued  trying  to  solve  the  problems  of  the  music  education
crisis by keeping the Kodály heritage alive, and while the Radio’s Chief Music
Department (CMD) tried to  keep listeners  by strengthening the forum feature
(tightening  the  relationship  between  the  audience  and  music),  differentiated
service, bolder outfit, playful and experiential elements, the Music section of the
YCD did not receive enough support. On one hand, it was due to the conceptual
differences  of  YCD  (the  Music  section  was  more  conservative  in  respect  of
contemporary  music  and  popular  music),  secondly,  the  members  of  the
programme making team (and their programmes) were getting old. Broadcasting
a programme was not  determined by the value of  the programme,  but  by the
lobbyist power of its makers, since because of the negative memory of the super-
reviewing system, the Programme Editorial Board was largely limited. In fact,
this caused the failure of all structure reforms after 1969. 

In the dialectical unity of the determination of adaptability (according to
which the listening of the programme was determined by the activities carried out
at the same time), the Radio had to be reshaped to fulfil new demands, which
appeared in the spirit of “help to live”. They wanted to shape it to be the mediator
of “everyday knowledge” by flexibility and frequent feedback. They wished to
educate outstanding radio personalities for layer programmes and to  make the
tone similar to a chat-show. Meanwhile, the Radio’s programme departments built
a wall around them. The programmes of the CMD and the Music section many
times covered each other, and a more and more elite perspective prevailed in the
Music  section.  With  the  professionalization  of  Singing  Youth the  number  of
applying choirs started to decrease, the integration of controlled popular music
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was rejected. Finally,  in 1985 the Music section separated from the YCD and
joined the CMD. 

Before the switch, several children’s programmes were born; however,
after the change there were numerous memorial programmes turning into the past,
the tone became definitely adult-like. In addition, the section was subordinated to
the CMD and had to  fight  for  programme time.  The YCD’s editorial  practice
became non-transparent,  due to  the lack  of  central  control  there  was frequent
repetition  of  topics.  Because  of  being  sent  to  ultra-short  waves,  the  YR was
forgotten, the listenership of YCD also decreased dramatically. It was only the
Petőfi radio channel which could achieve significant success with its entertaining
music programmes and inter-departmental programmes (the YCD did not have
such programmes).

The youth policy band of 1984 was extended to six days; the Children’s
Music Column of the CMD received programme time three times a week. The YR
received international recognition, but it was still not able to fully operate under
the Hungarian circumstances, since society and schools expected the presence of
canonised values and methods in the programmes. Teaching creativity, reasoning,
sovereignty, responsibility and the ability to fight as a norm did not fit into the
educational  image  of  society.  The  listenership  of  youth  policy  programmes
significantly  improved,  though  the  listenership  of  children’s  programmes
increased, because of cancelled repetitions fewer children were reached by the
broadcasts.  

The Radio fell behind the youth, while the political elite expected more
decisive action towards manifestations against the system. In spite of this, Hárs
and his team insisted on authenticity and did not want to lose their audience and
leave the young behind. They wanted to catch them with an increasing number of
positive messages and carry out programme policy in the spirit of entertainment
by a complex change in attitude and collaboration. The YCD could hardly accept
this, since the didactic approach of value transfer still dominated its attitude, and
there were several older employees working in its creative team.  

7 1985-93: From the launch of the Education Act until the 
development of the intendenza system

School  subject  programmes  (except  language  teaching)  were  stopped
with the reason of the lack of audience and money, only a few programmes could
carry  on  including  some  complex  programmes  of  Judit  Dimény.  The  YCD
programmes were  not  able  to  approach  each  other,  isolation  remained,  public
education  turned  away from the  YR permanently.  Value  preservation  and  the
lighter  form  did  not  match;  the  distance  between  radio  cultural  policy  and
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audience demands was widened. The Kossuth channel became more abandoned,
and  the  Petőfi  channel,  which  broadcasted  popular  music,  became  more
dominant. Musical documentary programmes were not found attractive enough;
children preferred listening to programmes aimed for adults. Programmes about
the young were full of pessimism; authors who were able to write for children left
the  radio  due  to  financial  reasons.  Cultural  value  mediation  was  replaced  by
experimentation to reach marginalized young groups.  

The  YR  still  desperately  tried  to  mobilize  educational  society  by
proposals  and  requests,  but  these  were  only  weak  attempts.  The  Programme
Board (PB) continued to consider the programmes to be for schools; however,
new forms of knowledge transfer  were not  created anymore.  The Television’s
child band was created parallel with the Radio’s band, so the Radio lost even
more listeners. The accepted educator’s image did not change either, the same
faces  worked  behind  the  microphones,  rejuvenation  was  absent.  Only  two
programmes  had  demonstrable  listenership,  the  first  was  Ki  kopog? (Who  is
knocking?), which meant a kind of novelty (and brought a new educational role),
and the second was Nyitnikék. A significant number of music programmes were
the recollections of older artists. 

The concept sketches could not  follow the listeners’ needs which had
been altered together with social changes. In addition, in education the family’s
norm transfer ability significantly deteriorated, however, the school was not able
to take over this task as it struggled with its own contradictions. The programmes
targeted mainly the intellectuals of the capital; mostly they did not catch and get
to the listeners. Worsened living conditions overvalued entertainment, the Radio
could not bring together its ideology-transferring obligation with the individual-
based effect of listening to the radio which causes aesthetic and unique emotional
resonance, the direct educational tone of the majority of children’s programmes
chased away listeners above a certain age.

By  establishing  channel  intendenza  (channel  directorial  boards),  they
wanted to introduce a thematic, clear-profiled radio, which could reach listeners
with different lifestyles with its professional team concentrated in one place, with
maximum efficiency in a way that it would avoid interferences occurring with
other  broadcasting  institutions.  The  YCD became  the  victim of  this,  because
neither of the channel directorial boards could integrate its multi-faceted profile,
which targeted a limited age group serving one goal, in full. Several criticisms
were  articulated  within  the  Radio regarding the fact  that  the Hárs democratic
Radio was intended to be centralized, and even the notorious institution of PB
was called alive to support this. 

The research results of the MCRC surveys detected rising popularity in
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connection with child programmes in the comparison of the programmes of 1986
and 1988. In spite of this, the PB was very hostile with children’s programmes,
these were considered as obstacles to the new concepts in service of public taste.
They  intended  to  push  back  music  documentaries  (as  well  as  literary  ones)
intended for children (together with programmes intended for adults), respectively
they  wanted  to  turn  these  children’s  programmes  into  more  ‘adult-like’,  thus
making  them  indistinguishable  from  one  another.  They  even  questioned  the
existence of the youth as an audience with specific needs. Programmes aimed for
the young were prepared in a way that these could be suitable for adults as well,
so instead of previous diversity the radio turned towards mass taste. 

In 1990, the support of amateur movements was stopped, youth music
programmes  gradually  disappeared.  They  could  hardly  be  found  in  the  new
structure. By the end of 1990, the Children’s Music Column was not included in
the description of CMD, by 1991 the YCD had also disappeared in its previous
form. The channel intendenza and the programme department systems continued
to coexist for some time, programmes aimed for the young (in the Petőfi channel)
were extremely politicized. When determining the place of children and youth
programmes, the idea of placing them to the fourth programme was raised, but
eventually it  was refused.  Finally,  children’s programmes were spread in  time
between editorial boards, and they disappeared slowly. In 1996, after the Radio
turned into a joint stock company, the Youth Classical Music Column previously
working  under  the  Music  Editor  in  Chief  terminated  together  with  the  chief
programme department.

16



The pedagogical comparative analysis of the radio 
music educational activities of Judit Dimény, Károly
Varga and Ferenc Bónis

1 The Research

The data  were  obtained  from the  computer  register  of  the  Hungarian
Radio’s  programme envelope  directory.  The  data  were  available  in  data  rows
consisting of 431 561 records and after several weeks of systematizing a sheet
consisting of 125 340 cells was created. The sheet includes the title, subtitle of the
collected 10 445 children and youth programme, the name of the broadcasting
channel, the first time of broadcast, the number of repetitions, the time of the
programme (if it was included in the envelope) and the names of the programme
making  author,  editor,  music  editor,  dramaturg,  presenter,  director  and
contributors.  Based  on  the  years  next  to  the  programme  titles  it  is  worth
comparing the mentioned programmes with the linear pedagogical exploratory
chapters.

In selecting the three main broadcasters, my main goal was to show who
the program makers were, the people who might have looked at their specialized
fields in the most diverse ways and differently from one another, both in the mass
media and the music pedagogical sense, and highlight the personalities who had
the greatest impact on Hungarian radio culture and within that on classical music
education in the given period, respectively the personalities who could be referred
to when starting a possible new radio educational programme targeting the youth.
The above determination was based on the managing, influencing position within
the Radio (Ferenc Bónis),  keeping in contact with the listeners perhaps in the
most  intensive  way until  the  present  day (Károly  Varga)  and  the  educational
personality which could also be understood as progressive educational innovation
– and by which several results have been achieved (Judit Dimény).  

2 Determining the educational factor

The description of the programme making editor, presenter, media 
personality, reporter 

To ensure the quality of programmes and the smooth flow of programme
production, the leadership of the Radio suggested the employment of such editors
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with pedagogical qualification, who were also suitable for programme presenting
and were also able to develop existing programmes, create, establish and produce
new series and conceptions. The International Audio-visual Conference in Eger in
1970 called for the transition to activating programmes stimulating self-activity,
instead of authoritative curriculum-centeredness it supported developing learner-
centred, permanent education, for the methodology of the programmes it offered
comprehensive  listening  and  model  provision,  a  thought-provoking  classroom
atmosphere, and the tight connection of reason and result in its evaluation system.
The new teacher  (media personality)  type  already plays  the  role  of  a  process
controller. 

Ferenc Bónis did not have any contact with his “students”, he could only
suspect whom he faces based on his hypotheses. The legitimacy of his activities
was  supported  by  the  social  position  (as  an  external  mandate)  given  by
professional  prestige,  his  motivation  was  the  tension  arising  from  the
anthropological and social differences between him and his students. He did not
have  any  opportunities  for  interaction;  his  oeuvre  was  accompanied  by  the
programme didactics built on formal learning. His attitude of strictly turning back
to the past was combined with forming the picture of the future by the “filling
school”, ignoring differentiation and learners’ activity. Knowledge transfer and,
accordingly, the lecturing behaviour stood in the centre. The source of knowledge
is the classical ideal, external high culture and traditional values. The Radio itself
is  the  carrier,  protector  and  the  transmitter  of  values.  His  relationship  with
students  was asymmetric  and distance-keeping,  his  communication  was  solely
built on verbalism, the given component of the theme, culture stood in the centre.

Károly Varga  can be characterized by the low presence, resp. complete
absence  of  authority.  He  could  ask  the  right  question  and  he  could  approach
everyone in an individual way.  He did not expect immediate effect. His style was
democratic,  personal  contact  enabled  symbolic  interaction  based  on  plenty  of
communication, where the roles are well-known, identification is allowed, and
thus by making external norms are internalized, learning is accomplished. During
his  interconnected  activities  (mainly  during  his  reporter  activities)  he
implemented complementary roles with his interviewees in relative harmony. He
always  tried  to  maintain  the  semblance  of  immediacy  consistently  by  self-
messages. The relationship with his students was dominated by symmetry, in his
interviews he appeared in the role of the excited outsider, and in competitions in
the role of “movement leader”. The latter was complemented with the role of the
expert during those competitions, which did not have a separate jury, and where
he  alone  as  the  presenter  –  or  probably  with  his  colleagues  –  evaluated  the
solutions and performances of the contestants.
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From the 1970s on, the creation of integrated knowledge areas replacing
previous  division  of  knowledge  content  was  more  appreciated,  just  like  the
pursuit of complexity. In case of programmes, it meant pedagogical complexity
(interdisciplinary,  poly-aesthetics).  The  constructional  process  optimizing
learning  environment  can  be  found  in  the  didactics  of  Judit Dimény.  In  her
programmes, children continuously reflected on events, and the educator adapted
educational content along these reflections. She used problem-based playful tasks,
keeping  learners’ autonomy,  she  confirmed,  respectively,  she  integrated  new
knowledge  by lifelike  experiences.  She  organized  beginner’s  level  knowledge
content into “expert” systems. When working with children, she applied Rogers’
role of ‘facilitator’ making learning easier, the role of the ‘transparent’ paidotrop
educator.  The majority of the examined programmes had a loose script, allowing
adaptability and improvisations. She walked along the narrow but clear dividing
line between the democratic and laissez-faire roles, depending on what was the
most appropriate educational situation in order to achieve the required educational
effect. In a significant part of her programmes, she went to the background and
gave  the  microphone  to  other  contributors,  “casual  educators”,  she  was  only
responsible for creating and ensuring the above-mentioned environment. 

The “learning material” used in the programmes

The centrally defined literacy image prevailed during almost the entire
operation  of  the  Department.  During  the  content  analysis  of  the  programmes,
Hungarian folk music and new Hungarian music, the entire European classical
music literature, linguistic and mathematical concepts in the idea of complexity,
art and design skills for poly-aesthetic education, architecture and art history can
be separated.

I  have  organized  the  learning  material  selection  of  the  three  radio
personalities  according  to  target  types.  At  Ferenc  Bónis  I  have  distinguished
references to music history, music bands and the presentation of the life situations
of age groups, the explanation of concepts, puzzles, demonstrations of music, and
musical content depending on and content independent from the context of the
programme.  In the case of  Károly Varga  I  have distinguished musical  history
references, folk music, content connected to textbook presentations illustrated by
music, the goals of music education, the participants of the presentations of music
bands, institutions, events, contemporaries, explanations of concepts, the tasks of
music puzzles (in magazines and competitions – in case of the latter there were
puzzles  both  for  the  contestants  and  the  audience),  musical  instrument
descriptions, programme offers, the content of music education (descriptions of
music pieces), musical components (to magazine programmes, composer’s and
music art portraits, tales), and since certain part of his programmes includes poly-
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aesthetic  (purely  literary)  content,  I  have  placed  these  contents  in  a  separate
category (as literary quotations). The programmes of Judit Dimény do not include
composer’s  portraits,  tales  or  programme  offers,  not  even  folk  music
significantly;  she  considered  her  complex  programmes  as  illustrating  learning
materials. She subordinated the educational materials applied during her editing
activities to the structure of the educational programme; they did not serve any
purposes  of  illustrations  or  mood  (attunement,  relaxing,  entertainment).  The
programmes  were  multifaceted,  so  one  programme  could  complete  several
functions at the same time. At her, the usage of poly-aesthetic tools served the
purpose of constructivist learning, therefore, in her case as well, literary creations
are put to a separate point.

The role of programme production helpers 

The  directors had to take into account the specific needs of children’s
programmes, their duties included controlling the programme flow following the
subsequent cognitive rate of children, establishing an authentic tone for young
people,  the  guidance  of  the  child  actors,  the  treatment  of  professional  and
personal conflicts occurring during programme making, handling the emotional
characteristics of programme making due to child actors, releasing tension.  

The  building of the Radio generated strong socialization space with its
cultural historical charisma and the mutually supportive perspective of the team
working in  it,  which guaranteed not only a  unified “radio image”,  but  it  also
influenced  and  motivated  the  participants  in  the  studios.  Each  member
contributed to the programme like a mosaic.

In  order  to  train  the  child  contributors (actors,  readers)  of  the
programmes,  the  Radio  established  the  institution  of  child  actors’  training
Gyermekstúdió (Child Studio), so that the child voices of the programmes could
become more authentic. The child reporters were the school children participants
of the singing-music programmes and complex creative educational programmes.
The  musical  performing  artists in  the  concert  programmes  were  the  verbally
muted  contributors  to  the  programmes.  The  programmes’  contributors  who
participated  verbally  included  the  jury  members,  the  interviewees  and  the
programme making partners.

3 The description of learning theory approaches applied 
during programme making and the learning processes 
which can be determined during reception

The programmes of Ferenc Bónis mirror the educational approach to the
traditional school image. It  viewed the learner as the subject of education and
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learning, and it followed the so called  realist didactics,  in which it considered
educational  content as  independent and eternal,  which could not  be altered or
replaced in favour of the possibly changing educational goal. On the other hand,
its  activities  also  include  the  classic  educational  theoretical  didactics,  which
states that the learner is the subject of education and learning; learners need to
educate themselves for which they have the necessary potential. Education has to
make the learner understand the above assumption.  Learner-centeredness in the
practical sense did not exist in the programmes; the school was separated from
reality. 

The  Radio  joined  the  Singing  Youth movement,  by  which  the
programmes’ paradigm of learning theory entered a new level; the performing
choirs  presented  all  three  forms  of  cooperative  learning.  We  have  found  an
example  of  competitive  controlled  learning in  front  of  the  microphone,
individualized  learning  form during  individual  preparation  at  home  and  an
example of  cooperative collaboration during choir rehearsals. The programme’s
learning methodology used the combination of the mosaic method and problem-
based group work.

The  programmes  of  Károly  Varga  were  located  on  a  wide  spectrum,
ranging  from  demonstrating  presentation,  concert-like  informative  texts,
interactive classroom educational programmes, interviews to competitions. The
programmes had different interactive levels, too. 

In  demonstrating  presentations, the  psychological  learning model was
involved; learning was based on emotion and mood. In several programmes, he
used the everyday situations of children to explain music  materials, providing
opportunities  for  social  learning,  and  formed  their  interests  by  interactions.
Listening to  the programme was considered as communication,  it  managed to
reduce  the  inner  tension  of  the  listener  by the  confirming  effect  of  the  story
presented  as  the  positive  experience  surrounding  music  learning  material.
Internalizing resulted in imitative learning, and as a consequence, learning theory
stepped  into  the  neo-behaviourist  approach  of  model  learning.  During  live,
concert-like  informative  texts,  the  radio  included  sections  which  provided  the
opportunity  for  real-time  interactions.  It  included  music  parts  in  the  tale-like
nature of the context and put them in order. 

Compared to the later YR programmes, less controlled interactions took
place  in  classroom educational  programmes;  they  did  not  intend  to  keep  the
sample  lesson  character.  The  children’s  spontaneous  reactions  have  been
preserved by the envelopes’ materials. The educational effect in these is directed
toward the community and the activity, its source is the community as well. The
model of  symbolic  interactionism applies  to  this  learning situation.  Its  typical
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features  are  external  and  internal  interactions,  and  mutually  understanding
activities. The “gestures” present as information were created and formed in real
interactions  in  programme  conceptions  allowing  room  for  spontaneity,  in
anticipation  of  the  work  of  Judit  Dimény.  By cooperation,  resp.  the  common
understanding and alignment this was the educational concept which led Károly
Varga to the (collaboration) level of games and competitions.

The  interview  programmes  were  examples  of  the  neo-behaviourist
learning model based on imitation, which resulted in behaviour change through
the classical and operative conditioning effect of social fields. Interviews, where
questions were not asked by Károly Varga, but child reporters, are a special type.
In children’s formulations, the questions were coded in a form more adequate to
the cognitive development level of children, and the adult interviewee answered
in another style, and even started to communicate by applying a different semiotic
system.

In competitions, the effects influencing the learning process operated in a
complex way, on two levels. In the studio through real interactions there were
cognitive  processes,  while  for  the  listeners  cognitive  behaviourist  learning
processes were carried out. Music recognition tasks were conducted according to
the  laws  of  psychological  learning.  The  presenters  only  paid  attention  and
followed the events; the learning process was designed in a way that learners had
to find out the solution themselves. The “relaxing” interaction taking place in a
few  minutes  was  a  simple  behaviourist  recall,  there  the  presenters  expected
volunteers from the audience to answer quick questions on music. In the group
participant  type  of  competitions,  tasks  were  solved  by  group-sharing  social
learning.

The series  of Judit  Dimény Nyelv-Zene-Matematika (Language-Music-
Mathematics)  includes  interdisciplinary,  rich  interaction,  the  involvement  of
experts  who  can  communicate  with  children  and  creativity.  The  learning
environment, ensured by the facilitating educational character and the activation
of the learner, was active. According to the structural genetic explanation of the
basic  learning  models,  the  individual  got  into  the  centre.  During  interaction,
structures  were  constructed.  Thinking  in  terms  of  structures  gave  way to  the
constructionist approach, which fulfilled the conditions of interactionist learning
theory by meeting the active learning environment. The elements of programmes
always progress from the simple to the complex. The learning process became
deductive; the starting point of knowledge was the self, instead of empiricism.
Thus, it entered the territory of constructivism, but remained in the field of social
constructivism,  which  interprets  on  the  basis  of  social  conventions,  identifies
individuals based in the area of culture, and relies on social interactions. Its work
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was  not  differentiated  or  individualized  in  its  pace,  neither  in  mapping  the
individually different learning material, nor in its evaluation. While cutting the
programme,  the  conflict  arising  from  the  absence  of  differentiation  were
eliminated from the final version intended for broadcast.

4 The programme’s represented personality conceptions and 
child images

Ferenc  Bónis  envisioned  the  young  as  the  saviours  of  the  future;  he
followed the romantic philosophy of German thinkers believing in the unspoilt
nature of the child. For him, the perfect human ideal and the possibility of self-
education was hidden in the young. His approach to the listeners was frontal, it is
typically in the present and lacks the contribution of the young. He did not follow
the individual needs of the young, age groups, which gained a more and more
important role since the end of the 1970s, do not appear in his programmes.

Károly Varga  spoke to the listeners personally, they were on first-name
terms, he sent positive reinforcement towards them, and his language was clear
and  rich  in  childhood  life  images.  The  place  of  education  in  several  of  his
programmes was moved from the family to age groups. The task of entertainment
could only be solved by the programme makers in a playful or tale-like form. In
his magazines, more child voices of different ages helped him in presentation, and
the  vast  majority  of  interviewees  were  young  as  well.  However,  due  to  the
conscientious cuts too sterile and adult toned reports were born many times.

Because of her democratic laissez-faire attitude towards education, the
child image of Judit Dimény mirrored the Rousseau approach to child perception.
The child is the key of the future for her as well, all the three personalities had the
kind of  educational approach which supported self-education based on natural
voluntarism. However, it was  Judit Dimény who was able to show the natural
reality of the child and to develop the didactics assigned to the goal of “teaching
to live” by her interdisciplinary programme making. The programmes followed
the self-extracting activities of the young in an indirect way and in accordance
with  the  educational  approach  of  the  German romantics;  she  used the  energy
accumulated during the work with children. Károly Varga turned to the young on
a mass level,  also due to  her  more extrovert  educator’s  personality.  However,
Judit Dimény was much shier; from the 1980s she was committed towards a kind
of elitism as well.

5 Educational goals

Educational goals were constantly declared by the statements of the CC
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of the Hungarian Socialist Workers’ Party on public education, culture and youth
policy.  The  “education”  of  parents  was  considered  important  as  well.  These
programmes  quickly  became  layer  programmes,  because  only  a  few  people
understood them. By serving the community educational goal with the support of
amateur movements,  the young were pushed towards the acceptance of  social
norms in a  controlled  way.  These  goals  were  served by the creation  of  choir
movement competition programmes presenting club life, which had the effect of
mass activation. The socializing aspect of educational programmes recorded in
communities also served this purpose, whereas series about spending leisure time
socially provided an insight into social life with an idealized content and form.
The educational goal of developing an international approach was helped by city
programmes.

The  process  starting  in  1972,  which  became  known as  the  marathon
reform, helped to get rid  of  political  content;  it  did not  appear in educational
contents and goals so deliberately.  Therefore, Judit Dimény could fight for such
goals, by which she could serve both the individual needs of the learner and the
socialist community. In the development of creativity, the skill of rule-making and
implementation  and  associative  thinking  she  showed  a  new  way  toward
pedagogical innovation.

6 Planning

predicting personality development

In the 1950s, the YCD was obliged to fulfil the educational objectives of
the voluntarist state,  which was replaced after 1965 by the programme policy
aligned with the respective education policy principles.  From that  time on all
conceptions  counted  with  an  almost  more  than  ten-year  long  outlook.  The
question  of  personality  formation  was  a  constant  source  of  conflict  among
programme makers and the listeners. The educator (programme maker) was made
unique  (radio  personality)  by his/her  personal  prestige,  resp.  according  to  the
system of norms, his/her ability to express opinion, strength of keeping contact
with the audience and versatility. 

The Radio was aware of and had in mind the educational role of child
programmes, the determining factors of their optimal effect, consultation with the
maintainer,  the  development  of  feedback  system,  and  the  development  of  the
conditions  of  personal  factors  and  professionalism-institutionalism.  Partly  by
integrating it into its system of norms and partly because of the influence of the
desire to meet the external decision-making and paternal maintainer expectations.
In addition, the process was influenced by the internalization of the Radio, which
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was manifested in programme changes and conferences discussing international
educational programmes. Education was intentional; its effect was aimed to be
implemented  during  educational  activities.  The aim was  to  create  and  convey
values both on community and individual level, as well as in its socio-cultural
quality.  This  planning,  however,  from the second half  of the 1980s, started to
hinder the team of the Radio from reacting to changed social needs. They could
not provide adequate answers for social fractures; the number of listeners was
decreasing. The conception carrying the rigidity of long-term planned economy
brought the isolation of programme departments and eventually this caused their
final elimination, too in 1996.

the indicators of the effect measurement of the programmes 
(listenership number panels, press radio criticism, inner 
criticism, programme statistics)

In  case  of  qualitative  tools,  we  can  distinguish  internal  and  external
evaluations.  By the  1960s,  the  exclusive  radio  criticism issued  by  the  Radio
Department of the Ministry of Public Education in the 1950s had been replaced
by  criticism  that  appeared  in  the  press.  Further  measurement  results  were
provided by listeners’ letters, many of which have been preserved. The School
Radio regularly collected and published the opinions and experiences about its
programmes. 

Inner qualitative programme evaluations can frequently be found in the
minutes of  programme or departmental meetings.  These include both the self-
criticism of programme makers and professional criticism of colleagues and Oral
Histories, where they shared the feedback collected during their tours over the
country with their leaders and colleagues. 

the social effect found in the work of the three programme makers 
despite poor feedback, the system of evaluation

Evaluation, which was the part of the education system, was carried out
in  a  peculiar  way in  the  Radio.  The  system was  not  closed,  participation  in
education was voluntary. The evaluation of the results of the informal learning
situation turned toward the direction of  programme makers that  is  the learner
evaluated the educator, respectively the personality development achieved under
the influence of  the  programmes could have been registered  by society.   The
measurement of the social impact had only short-term indicators, which were not
elaborated  pedagogically,  but  their  results  could  foretell  the  efficiency  of
pedagogical work. The generally accepted and applied evaluation system of the
Radio allowed the programme makers to get an insight into objective results and
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subjective  relationships  connected  with  educational  activities  (Gáspár  1998).
Diagnostic, formative and summative assessment in  the narrow sense was not
necessary, because the aim of aesthetic-educational activities of the YCD (and of
the entire Radio) was the formation of the entire personality by the correlation of
cognitive areas. 

In addition to the methodological studies of the MCRC and the School
Radio, analyses in communication journals dealing with media  (Jel-kép, Rádió
and Televízió Szemle) were another form of feedback to programmes. 

7 Determining target groups

The classification of the programmes as aimed for a certain age group,
heterogeneous learners, was subordinated to the structure, which was determined
in the totality of belonging to the educational institution. It was a kind of replica
of  the  pre-fabricated education management practice of  the traditional  school.
Within the centralized educational system, there was hardly any opportunity for
adaptability  and  for  a  more  serious  differentiation,  because  schools  did  not
dispose  of  appropriate  autonomy,  however,  the  programmes  already  have
colourful  approaches  to  learning  and  teaching,  they  attempted  to  overcome
obstacles and implement differentiation. Programme makers had the change to
implement only internal differentiation, this is the chance for organizing teaching-
learning carried out with the help of teaching methodology and task systems, and
the application of the other three aspects arising from distinguishing between the
organizational  forms  of  internal  differentiation:  frontal  work,  group  work  and
individual  work.  Along the  vertical  axis  –  in  case  of  the  extent of  the  target
groups, we can both talk about individuals and communities, and horizontally,
their grouping based on age. In learning management, according to the two levels
of  interpretation  (intention  and  action)  attributed  to  differentiation,  in  their
pedagogical  perspective,  the  programme  makers  intended  to  distinguish  their
students,  but  they approached them differently  in  their  adaptability.  From the
perspective of determining the age group, two more dimensions are assigned to
the first two, and this is the question of talent. 

8 The description of the programmes’ methodology

The methodology of the programmes

The programmes of Ferenc Bónis implemented direct educational impact
hierarchically directed from the adult toward the learner. In the functional system
of  impact,  the  basic  tool  of  influencing  personality  formation  were  narration,
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setting a model, the introduction of the artistic work and giving an example. For
the formation of convictions, he applied lectures, explanations and speaking in the
programmes.  In addition to this, in his magazine programmes and the  Singing
Youth series  he  applied  indirect  methods as  well.  Based  on  the  impact
organization functions, he organized perspective for the control of public opinion
and youth music life, and by transforming the magazines into series and by the
choir movement programme he established tradition. 

The  competitions  of  Károly  Varga  were  basically  built  on  discovery
learning. In these programmes, the goals and the starting questions were clarified;
they  were  usually  centred  on  a  current  issue.  He  discussed  rules  with  his
programme  making  colleagues  and  editors,  resp.  with  the  teachers  preparing
students  for  the  competition.  During  the  programme,  he  directed  from  the
background, which is one of the signs of the problem-solving teaching strategy.
He  had  the  opportunity  to  create  an  open  educational  situation in  group
competitions, in which the individual students could manage their own learning
processes by selecting the tasks most suitable for them. He inspired discovery
learning  by  a  variety  of  tools. Another  element  of  his  methods  was  the
involvement  of  students  from  different  age  groups.  During  competitions,  he
organized  space  and  arranged  furniture  according  to  the  needs  of  the  young
people.  

As an indirect educational method, the organization of educational tasks
served  the  organization  of  community  and  self-development.  By his  club  life
management  activities,  he  provided  a  great  perspective  to  students  and  thus
created a tradition which lasted for decades. He highlighted that the individual
and group participants of his interviews were of a great example; he constantly
participated in the activities of communities. 

In  his  communication,  he  used  the  helping  methods  laid  down  by
Gordon. The methodology of some of his programmes can be classified within
presentational strategies as a lecture (singing-music educational broadcasts), as a
questioner (questions addressed to listeners recalling latent knowledge), due to
constant auditory illustrations as a demonstration, and within competitions and
interviews as individual small lectures. During group work, students could learn
from each other in a cooperative way.   
 
The didactics of Judit Dimény included the creation of the learning environment
that optimized constructionist processes. Children constantly reflected on actions,
and the educators adapted the educational content accordingly. She composed the
questions making up the backbone of the programme in advanced, but he left out
space for children’s answers in the scenario, even the invited guest could depart
from the original direction. She used problem-centred, playful tasks and ensured
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learner’s autonomy, and she confirmed new knowledge by real-life experiences
(noise-producing devices, sharing experiences, etc.).

Her programmes included complex subject programmes, music education
based on playful movement and rhythm through noises and sounds with the help
of  the  spoken  language  and  studio  discussions  with  children  based  on  other
interaction. Her role as a facilitator was closely connected with the wide range of
communicational  methods and the presence of supporting methods and a high
degree of the communicational freedom of learners.

Out of the methods of the presentation strategy, the question method was
the  most  widespread  in  her  programmes.  During  her  radio  group  workshops,
children cooperated with each other, collected ideas for solving a problem, and
made the final decision together in the end. 

Her generally repeated method was the exploration of previous knowledge.
The initial point of them was the elemental phenomenon known by everyone, to
which  they turned  back  after  the  introduction  of  the  problem.  She  asked  her
students for feedback regularly; sometimes she confirmed them or drove them
toward  the  solution.  Teaching  concepts with  the  help  of  explanation  and
discussion  stood  in  the  centre,  under  which  students  could  define  concepts
themselves besides the inspiration of their associations.

The educational perspective analytical fields of 
programme typology

The  programmes  selected  for  typology  were  sorted  out  from  a  dual
perspective.  On one hand, they provide an overview of the work of the three
programme makers discussed in the educational theoretical part, and on the other
hand, by involving further programmes it provides an outlook on the broadcasts
on other programme makers dealing with classical music education. The radio
personalities and also this has been given a separate chart.  The chart includes the
programmes’ identification number according to my own programme envelope
directory, the broadcast’s day and time, the station’s name, the title of programme
and  the  name  of  its  creators  (participants  and  authors),  and  the  five  letters
assigned to the measuring device. The code of the measuring devices is identical
with the sign of the measuring axis in the description of the measuring device.
Each  device  has  a  five-point  scale,  except  the  “E”  device  (The  field  of
methodology),  which  follows  the  system  of  programme  genres.  The  latter
includes ten points, in some cases further subcategories have been created, the
number of these is indicated after the decimal point. By using the five axes we get
a  three-dimensional  diagram,  where  the  programmes  can  be  displayed
graphically.
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1 Description of the measuring tool

A-A’: thinking about learning, learning theories

One-directional frontal educator-learner relationship – multidirectional interactive
relationship axis.

1. Knowledge transferring. Simple reward and punishment, repetition, 
task-oriented, frontal.

2. Illustrative. Presentation with characteristics listed in point 1.
3. Activating. Argumentation, social confirmation, self-rewarding 

experiencing, verbalism losing its value, learner-centeredness, but reality 
outside the learner.

4. Creative. Social construct, creative freedom, commitment, mentoring, 
open-ended tasks.

5. Interactive. Associative, intensive reflecting, synthesizing, summarizing,
context searching, opinion confrontation, creating informative node 
relationships, learning and finding in focus.

B-B’: thinking about the child, the changing child image

Closed child space – open social spaces axis.

1. The key of plan-directed economic expansion. The child is the 
illustration of party propaganda, the builder of the future and the peace 
warrior.

2. Paternal leisure time-culture. Movement life with “Zsdanov” cultural 
approach, “young warriors”, completers of plans, social realism. The 
child is the saviour of the future; the youth carries the perfect human 
ideal and the opportunity of self-education.

3. Children’s room culture. “Made” children’s culture, protection of 
innocence, reliance on education, the romantic  Rousseau perspective, the
energy accumulated while dealing with the child sustains the teacher, 
(Friedrich Fröbel).

4. Lost childhood. Mosaic-like maturation, stretched out training, lifelong 
learning, eliminating taboos ..., elitist child images. 

5. The child image of consumer culture. Dream world, absent adult 
values, the school intends to compensate to save childhood infected by 
consumerism.

C-C’: thinking about music, cultural policy

Classic - plural value index axis. 
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1. Classic. Preserving values, arrangement for further filling, traditions, 
“filling station” school approach.

2. Ideological. “Revolutionary” school approach, value-centred, but selects 
from the perspective of the “proletarian” internationalism and “socialist 
patriotism”, moderate interest in modernity (avant-garde), intensions of 
agitation-commitment-mobilizing. (Révai cultural policy with Ferenc 
Szabó validation) 

3. Folkloristic. Peasant culture, federal Kádár-policy, Patriotic People’s 
Front – as the simulation of the will of the people.

4. Eclectic. Revival of civic culture, nostalgia, self-criticism.
5. Plural. Eclectic culture, supra-national and eclectic financing, 

community cultures, inter-culturalism.

D-D’: relationship to institution

School emphasizing – school critical axis. 

1. School-emphasizing. Traditional authoritative school, reliance. The 
school ensures the secure process necessary for passing on.

2. Alternative. Community school, study groups, work, school extra 
curriculum. Community educational purpose by supporting amateur 
movements, taking the young towards the acceptance of social norms in a
controlled way. 

3. Complex. State cultural centre, extracurricular movements, local 
curriculum, institutional public education, institutional leisure time. 
Complex educational programmes. 

4. Spontaneous communities. Independent value selection, market 
services, self-organizing communities for problem solving.

5. School-eliminating. System-critical, peer groups, shared value creation, 
plural, refusing difference-reproduction.

E-E’: the field of methodology. Grouping according to radio genres

1. Music elements: connection music (which was responsible for mood 
links between programme elements): background music, sound games, 
tales, the linking musical elements of radio plays, magazines’ linking 
music, musicalized works (poem, child opera).

2. Performance: individual, verbal or demonstrative.
3. Debate
4. Portrait, interview: musical instrument introduction, composer’s 

portrait, performer’s portrait, geographical, regional portrait.
5. Folk music (Hungarian-foreign): folk music education (explanation of 
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concepts), folk song introduction, folk groups, ethnographic complex.
6. Singing-music educational programmes: explanation of concepts, 

combined (e.g. Russian-singing), music lesson illustration, wedged music
column, complex programmes (subject integrating programmes, poly-
aesthetic education).

7. Child music: instrumental, choir (live, recorded), teaching songs, choir 
performances, simulations of interactive situations (written in advance).

8. Kindergarten programme: play with music, singing, tales with music, 
tale-like education

9. Youth music journalism: music magazines, movement magazines with 
music column, interview programmes.

10. Mass-connection programmes: mailing-sending music, quiz shows, 
proposals, gift programmes, music competitions, club evenings, 
competitions.

2 The graphical representation of the programmes according 
to the presenters after the measurement

The programmes of Ferenc Bónis (11 broadcasts)
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Figure 1. The placement of the programmes of Ferenc Bónis within the programme 
typology system (11 broadcasts)



The programmes of Károly Varga (15 broadcasts)

The programmes of Judit Dimény (10 broadcasts)

Further 27 programmes have been analysed by other radio personalities. 
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Figure 2. The placement of the programmes of Károly Varga within the programme 
typology system (15 broadcasts)

Figure 3. The placement of the programmes of Judit Dimény within the 
programme typology system (10 broadcasts)
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