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In this file you will find handouts and additional materials that accompany the PPT 

slides. They contain downloadable/photocopiable materials for students. Teachers do 

not need to use all the materials; they can select materials and assign homework tasks at 
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BINGO 

 

Get to know your classmates better!  

Read the descriptions below. See if you can find someone who matches that description. Put the person’s name 

in that particular box. Try to be the first person with five names in a row to get BINGO.  

  

Would like to 

teach teenagers  

 

Was a teacher’s 

pet at school 

 

 

 

 

 

Likes giving 

presentations 

 

Has visited an 

English-speaking 

country 

 

Speaks more than 

three languages 

 

Has worked with 

kids in a camp  

 

 

 

 

 

Has spoken to 

teachers from 

other countries 

 

 

 

Has been to a 

professional event 

dealing with 

English language 

teaching 

 

Sings in the 

shower 

 

Has performed on 

stage 

 

Teachers had 

problems with 

his/her behaviour 

at school 

 

 

 

 

Is not sure if s/he 

wants to work as a 

teacher 

 

 

FREE 

 

SPACE 

 

Reads English 

books for pleasure  

 

Has taught English 

to someone 

 

Plays a musical 

instrument 

 

 

 

Considers 

her/himself very 

lucky  

 

Likes learning 

English 

texts/poems/lyrics 

by heart 

 

Has met someone 

famous 

 

 

 

Sleeps well before 

exams 

Learnt something 

new in  the 

summer 

 

Good at using 

technological 

gadgets 

Would like to 

teach small 

children 

Spoke a lot of 

English in the 

summer 

 

 

 

 

Likes organising 

events 
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Questionnaire for a good language learner  
Fill in the questionnaire to help you think about what you do and how you do it as a learner.  
(based on Wenden and Rubin, 1987) 

The questionnaire and the interpretations are accessible at: 

http://www.montgomeryschoolsmd.org/uploadedfiles/schools/kempmilles/dualprogram/characteristics

_of_good_learners.pdf 
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The dissertation is accessible at: 

http://www.birmingham.ac.uk/Documents/college-

artslaw/cels/essays/younglearners/Daviesessay2GLLessaybank.pdf 
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The Learning Styles Inventory PDF file can be found at: 

http://pass.arizona.edu/sites/pass.arizona.edu/files/Learning%20Style%20Inventory%20Handout.pdf 

 

Slide 3/7 

The Language Skills Activities chart (Tanner, 2001) can be found at: 

http://sis.posugf.com.br/AreaProfessor/Materiais/Arquivos_1/19978.pdf 

Slide 3/12 

The Framework of motivation in L2 learning Chart (Williams & Burden, as cited in Dörnyei, 1998, 

p.126) can be found at: 

http://www.zoltandornyei.co.uk/uploads/1998-dornyei-lt.pdf 

http://www.montgomeryschoolsmd.org/uploadedfiles/schools/kempmilles/dualprogram/characteristics_of_good_learners.pdf
http://www.montgomeryschoolsmd.org/uploadedfiles/schools/kempmilles/dualprogram/characteristics_of_good_learners.pdf
http://www.birmingham.ac.uk/Documents/college-artslaw/cels/essays/younglearners/Daviesessay2GLLessaybank.pdf
http://www.birmingham.ac.uk/Documents/college-artslaw/cels/essays/younglearners/Daviesessay2GLLessaybank.pdf
http://pass.arizona.edu/sites/pass.arizona.edu/files/Learning%20Style%20Inventory%20Handout.pdf
http://sis.posugf.com.br/AreaProfessor/Materiais/Arquivos_1/19978.pdf
http://www.zoltandornyei.co.uk/uploads/1998-dornyei-lt.pdf
http://www.zoltandornyei.co.uk/uploads/1998-dornyei-lt.pdf
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The article: The Long-Term Evolution of Language Motivation and the L2 Self  

(Ryan and Dörnyei, 2013) can be found at:  

http://www.zoltandornyei.co.uk/uploads/2013-ryan-dornyei-lang.pdf 

 

Slide 4/11-15 

Key: 

1. Organisation 

2. Security 

3. Motivation 

4. Instruction 

5. Modelling 

6. Guidance 

7. Information 

8. Feedback 

9. Encouragement 
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Personal Constructs & Repertory Grids 

Introduction 

"Personal Construct Theory", as developed by George Kelly in the 1950s, is based on the principle that everybody's view 

of the world is influenced and coloured by their own set of assumptions, attitudes and beliefs and priorities. Each of us 

looks at reality through an individual filter which is made up of this set of "personal constructs" and which is never quite 

the same as anybody else's. This is why two people can experience the same lesson (or test-drive the same car, watch the 

same film or whatever) and disagree completely about whether it was "good" or not. However objective we try to be, our 

judgements are based on what we notice, and "what we notice" is largely determined by our personal constructs of "what 

matters". 

There are a number of ways of trying to identify personal constructs. The following activity, which uses "Repertory Grids", 

is one way to investigate your own personal constructs in relation to the question "What do I notice about teachers?" 

Procedure 

1. Work in pairs ("A" & "B"). B looks back over her education from the very beginning up to the present and thinks of a 

dozen teachers who stand out in her memory. The teachers can be "good" or "bad", "nice" or "nasty": the more of a mixed 

bag you can produce, the better. Now B takes a dozen small cards and writes the name or nickname of a different teacher 

on each card. Then B takes a Repertory Grid (see over) and writes the same names in the left-hand vertical column 

("Elements"). 

2. Now A takes B's cards, shuffles them and places them face down on the table. B selects three cards at random, looks at 

the names, and separates one from the other two according to any criterion she chooses. She explains to A what that 

http://www.zoltandornyei.co.uk/uploads/2013-ryan-dornyei-lang.pdf


criterion or "distinguishing characteristic" is (eg: "X was a real authoritarian; Y and Z were much more laid-back." or "P & 

Q always came on school trips with us, R never did"). 

3. A & B now work together, trying to refine or reduce B's explanation to a single word or short phrase (eg: "Strictness" or 

"Extracurricular involvement") which clearly expresses the distinguishing characteristic. B makes a note of this expression 

in the first box of the top row of the repgrid ("Constructs") 

4. Repeat the process ten or fifteen times, until B has filled most of the boxes in the top row of his/her repgrid. B has now 

produced a collection of "personal constructs", which is probably rather more complete than it would be if she had simply 

sat down and tried to think of "what I think is important in a teacher". It may be interesting at this point to reflect on what 

sort of constructs predominate: are you more inclined to notice personal characteristics ("he was a nice guy"), or 

professional skills ("she always knew how to keep order"), or maybe subject-knowledge ("she always knew all the 

answers") ... or something else?  

(2-4B. If you have lots of time, you can do the same thing all over again, reversing your roles, so that "A" thinks about 

his/her teachers while "B" helps to refine "distinguishing characteristics" into personal constructs.) 

5. The next stage involves filling in the whole grid, putting a tick or a cross (large or small, or perhaps a 1-5 "score") for 

each teacher for each category, and discussing the results with your partner. This may lead to some interesting insights as 

you consider one teacher in terms of criteria that you had only previously applied to another, and especially if you start to 

analyse whole grids and find unexpected correspondences (or non-correspondences) between particular constructs. It can 

also help you to identify your own personal constructs about "what matters in good teaching". Try adding one last 

“construct” in the far right-hand column. Call it simply “Good Teacher” and fill in the column for each teacher in the usual 

way. Do this quite fast, without stopping to think too hard, then compare the ticks and crosses with earlier columns … 

This particular activity has focused on the question: "What Do I Notice about Teachers"; can you think of other areas that 

could be investigated in the same way? 

Notes 

(1) The procedure described above can be modified in many ways, but however you do it, it will probably take at least an 

hour. It can take much longer if you get deeply involved in the analytical possibilities described in #5. The longer you 

spend on each phase, the more useful it is likely to be. Do it in a hurry, and it will become no more than an amusing but 

trivial party game. 

(2) Repgrid technique can obviously be applied to systematic individual introspection, and you may wonder whether "A" is 

needed at all...why shouldn't "B" go through the whole process alone? The answer is, of course that it depends on 

individual aims and abilities - but note that collaboration is likely to improve the effectiveness of the refining process (#3) 

and the degree of objectivity (or at least the balance between subjectivities) of the whole activity...if"A" is tactful and 

sensitive, and "B" is honest....  

(3) Using this technique to investigate other people's personal constructs involves some invasion of privacy, and the results 

are not always welcome. Obviously, a lot depends on the relationship between A and B, on what they both expect or want 

to find out, on the topic and so on, but in general, be careful: Repgrid technique is a sharp tool, and people can get hurt by 

it. 

References: 

Kelly's own book (Kelly, G. (1955) The Psychology of Personal Constructs,  Norton, New York) is fascinating but hard to 

find. For a readable and very practical account of repgrid technique and its possible uses, try  Chapter 14 (pp 299-320) of 

Cohen, L., & Manion, L. (1994) Research Methods in Education - 4th ed. - Routledge: London. 



 

REPERTORY GRID FOR PERSONAL CONSTRUCTS                                                                                         cr/2015 
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S 

 

ELEMENTS 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

A 

 

               

B 

 

               

C 

 

               

D 

 

               

F 

 

               

G 

 

               

H 

 

               

I 

 

               

J 

 

               

K 

 

               

L 

 

               

M 

 

               

(Based on Kelly, 1955)
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The summary of distinctive characteristics of language teachers (Borg, 2006) can be found at: 

(http://www.education.leeds.ac.uk/assets/files/staff/papers/LTR-10-1.pdf

http://www.education.leeds.ac.uk/assets/files/staff/papers/LTR-10-1.pdf
http://www.education.leeds.ac.uk/assets/files/staff/papers/LTR-10-1.pdf
http://www.education.leeds.ac.uk/assets/files/staff/papers/LTR-10-1.pdf
http://www.education.leeds.ac.uk/assets/files/staff/papers/LTR-10-1.pdf
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Grammar- 
Translation 

1. Goals Read literature in L2. Develop mind. Learn grammar, vocabulary, and 
culture. 

2. Role of the teacher/student Traditional. T is the authority. Ss learn from the T. 

3. Teaching/ 
Learning     Process? 

Translation. Deductive study of grammar. Memorize vocabulary. 

4. Nature of student/teacher 
interaction 

T to S. 

5. How are students’ feelings  
dealt with? 

N.A. 

6. View of language/ culture? Literary language over spoken language. 

7. What language skills are   
emphasized? 

Vocabulary/ 
grammar. Reading/writing. 

8. Role of the native language? L1 in classroom. Two-way translation. 

9. How does evaluation occur? Written translations. Apply grammar rules. 

10. Treatment of errors? T supplies correct answer. 

 

 

Source: http://www.auburn.edu/~nunnath/engl6240/principl.html  

Summary of Principles in Language Teaching, Provided by Dr. Bill Flick, Director of ESL at Auburn 

 

 

http://www.auburn.edu/~nunnath/engl6240/principl.html
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Audiolingual method worksheet  

 

(Based on Diane Larsen-Freeman (1990)  Language Teaching Methods, Teacher’s Handbook for the Video Series by Office 

of English Language Programs Materials Branch United States Department of State Washington, D.C. 20547 

(http://americanenglish.state.gov/resources/language-teaching-methods ) 

 

 
KEY: 
 

Teaching Points 

 

1. Vocabulary: clean, amazing, vacuum cleaner, pretty, lawn,  

2. Grammar: Using the modal combination would like, using the superlative degree 

3. Expressions:  

Yes, of course.... 

Oh, no I don’t! 

Why not? 

Oh (to express disappointment) 

 

Objectives 

1. The students will be able to recite the dialogue from memory with few or no mistakes. 

2. The students will learn all of the new vocabulary items and be able to use them when reciting the dialogue 

and doing the grammar drills. 

3. The students will be able to do the grammar drills smoothly, quickly, and without mistakes. 

4. The students will realize that sometimes men do the housework in the United States. 

 

Video Lesson Steps  

1. The teacher sets the scene for the dialogue and tells what he is going to do and what the students should 

do. 

2. The teacher acts out the dialogue using pictures, gestures, and props. 

3. The teacher acts out the dialogue again, in the same manner as above. 

4. The teacher leads the students in repetition drills, one line of the dialogue at a time. When the teacher 

thinks the students have practiced a particular line enough, he goes on the next line but first he goes back to 

the beginning and has the students recite all of the dialogue they have practiced to that point. 

5. The teacher and students practice the dialogue by roleplaying it. First the teacher plays the role of The 

Salesman; the students are The Woman. Then they change roles and the teacher is the Woman and the 

students are The Salesman. 

6. The teacher asks two students to come to the front of the class and act out the dialogue, using props. Then, 

two more students do the same thing, and so on, depending on the time allowed. 

7. For the Single Slot Substitution Drill, the teacher says the whole sentence with each substitution. Then the 

teacher gives the substitution phrase only; the students say the whole sentence:  

Would you like to have the cleanest house in town?  

the prettiest house 

the greenest lawn 

8. For the Question Answer Drill, the teacher asks the questions, the students answer. Then the students ask 

the questions; the teacher answers. 

9. The teacher gives the students a written copy of the dialogue. Then the teacher says each line; the students 

repeat while reading. 

10. The teacher gives the students a homework assignment for the next class: 

— Memorize the dialogue so they can say it perfectly. 

— Sell a vacuum cleaner (!) 

 

 

http://americanenglish.state.gov/resources/language-teaching-methods
http://americanenglish.state.gov/resources/language-teaching-methods
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Audio-Lingual  

Method 

1. Goals Communication. Automaticity by  

learning new habits. 

2. Role of the teacher/student T-centered. T provides model of L2 for imitation. 

3. Teaching/ 

Learning     Process? 

New grammar and vocabulary through dialogues.  

Drills.    

Inductive grammar. Learning is habit formation. 

4. Nature of student/teacher 

interaction 

T-directed.    

S/S in drills. 

5. How are     students’ feelings     

dealt with? 

N.A. 

6. View of language/      culture? Language as system of patterns/units.  

Simple to complex. 

7. What language      skills are   

emphasized? 

Structure important. Listen-speak-read- 

write. 

8. Role of the native language? L1 habits interfere  

with L2. Avoid L1. 

9. How does evaluation occur? Discrete point testing for accuracy. 

10. Treatment of errors? Avoid errors by overlearning. 

11. Associated with whom? Charles Fries 

Source: http://www.auburn.edu/~nunnath/engl6240/principl.html  

Summary of Principles in Language Teaching, Provided by Dr. Bill Flick, Director of ESL at Auburn 

 

http://www.auburn.edu/~nunnath/engl6240/principl.html
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Community Languager Learning worksheet  

 

(Based on Diane Larsen-Freeman (1990)  Language Teaching Methods, Teacher’s Handbook for the Video Series by Office 

of English Language Programs Materials Branch United States Department of State Washington, D.C. 20547 

(http://americanenglish.state.gov/resources/language-teaching-methods ) 

 

 

VIDEO DEMONSTRATION (Community Language Learning) LESSON PLAN 

 

Teaching Points 

Meaning and pronunciation of student generated vocabulary for describing the house. 

 

Objectives 

1. Students will generate, clarify the meaning of and practice the pronunciation of a list of vocabulary words 

needed to describe the house. 

2. Students will create an image of their home in a fellow student’s mind through words. 

3. Students will learn about each other’s worlds and thus strengthen the learning community in the class 

room. 

 

Video Lesson Steps  

1. The teacher tells the students what they are going to be doing during the next two days of class (working 

with vocabulary and structures needed to describe their homes) while the students listen. 

 

2. The teacher invites the students to think about their house in their country or in the U.S. and to visualize 

the setting, the rooms, the objectives, the feelings, the smells, the people, etc. in their minds. The students 

close their eyes (if they are comfortable doing so) and imagine their houses. 

 

3. The teacher asks the students to work in pairs and to take turns describing their houses to each other. Each 

student works with the person next to him/her.  

 

4. The teacher reminds the students when it is time for the second person to speak (students switch roles) 

and later that they have one minute left. (Students conclude descriptions.) 

 

5. The teacher asks students to make a list of the special words they need to describe their houses. Students 

individually write a list of words in their notebooks. They write as many as they can/want to. 

 

6. The teacher invites the students to call out the words from their lists which she writes as a group list on 

the board. Students randomly call out words of their choice. 

 

http://americanenglish.state.gov/resources/language-teaching-methods
http://americanenglish.state.gov/resources/language-teaching-methods
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Total Physical Response 

1. Goals Communication. Learning L1= 

learning L2. 

2. Role of the teacher/student Director. T provides model of L2 for imitation. Later role 

reversal. 

3. Teaching/ 

Learning     Process? 

Comprehension before production. Modelling by T 

followed by performance. 

4. Nature of student/teacher 

interaction 

T speaks, Ss respond nonverbally. Later, Ss verbalize. 

5. How are     students’ feelings     

dealt with? 

Ss have fun in a nonstressful situation. 

6. View of language/      culture? Spoken over written. 

7. What language      skills are   

emphasized? 

Grammar and vocabulary (initially via imperatives). 

Comprehension precedes production. 

8. Role of the native language? Not used. 

9. How does evaluation occur? By observation. 

10. Treatment of errors? Unobtrusive correction. 

11. Associated with whom? James Asher 

Source: http://www.auburn.edu/~nunnath/engl6240/principl.html  

Summary of Principles in Language Teaching, Provided by Dr. Bill Flick, Director of ESL at Auburn 

 

http://www.auburn.edu/~nunnath/engl6240/principl.html
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Role play  

 

Tow-away   C = Car owner  T = Tow-away operator 

 

C 

 

You are returning to where you parked your car. You notice that this area has just been made a NO 

PARKING zone. A tow truck is preparing to tow your car away. You turn to the truck operator on the 

principle that kindness works more wonders than outright indignation. There is, however, a rather outspoken 

side to your character when faced with unfounded stubbornness … 

 

 

Tow-away  C = Car owner  T = Tow-away operator 

 

C 

 

You are returning to where you parked your car. You notice that this area has just been made a NO 

PARKING zone. A tow truck is preparing to tow your car away. You turn to the truck operator on the 

principle that kindness works more wonders than outright indignation. There is, however, a rather outspoken 

side to your character when faced with unfounded stubbornness … 

 

 

Tow-away  C = Car owner  T = Tow-away operator 

 

T 

 

You are a tow truck operator. You are paid on the basis of a commission. For every vehicle you tow away 

you earn a fee. As you prepare to tow away an illegally parked car, the owner approaches you with a plea ...  

 

 

Tow-away  C = Car owner  T = Tow-away operator 

 

T 

 

You are a tow truck operator. You are paid on the basis of a commission. For every vehicle you tow away 

you earn a fee. As you prepare to tow away an illegally parked car, the owner approaches you with a plea ... 
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Tow Away Dialogue 

 
C Er … Excuse me er.. What are you doing? 

T Er …well, I’m sorry, Sir. But er.. as you will see..we are…going to tow away your car. 

C But I don’t fully understand that. I mean, w … what is the reason for towing the car away? Iam..was..come back and 

I’m…I’m about to take the car away myself. 

T Now, Sir, you know perfectly well what the law is. We have the right in this city to tow cars away when they’re quite 

illegally parked. Your car ..is parked on a double yellow line. It’s a perfectly clear case, and er.. I have no alternative. I’m 

very sorry, that’s how it is. 

C I’m absolutely certain, I .. I know this town quite well. This erm… erm… no parking zone has only recently been 

introduced. And…it… I’m.. I’m prepared to agree I’ve made a mistake, butt I… I hope that on this occasion er…you 

know, er..we don’t have to go to the length of towing the car away. 

T Well, I. .I’m very sorry Sir. After all if we accepted this.. sort of argument from.. from every person who.. who owned a 

car that we had to take away we’d never tow anyway at all, I mean, that’s our job to tow cars away which break the law. 

C I can understand what you are saying, if I wasn’t here, but I have come back. I’m prepared to take the car away myself 

and it’s utterly ludicrous, if you’re now going to tow the car away. 

T Sir, you’re putting me in a very difficult position, but at the moment I..I.. the fact that you arrived as we’re towing it 

away doesn’t really make any difference. You weren’t sure when we arrived. WE have…er.. attached a tow-line, we’re in 

the process of going and er..I think it’s the end of the matter.  (simult) 

C I… I… cannot accept this I… I’m very sorry … …it is. ..it is so stupid for me to be s… here as the owner of the car. 

You’re about to tow my car away when I’m here myself and I can drive it away. I’m quite prepared to receive some sort 

of fine, perhaps, in the future, but for you to take my car away with all the extra complications that that will give rise to.. 

I’m sorry, I cannot accept this. 

T That’s not my ‘affair at all. You should’ve thought of that in the first place, you know.. I mean.. this is the way in which 

the law works. Is there any other er.. 

C Well, if I may say so, I think the law is an ass. 

T That won’t help you at all, Sir, in fact, if you start abusing in any way I shall have to ask the police to assist me. 

C Well, under whose authority are you acting? 

T I’m acting under the authority of the er..City Council, which have passed the regulations and the.. they are in force. You.. 

you are presumed to know the law, Sir, as you well know, and er.. I’m..I’m..I don’t see any point at all in carrying on this 

conversation, quite honestly Sir. 

C Well, that’s extremely embarrassing for me, but I have to tell you that I am actually chairman of the City Council, and 

also Chairman of the police committee. And therefore I think I do know what my rights are and I’d… I think I can take 

some action to make sure that this matter is resolved satisfactorily, without this ridiculous business of towing the car 

away. 

T Well, sir th. . the. . that really makes no official difference to my position, but in order to show..er… what I feel perhaps 

might be er… an undeserved courtesy in the way, I am quite prepared to wait here for five minutes if you wish to 

telephone anybody and er.. if.. if I receive instructions to any stan… to any er.. effect I will of course obey those 

instructions. It’s entirely up to you Sir ..what to do next. I suggest, that er.. I’m … I’m prepared to give you, say five 

minutes. 

C Well, I think that’s a very satisfactory compromise. We’ll do just that and I’m sure you’ll get the answer you require. 

 

Based on a public recording of the roleplay by native speakers 
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Method/Approach: 
Communicative Language Teaching 

1. Goals: Communication in social context. Appropriacy. 

Functional competence. 

2. Role of the teacher/student? Facilitator. Manager of learning activities. 

Promotes communication among Ss. 

3. Teaching/Learning Process? Ss learn to communicate by negotiating meaning in 

real context.   Activities include information gap, 

choice, feedback. 

4. Nature of student/teacher interaction T arranges tasks for communication. S/S 

interaction. 

5. How are “students’ feelings” dealt with? Ss are motivated to learn thru usefulness of 

language functions. 

6. View of language/culture? Language in social context, for communication. 

7. What language skills are emphasized? Function over form. Discourse and sociolinguistic 

competence + all 4 skills. 

8. Role of the native language? Generally not used. 

9. How does evaluation occur? Communicative tests. Fluency and accuracy. 

10. Treatment of errors? No error correction unless errors interfere with 

communication. 

11. Associated with whom? Various. 

 



A 

Bookshop visit 

Intro to ELT Seminar 

 

I. About the bookshop  
In what different sections are the books for learners and teachers of English arranged? List at least 5 sections. (Please 

note that the name of the section does not always appear on the shelves) 

 

1. 

2. 

3. 

4. 

5. 

 

 

II. About books for lower-primary 
 

List at least 3 coursebooks that children aged 6-11 can use in the lower-primary (title, author, publisher, year of 

publishing) 

 

1. 

2. 

3. 

 

 

III. About a book you chose 
 

Now pick one of the coursebooks you looked at, which you think is a good one for children aged 6-11.  

 

1) First look at the plan/map/syllabus/contents of the book, then take a quick look at the whole book and answer 

the following questions. 

 

a) What do the coursebook writers (or sometimes publishers) say about the aims of the book? 

b) Do you have the impression that the book achieves its aims?  

c) What are the main categories the book covers (e.g.: vocab, grammar, etc.)? 

d) Do you think these categories are useful when teaching lower-primary children? 

e) What are some of the topics and situations the book uses for teaching language? 

f) Are these topics and situations relevant for children aged 6-11?  

g) Do you think the book is varied enough? If you think it is, in what particular ways would you say it’s 

varied? 

 

2) Now look at one unit of the book. 

 

a) Are the dialogues and the texts interesting/motivating? 

b) Are the vocabulary items and the grammar structures in focus useful for children?  

c) Which out of the four language skills are developed? 

d) What skills, other than language skills, do children use when doing the activities?   

e) Are there activities/tasks that are especially engaging for this age group? What makes them engaging? 

f) Does the unit promote a range of interactions? If yes, what? 

g) What makes the book/the unit particularly suitable for this age group?  

h) Anything else you notice about the unit and feel that it’s worth sharing? 

 

3) Finally... 

 

a) What do you think makes the book a good one?  

b) Can you say one thing you particularly like about it, and one thing you would change in it?  

c) What features of the book would children aged 6-11 appreciate?  

d) Any other comments? 



B 
Bookshop visit 

Intro to ELT Seminar 

 

I. About the bookshop 
 

In what different sections are the books for learners and teachers of English arranged? List at least 5 sections. (Please 

note that the name of the section does not always appear on the shelves) 

 

1. 

2. 

3.  

4. 

5. 

 

 

II. About books for upper-primary 
 

List at least 3 coursebooks that learners aged 11-15 can use in the upper-primary (title, author, publisher, year of 

publishing) 

 

1. 

2. 

3. 

 

 

III. About a book you chose 
 

Now pick one of the coursebooks you looked at, which you think is a good one for learners aged 11-15. 

 

4) First look at the plan/map/syllabus/contents of the book, then take a quick look at the whole book and answer 

the following questions. 

 

h) What do the coursebook writers (or sometimes publishers) say about the aims of the book? 

i) Do you have the impression that the book achieves its aims?  

j) What are the main categories the book covers (e.g.: vocab, grammar, etc.)? 

k) Do you think there are categories that should be there but are missing?  

l) What are some of the topics and situations the book uses for teaching language? 

m) Are these topics and situations relevant for learners aged 11-15?  

n) Do you think the book is varied enough? If you think it is, in what particular ways would you say it’s 

varied? 

 

5) Now look at one unit of the book. 

 

i) Are the dialogues and the texts interesting/motivating? 
j) Do they provide interesting/challenging information about the world? Do they teach things other than English? 

k) Are all the four skills developed? Is there one skill or are there skills that seem to be given more attention than 

the others?  

l) What can learners do (with the language) when they finish the unit?  

m) Are there tasks that allow learners to share personal information about themselves or to think about themselves? 

n) Do they allow learners to think about the target culture or their own culture? 

o) Does the unit promote a wide range of interactions? If yes, what? 

p) Anything else you notice about the unit and feel that it’s worth sharing? 

 

6) Finally... 

 

e) What do you think makes the book a good one?  

f) Can you say one thing you particularly like about it, and one thing you would change in it?  

g) What features of the book would learners aged 11-15 appreciate?  

h) Any other comments? 



C 
Bookshop visit 

Intro to ELT Seminar 

 

I. About the bookshop  
 

In what different sections are the books for learners and teachers of English arranged? List at least 5 sections. (Please 

note that the name of the section does not always appear on the shelves) 

 

1. 

2. 

3. 

4. 

5. 

 

 

II. About books for secondary school students 
 

List at least 3 coursebooks that secondary school students aged 15-19 can use (title, author, publisher, year of 

publishing) 

 

1. 

2. 

3. 

 

III. About a book you chose 
 

Now pick one of the coursebooks you looked at, which you think is a good one for secondary school students aged 

15-19.  

 

7) First look at the plan/map/syllabus/contents of the book, then take a quick look at the whole book and answer 

the following questions. 

 

o) What do the coursebook writers (or sometimes publishers) say about the aims of the book? 

p) Do you have the impression that the book achieves its aims?  

q) What are the main categories the book covers (e.g.: vocab, grammar, etc.)? 

r) Do you think there are categories that should be there but are missing?  

s) What are some of the topics and situations the book uses for teaching language? 

t) Are these topics and situations relevant for the target group?  

u) Do you think the book is varied enough? If you think it is, in what particular ways would you say it’s 

varied? 

 

8) Now look at one unit of the book. 

 

q) Are the dialogues and the texts interesting/motivating? 
r) Do they provide interesting/challenging information about the world? Do they teach things other than English? 

s) Are all the four language skills developed? Is there one skill or are there skills that seem to be given more 

attention than the others?  

t) What can students do (with the language) when they finish the unit?  

u) Are there tasks that allow students to share personal information about themselves or to think about themselves? 

v) Do they allow students to think about the target culture or their own culture? 

w) Does the unit promote a wide range of interactions? If yes, what? 

x) Anything else you notice about the unit and feel that it’s worth sharing? 

 

9) Finally... 

 

i) What do you think makes the book a good one?  

j) Can you say one thing you particularly like about it, and one thing you would change in it?  

k) What features of the book would students aged 15-19 appreciate?  

l) Any other comments? 



D 
Bookshop visit 

Intro to ELT Seminar 

 

I. About the bookshop  
 

In what different sections are the books for learners and teachers of English arranged? List at least 5 sections. (Please 

note that the name of the section does not always appear on the shelves) 

 

1. 

2. 

3. 

4. 

5. 

 

 

II. About coursebooks that prepare students for a language exam 
 

List at least 3 coursebooks that students who prepare for a language exam can use (title, author, publisher, year of 

publishing) 

 

1. 

2. 

3. 

 

III. About a book you chose 
 

Now pick one of the coursebooks you looked at, which you think is a good one for students preparing for a language 

exam. 

 

10) First look at the plan/map/syllabus/contents of the book, then take a quick look at the whole book and answer 

the following questions. 

 

v) What do the coursebook writers (or sometimes publishers) say about the aims of the book? 

w) Do you have the impression that the book achieves its aims?  

x) What are the main categories the book covers (e.g.: vocab, grammar, etc.)? 

y) Do you think these categories are useful when students prepare for a language exam? 

z) What are some of the topics and situations the book uses for teaching language? 

aa) Are these topics and situations relevant for the target group?  

bb) Does the book have any special features? If yes, what? 

 

11) Now look at one unit of the book. 

 

y) In what way does the structure of the unit reflect the special exam requirements? 

z) Does the unit include bits of information about the exam itself? 

aa) Does the unit give advice on exam taking strategies? 

bb) Are the dialogues and the texts interesting/motivating? 
cc) Are all the four language skills developed? Is there one skill or are there skills that seem to be given more 

attention than the others?  

dd) Do they allow students to think about the target culture or their own culture? 

ee) Does the unit promote a wide range of interactions? If yes, what? 

ff) Do you think that the book can be used effectively by students who do not prepare for this exam? 

gg) Anything else you notice about the unit and feel that it’s worth sharing? 

 

12) Finally... 

 

m) What do you think makes the book a good one?  

n) Can you say one thing you particularly like about it, and one thing you would change in it?  

o) What features of the book would students preparing for the exam appreciate?  

p) Any other comments?  



 

Slides 12/3-16 
WHY DO YOU ALL PUSH US AROUND? 

Lesson objective: The aim of this lesson is to provide SS with some insight into the Rosa Parks incident, which led to the 

Montgomery Bus Boycott. In 1955, Mrs. Parks refused to give up her seat for a white passenger on a segregated bus. Rosa Parks, 

who is called the Mother of the Civil Rights Movement, was arrested and this triggered a boycott that lasted for 381 days and 

propelled the Civil Rights Movement to national attention. Also, it was during this fight that Rev. Martin Luther King Jr. became 

the public face of the Civil Rights Movement. Some people question the spontaneity of Rosa Parks’s action, suggesting that the 

whole case was orchestrated by the NAACP to create a test case against the Jim Crow system. SS will discuss whether 

provocative protests of minority groups can be justified or not.   

1. Background: The photo shows a segregated Alabama bus. The aim of this activity is to set the topic and the atmosphere of the 

lesson. This wonderful photo helps a lot to answer the questions so do not spend more than a minute on this.  

Get SS to study the picture for a few seconds and then answer the questions in pairs.  

Answers: 

a) White people. 

b) Black people. 

c) White. 

2. Background: This interview was conducted in 1995; forty years after Rosa Parks had refused to stand up and give up her seat 

for a white passenger. At the time of the interview she was 82 years old.  

Show the video (1:22) and get SS to answer the questions in pairs. It is probably best to play the video at least twice.  

 Title: Rosa Parks Interview 

 http://www.youtube.com/watch?v=UpqVT-b6Kjc or https://www.youtube.com/watch?v=eP1PeR4huuM  

  Answers: 

a) On December, 1, 1955.  

b) For refusing to stand up on the orders of the bus driver. 

c) Right behind the section designated for White people. Rosa had an aisle seat there. 

d) Because one White man was left standing. 

3. Get SS into pairs. Student A reads what happened when the police arrived and then summarizes the text with the help of the 

guideline questions. Student B reads what happened after Rosa Parks was arrested and summarizes the text with the help of the 

guideline questions. After they have finished, let them read their partner’s text. 

4. Background: On the evening of December, 1, 1955, the idea for a one-day bus boycott was born, and with Rosa Parks’s 

permission Jo Ann Robinson – an Alabama State College professor and head of the Woman’s Political Council – secretly used her 

school’s stencil duplicator machine to produce 35,000 handbills calling for a boycott of the Montgomery bus system.  

Get SS to read the handbill and answer the questions in groups.  

Answers: 

a) Because the writer uses the pronoun ‘we”: “…yet we are arrested…” “If we do not do something …” 

b) Three-quarters of the riders were Black, and if they didn’t ride the buses, the transportation company couldn’t operate.  

c) Because Rosa Parks’s trial was going to be that day.  

d) The structure is clear and logical. First, it says what happened, and then it gives reasons why the boycott is necessary 

and why Monday is the day; finally comes the emotional appeal to all Black people. It is obvious that the writer is “one 

of us” and the style is a balanced combination of reason and emotion; logical and moving at the same time. 

5. Show the video (2:42) and get SS to answer the questions in pairs.   

 Title: The Montgomery Bus Boycott  

http://www.youtube.com/watch?v=gbJ4-JC8GmQ 

https://www.youtube.com/watch?v=eP1PeR4huuM  

   Answers: 

a) It was the first large-scale and long-lasting protest for African American rights.  

b) 35,000. 

c) More courteous service, equal seating privileges and the hiring of Negro bus drivers. 

d) Non-violence and passive resistance 

e) A ruling that declared segregated buses to be unconstitutional.  

f) It brought the Civil Rights Movement to national attention and made Martin Luther King the public face of the 

movement.   

6. The aim of the activity is to generate a debate about the nature of minority struggles, which sometimes seem to be very 

provocative (e.g. Gay Pride Parades) in order to achieve their goals. Let SS discuss whether this can be justified or not. Do not 

take sides but you might like to emphasize the injustice these groups have been going through. 
 

Viktor Jilly, “We Shall Overcome” Civil Rights Movement in the U S Stud. Bk., RELO Budapest, 2013.  http://hungary.usembassy.gov/wso.html 

http://www.youtube.com/watch?v=UpqVT-b6Kjc
https://www.youtube.com/watch?v=eP1PeR4huuM
http://www.youtube.com/watch?v=gbJ4-JC8GmQ
https://www.youtube.com/watch?v=eP1PeR4huuM


 

Slide 12/8 
WHY DO YOU ALL PUSH US AROUND? (ROSA PARKS) 

Read what happened when the police arrived and summarize the text with the help of the questions. You start. 

a) Why did Rosa Parks refuse to stand up?  

b) What did she ask one of the policemen when they arrested her? 

 c) What happened to her in City Hall?  

 d) Where did she spend the night? 

Rosa Parks was neither too old to get up nor too tired from a long day at work. She was just fed up with being mistreated. After 

waiting for a little while on the bus, two policemen came to arrest her. Parks asked one of them, "Why do you all push us 

around?" To which the policeman responded, "I don't know, but the law is the law and you're under arrest." 

Rosa Parks was taken to City Hall where she was fingerprinted and photographed and then placed in a cell with two other women. 

She was released later that night on bail and was back at home by around 9:30 or 10 p.m. 

http://history1900s.about.com/od/1950s/qt/RosaParks.htm  

 
 

WHY DO YOU ALL PUSH US AROUND? (ROSA PARKS) 
 
Read what happened after Rosa Parks had been arrested and summarize the text with the help of the questions.  

a) What did the president of the local NAACP ask Rosa Parks to be?  

b) For how long was the bus boycott originally planned? 

 c) What was the verdict of the trial?  

 d) How long did the Montgomery Bus Boycott last? 

While Rosa Parks was on her way to jail, news of her arrest circulated around the city. That night the president of the local 

NAACP asked Rosa Parks if she would be the plaintiff in a lawsuit against the bus company. She agreed.  

Also that night, news of her arrest led to plans for a one-day boycott of the buses in Montgomery on Monday, December 5, the 

same day as Rosa Parks’ trial. The trial lasted no more than thirty minutes and she was found guilty. She was fined $10 and an 

additional $4 for court costs. The one-day boycott of the buses in Montgomery was so successful that it turned into a 381-day 

boycott, now called the Montgomery Bus Boycott.  

http://history1900s.about.com/od/1950s/qt/RosaParks.htm  

References:  

Jilly, V. (2013) “We Shall Overcome” Civil Rights Movement in the U S Stud. Bk., RELO Budapest 
 

http://history1900s.about.com/od/1950s/qt/RosaParks.htm
http://history1900s.about.com/od/1950s/qt/RosaParks.htm

