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Review questions 

• What are the irrelevant facets when we talk 
about testing speaking skills? 

• What are the advantages of testing speaking 
skills using tasks in the paired mode? 

• How can we involve learners in assessing oral 
performance? 
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Outline 

• The construct 

• Features of spoken texts 

• Skills involved in listening 

• Writing items: task types, text types 

• Administration and scoring 

• Assessing listening skills in the classroom 
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Testing listening skills 
• Construct: receptive skill (varies from test to 

test, see Buck, 2001; Kontra & Kormos, 2007) 
• It generally involves following arguments, 

recognizing attitudes, obtaining the gist, 
listening for specific pieces of information (see 
Buck, 2001).  

• Variations (based on Hughes, 2003): 
– Based on the different purposes of listening. 
– Based on a variety of  texts we listen to. 
– Based on the different kinds of information we 

listen to.  
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Features of spoken texts 

• No replay 
• Chunks 
• Redundancy 
• Reduced forms 
• Performance variables 
• Colloquial expressions 
• Accents 
• Speed 
• Intonation, rhythm, stress  
(see Lynch & Mendelsohn, 2002; Kontra & Kormos, 2007) 
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Different skills and subskills involved 

• Selective attention (level of attention) 
• Listening for understanding / filtering / hearing  
• Ability to understand gist, main points, specific details, 

supporting ideas, deducing meaning, infer speakers’ 
attitudes, opinions or feelings, etc. 

• Understanding: 
– local meaning 
– relationship between parts of a text 
– full linguistic meaning 
– inferred meaning 
(see Buck, 2001; Lynch & Mendelsohn, 2002) 
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Ways of Listening 

 
• Bottom-up, top-down 
• Specific information vs. gist (global) 
• Intensive listening vs. extensive listening 
• Stress: intentions of the speaker 
• Sound discrimination 
 
(Buck, 2001; Hughes, 2003; Kontra & Kormos, 
2007; Lynch & Mendelsohn, 2002) 

 
 2016 Brózik-Piniel 7 



Features of listening texts  
(Buck, 2001) 

• Type: monologues, dialogues , group 

conversations 

• Form: description, narration, etc. 

• Length 

• Speed 

• Dialect 

• Accent 

• Authenticity (see Buck, 2001) 
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Additional features of listening texts 
listed in the CEFR (Council of Europe, 2001) 

 
• Domain: personal, social, academic, vocational 
• Genre: group discussion, debate, lecture, 

presentation, talks, report 
• Topic: abstract/concrete, complex/simple 

(propositionally/linguistically), 
familiar/unfamiliar, technical/general 

• Medium: live, broadcast, recorded 
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Task types 

• Short answer questions 
• Multiple-choice items 
• Note taking 
• Matching and sequencing 
• Information transfer (e.g. charts) 
• Gap filling 
• Partial dictation 
• Transcription 
(Buck, 2001; Fehérváryné & Pizorn, 2003; Hughes, 2003; 

Kontra & Kormos, 2007) 
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Item Writing and Moderating 
• Based on texts heard (not written) !!! 
• Authentic texts that are accessible for the candidates/ the 

listeners. 
• Items and instructions can be written in L1. 
• Items should be in the same order as the information that 

appears in the text. 
• Trialing (e.g., sufficient time, one task – one testing technique, 

independent items, cannot be answered without having heard 
the listening text). 

• Items set sufficiently far apart to allow for recording the answer 
to the previous item. 

 
(Buck, 2001; Fehérváryné & Pizorn, 2003; Kontra & Kormos, 2007)  
(For more details on item writing see Fehérváryné and Pizorn, 2003.) 

 
 

 2016 Brózik-Piniel 11 



Administration and scoring  
(Buck, 2001; Hughes, 2003) 

 
• Ensure good quality texts. 
• If live speech – training is needed to be reliable. 
• Candidates should be given time to familiarize 

themselves with the items. 

• Spelling and grammar mistakes should not be 
taken into account. 

(Buck, 2001; Hughes, 2003) 
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Assessment of listening skills for 
learning in the classroom 

Listening logs: 

• Learners record the texts they listen to (including the 
topic, the main idea). 

• Learners can comment on and include reasons as to 
what listening goals they have succeeded to achieve 
(e.g., what they have found easy to understand). 

• Learners comment on and include reasons as to what 
listening goals they have found difficult to achieve. 

• They keep a record of these tasks, include reflections 
and set new goals to work towards. (cf. Wiliam, 2011) 
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Task 

 

• Pick a sample listening task you are likely to use 
in your classroom. Consider the points above of 
using formative assessment in connection with 
listening skills. Make a list of concrete steps you 
would use in the classroom to provide learners 
with assessment for learning (AFL).  
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