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Review questions 

• How is summative assessment different from 
formative assessment? 

• What characterizes feedback in formative 
assessment? 

• What are portfolios? 
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Outline 
• Large scale assessment of speaking skills 

– The construct 

– Ensuring quality when testing speaking skills 

– Elicitation modes 

– Different task types 

• Formative assessment of speaking skills in the 
classroom 

– Ensuring quality when testing speaking skills 

– Involving learners in the process of assessing 
speaking skills in the classroom 
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Speaking skills (1)  
(Hughes, 2003; Luoma, 2004) 

 

• Construct: 

–It involves interacting successfully in a 
foreign language. 

–It involves both foreign language 
comprehension and foreign language 
production. 
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Speaking skills (2) 

 

CEFR - B2 – Speaking 

”Can give clear‚ detailed descriptions and 
presentations on a wide range of subjects related 
to his/her field of interest‚ expanding and 
supporting ideas with subsidiary points and 
relevant examples.” 

(North, 2014, p. 64) 
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What is NOT part of speaking skills? 

 
What are some of the things that can affect 
candidates’ performances but should be 
controlled for as much as possible in high-
stakes tests? List some ideas. 
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Construct irrelevant facets in testing 
speaking skills 

 
For example (Csépes & Együd, 2004; Fulcher, 
2003): 
•  Individual characteristics 
•  Task characteristics 
•  Other participants 
•  Raters 
These should be controlled for in high 
stakes, large scale assessment. 
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Ensuring quality when testing 
speaking skills (1) (Csépes & Együd, 2004) 

Ensure the reliability and validity of speaking 
examinations in large scale assessment contexts by doing 
the following: 

•  design tasks carefully: select relevant + a variety of 
activities; 

•  employ a separate person as assessor and one as an 
interlocutor (2 examiners) 

•  provide an Interlocutor Frame (instructions, question 
prompts) and guidelines for behavior.         
(Csépes & Együd, 2004, p.25)  
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Ensuring quality when testing 
speaking skills (2) (Csépes & Együd, 2004) 

 

In large scale assessment contexts … 

•  train interlocutors  and assessors. 

•  use rigorously developed analytic scales to rate  

    oral performances. 

•  check the work of interlocutors and assessors. 

•  benchmark performances. 

 (Csépes & Együd, 2004, p. 25) 
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Task  

• Watch the video and comment on the 
interlocutor’s role and behavior. 

Video #7.3 at 

http://www.lancaster.ac.uk/fass/projects/exam
reform/Pages/IE_Speaking_videos_wm.htm 
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Influence of elicitation modes on oral 
performance 

 

• How would the elicitation mode (individual vs. 
paired mode) influence candidates’ oral 
performance? 
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Individual mode  
(Csépes & Együd, 2004; Luoma, 2004) 

• There are questions of status that can affect 
candidate’s  performance. 

• It is not very life-like. 
• Interaction is largely controlled by the 

interviewer. 
• Candidate’s performance and communication 

strategy use may be influenced by the 
examiner’s L1 or the candidate and the 
examiner knowing each other. 

 (Csépes & Együd, 2004, pp. 32-33) 
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Paired mode (Luoma, 2004) 

• There is a chance of  a mismatch between candidates’ 
proficiency /personality (-/+). 

• Normally, candidates are more willing to communicate 
(+). 

• Candidates can feel more involved in the task (+). 
• The paired mode is adequate for eliciting a large 

language sample (+). 
• Candidates likely have an increased sense of control 

over completing the task (+). 
• Candidates are likely to feel more at ease while 

performing tasks in the paired mode.  
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Task types: Interviews  
(Hughes, 2003; Luoma, 2004) 

 
• Interviews are generally used for eliciting 

personal information and opinion. 
• Possible problems: 

– They are not very life-like. 
– Variation in elicitation can lead to different 

judgments of language ability (can be 
counterbalanced by standardized interlocutor 
behavior) (Hughes, 2003; Luoma, 2004). 
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Task types: Individual long turn 
(Csépes & Együd, 2004) 

 Using pictures as prompts: 
+  They are easy to find, cheap and effective, 
+  They provide candidate with freedom to 

choose from several issues depicted by the 
picture. 

+  They minimalize the role of reading 
comprehension in completing the task 
successfully.  

 
BUT care must be taken when choosing the pictures, for guidelines see (Csépes & Együd, 

2004, pp. 51-52) 
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Task types: Discussions  
(Csépes & Együd, 2004) 

 
• In paired mode in form of a discussion and 

interaction between two candidates. 
• In individual mode in form of a discussion with 

an interlocutor. 
• It involves the negotiation of the candidate’s 

own opinion (e.g., planning, listing, ranking, 
solving a problem with a specific focus). 

• Avoid eliciting two monologues.  
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Other Task Types  
(Hughes, 2003) 

 
• Narrative tasks 
• Instruction tasks 
• Description tasks 
• Prepared monologue 
 (Hughes, 2003) 
 
Group task: brainstorm examples for each task 
type above. 
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Formative assessment of speaking skills in 
the classroom: Ensuring quality (1)  

(Luoma, 2004) 

• The teacher should aim for consistency (intra-
rater reliability: self-check, go back to the first 
performance) (Luoma, 2004). 

• Feedback is ideally ”concrete, descriptive, and it 
relates examinee performances to goals or 
descriptions of good performances” (Luoma, 
2004, p. 189).  

• For feedback purposes use rating checklists and 
feedback reports (Luoma, 2004). 
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Ensuring quality (2)  
(Luoma, 2004) 

• Rating checklists can be adapted and used in 
the learning context (Luoma, 2004): 

– Rating checklists with useful and comprehensive 
descriptors provide useful information for the 
learner (Luoma, 2004). 

– With the help of peer assessment, learners become 
more aware of the learning goals. Teachers should  
use task-related criteria that learners comprehend. 
(It is a good idea to develop the criteria together 
with the learners, listing features of task 
achievement) (Luoma, 2004). 
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Involving learners in the process of assessing 
speaking skills in the classroom  

(Wiliam, 2011) 
• Provide a sample performance for the learners. 

• Record learners’ performances for self-assessment. 

• Provide learners with vocabulary to use for reflection. 

• Encourage learners to self-reflect on their own 
performances (focus on successes and on what needs to 
be improved). 

• Allow students time to reflect on their performances. 

• Choose certain areas of focus for feedback on speaking 
performances.  

• Assist learners in making plans on how to progress.  
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Task 

• Pick a sample speaking task you are likely to use 
in your classroom. Consider the points above of 
using formative assessment in connection with 
speaking skills. Make a list of concrete steps you 
would use in the classroom to provide learners 
with AFL.  
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