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Review questions 

• What are some features of spoken texts that we 
should consider when developing tasks/items 
measuring candidates’ listening skills? 

• How should we order and space the items of a 
listening task? 

• What activities can learners do to monitor their 
own listening skills development? 
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Outline 

• The nature of writing 

• Writing tasks 

• Rating performances 

• Assessing writing in the classroom 

– Involving learners in assessment 

– Characteristics of helpful teacher feedback 
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The nature of writing 

• ”The ability to develop thoughts in writing and to convey them 
accurately, effectively and appropriately with a particular 
audience and communicative purpose in mind” (Kontra & 
Kormos, 2007, p. 96). 

• Writing vs. Speaking (Tankó, 2005) 

– Lexical density 

– Spontaneity 

– Structure 

• The writing process is recursive (Tankó, 2005; Weigle, 2002). 

• Make candidates write! (Tankó, 2005) 
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Designing writing tasks (1) 

• When choosing texts for candidates to write in high 
stakes tests, sample widely (Hughes, 2003). 

 

• When designing writing tasks, examiners have to be 
familiar with … 

– good writing task criteria (for details see Tankó, 
2005). 

– features of text types (e.g., of letters, articles, 
compositions) (see Tankó, 2005). 
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Designing writing tasks (2)  
(Tankó, 2005) 

According to Tankó (2005), when designing writing tasks, examiners 
should do the following: 

•  Provide rubrics (procedural information)  for the task (see also Hughes, 
2003):  

– What the task will assess 
– Steps 
– Time 
– Word limit 

•  Make sure that rubrics are not reading tasks (see also Hughes (2003) 
and Weigle (2002)). 
•  Devise prompts using authentic situations and/or pictures with  

– Clear purpose, content-topic, audience, text type 
– Clear layout 
– Clear language 

•  Pilot tasks 
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Task 

• Look at the writing task on pp. 55-56 at 
http://www.lancaster.ac.uk/fass/projects/exam
reform/into_europe/writing.pdf 

 

• What do you think of the task? 

• Do you have any suggestions as to how to 
improve it for the high school foreign language 
learner? Please list your ideas. 
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Rating performances 
• Scale development (Hughes, 2003; Kontra & Kormos, 2007; Tankó, 

2007): 

– Criteria, bands, benchmarking, standardization - rater training 
(reliability)  

• Task specific rating scale (Tankó, 2005; Weigle, 2002) 

• Holistic rating scale (Hughes, 2003; Kontra & Kormos, 2007; Tankó, 
2007; Weigle, 2002) 

• Analytical rating scale (see Hughes, 2003; Kontra & Kormos, 2007; 
Tankó, 2007; Weigle, 2002) : 

– Grammar (accuracy) 

– Organization (coherence, cohesion) 

– Spelling, punctuation 

– Vocabulary 

– Content (task achievement) 
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Discussion 

• Based on what you already know about 
assessment for learning (AFL), how do you think 
language learners could be involved in 
classroom assessment to improve their writing 
skills?  
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Assessing writing in the classroom (1) 

• Learners should ideally have some practice in 
different text types (and also some practice in 
timed and untimed writing, in-class and out of 
class writing) (see Tankó, 2005; Weigle, 2002). 

• Reasons for formative assessment of writing: 

– Writing is a process (Tankó, 2005; Weigle, 2002). 

– Assessment in the classroom allows for a holistic 
view on the process as well (Weigle, 2002). 

– It improves writing skills (Weigle, 2002), 
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Assessing writing in the classroom (2) 
(Lee, 2007) 

Principles of AFL adapted to the teaching and 
assessment of writing (see Lee, 2007, p. 204): 

 

•”Share learning goals with students” (Lee, 2007, 
p. 204) (e.g., When writing a letter of complaint, 
discuss the goals of a letter of complaint and 
compile activities that realize these goals (e.g., 
identify parts of a letter of complaint)). 
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Assessing writing in the classroom (3) 
(Lee, 2007) 

• ”Help students understand the standards they are 

working towards” (Lee, 2007, p. 204) 

 

In other words, discuss with learners the 
criteria for assessment (e.g., provide a sample 
letter of complaint, and learners can try 
assessing it using the previously established 
criteria). 
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Involving students in classroom 
assessment  

(Lee, 2007; Weigle, 2002) 
 

Based on Lee (2007) and Weigle (2002) 

• Encourage learner autonomy by way of the following:  

– Using self- and peer-evaluation. 

– Asking learners to compile portfolios. 

– Asking learners to write (reflective) journals. 

– Asking learners to keep error logs. 

– Asking learners to suggest areas of error feedback for the 
teacher. 

– Allowing learners to participate in the development of rating 
checklists. 

– Asking learners to define their own goals related to writing. 
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Assessing writing skills for learning 
 

Based on Lee (2007), Tankó (2005) and Weigle (2002): 

•Use a variety of writing tasks in the classroom. 

•Instructors should withhold scores till final drafts. 
Instead indicate problematic points with 
comments/correction symbols to allow  meaningful 
revision. 

•Instructors should  emphasize not only the weaknesses 
but also strengths (positive feedback) in their assessment 
and also when training learners to do peer and self-
assessment. 
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• What constitutes helpful feedback from the 
teacher? 
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Feedback from the teacher 

 

• ”[E]ffective feedback is focused, stimulates 
thinking, consists of comments only (rather 
than marks), refers explicitly to success criteria, 
and provides concrete guidance on how to 
improve (rather than giving complete 
solutions)” (Wiliams, 2005 cited in Lee, 2007, p. 
205). 
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